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ABSTRACT

MUTUAL AND CONTRADICTORY RELATIONSHIPS AMONG
EDUCATION, OPPRESSION, AND CLASS PROCESSES: AN
OVERDETERMINI ST THEORETICAL STANDPOINT
FEBRUARY 1993
BADZIYILI BAATHULI NFILA, B.A, UNIVERSITY OF BOTSWANA
AND SWAZILAND
M.A., HULL UNIVERSITY
Ed.D,, UNIVERSITY OF MASSACHUSETTS

Directed by:

Professor Robert Miltz

Relationships among education, oppression and class have been

presented and explained in distinct and different ways by different
social theories, namely, neo-classical and orthodox Marxist determinist,

conflationist

,

and Marxian overdeterminist theories.

Human practice,

following these different social theories has had, and may continue to
produce, different social structures, some of them disastrous,

irrespective of whether the disasters are intended or not.

Others carry

in them seeds of freedom and justice.

Determinist theories have contributed to disastrous human practice

by being exclusionary in approach, picking either education or
oppression as their entry points to which they assigned the privileged

position of causality, independent of all other processes.

The class

process is one of those omitted processes because determinist theories

had thought it would be wiped out following changes in education or
oppression processes.

Conflationist theory has formulated its logic

differently, gliding education into oppression, presenting and

explaining them to mean the class process.

Result:

changes have

occurred in human practice which are nothing other than continual
vii

reformulations of the cultural process of education whose guiding
threads are those determinist and conflationist theories.
Politics, too, has been reformulated to mean competition for

power

-

a process that tends toward oppression even if unintended.

The

class process itself has either been denied existence in contemporary

society or inessentialized vis-a-vis education and oppression, leaving
it untouched in the process of changes in education and oppression.

This study rests on an alternative methodological standpoint with

respect to how education, oppression and class are related, and how they

might be removed.

Using alternative Marxian theory, whose logic is

overdetermination,

I

present and explain these three distinct and

different processes and their relationships.

The method of

overde termination understands the processes of education, oppression,

and class to be mutually and contradictorily related.

Its political

implications, which this thesis tries to accentuate as having a promise
in achieving freedom and justice, are that changes must simultaneously

occur in education, oppression, and class processes.

Following this viewpoint, overdetermination believes a different
set of processes will constitute a free and just society.

Those

processes are politics, classlessness, and non- indoctrinational
education.

viii
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CHAPTER

I

INTRODUCTION

Purposes of this Thesis
This thesis rests on an alternative guiding thread, the non-

essentialist

,

non-reductionist Marxian social theory whose entry point

is the concept of class,

contradiction.

and its logic, overdetermination and

Its object is to investigate how the process of class

exploitation constitutes, and is constituted by, the processes of

oppression and education in class societies in general.

In order to

bring the alternative Marxian social theory into sharp relief, the
theory is compared and contrasted with neo-classical, orthodox Marxian,

and conflationist social theories in respect of how, from each

theoretical standpoint, relationships among the processes of class,
oppression, and education are conceptualized.
To concretize this theory,

I

chose Botswana society as a social

site in which to study ways in which education, class, and oppression

processes constitute each other.

Specifically,

I

study the mutual and

contradictory relationships between the specific University of
Botswana's Certificate and Diploma in Accounting and Business Studies
(CABS and DABS) Education program and the other processes of class

exploitation and oppression in Botswana society.
I

intend also to specify, by way of abstraction, a Marxian method

of identifying processes

-

the three processes of education or culture,

oppression, and class exploitation, in order to clarify how these simple

yet distinct concepts are complexly interconnected among themselves.

1

I

shall explore and present a description of the University of

Botswana's CABS and DABS educational programs' subscribed theoretical
standpoint with regard to how it specifies and relates the processes of
education, class exploitation, and oppression) how it conceptualizes the

effects of their relationships on the Botswana society; and, by

implication from their theoretical standpoints, assess how its graduates

conceptualize their own roles in the fabrics of, among others,
education, class exploitation, and oppression in the Botswana society.
I

shall also, as a way of extending a general theory of a classless

society, speculate a construction of an education that might influence

political action aimed at replacing the processes of class exploitation
and oppression with classlessness and liberation.
These purposes of the study are reflected in the structure of the
thesis

The Structure of the Thesis

This thesis is divided into six chapters.

Chapter

I

sets out to

introduce the various conceptualizations of the class process.

It goes

on to introduce the concept of overdetermination and contradiction and

how it generally connects the class process and other processes under
its consideration.

For the purposes of this dissertation, class

process' conditions of existence are presented as oppression and

education processes, which, in turn, secure the class process as their
condition of existence.
Chapter II sets out to review the literature on, inter alia, four

theoretical standpoints that appear to abound in current society.

classical and orthodox Marxian theories' logic of determinism,

conflationist theory's logic, and Marxian theory's logic of
2

Neo-

overdetermination and contradiction, and their different entry points,
are presented and their discursive effects explained.

These theories

are presented with a view that by understanding the nature and

implications of the differences among social theories, individuals may

better appreciate relationships among them insofar as current social
problems are concerned.

An illustration is made in respect of how

Marxian theory of overdetermination understands complex mutualities and
contradictions which exist among the processes of education, class, and
oppression.

This illustration is intended to demonstrate an alternative

logical presentation of problems in society.

Chapter III is intended to construct a conceptual framework and

Marxian theoretical standpoint by carefully examining the concepts of
education, oppression, and class, highlighting their distinct and

different meanings, definitions, and inter-relatedness from a Marxist

overdeterminist theoretical viewpoint.

The meanings of education,

oppression, and class demarcated in this chapter constitute the

conceptual basis deployed throughout in the process of developing this
thesis
In Chapter IV,

I

explore and present a description of the

University of Botswana's CABS and DABS educational program's
participants' subscribed theoretical standpoints, with regard to how
they specify the processes of education, class exploitation, and

oppression, and how they conceptualize ways in which they are related

and the effects of their relationships on the Botswana society.

I

also

explore how these participants and graduates conceptualize their own

positions in Botswana society.

The method of analysis adopted in this

chapter to assess political and economic positions of these individuals

3

rests on the understanding that theories to which individuals
subscribe

push them to behave in ways consonant with the discursive effects of
those theories.
In order to demonstrate concretely the application of this

knowledge,

Chapter V.

I

focus my study on the Botswana society as an example in
There,

specifically study the mutual and contradictory

I

relationships between the specific University of Botswana's CABS and
DABS Educational program and the other processes of class exploitation

and oppression as they occur in Botswana society.

This chapter has been

crucial to this thesis in order to relate the concepts of education,
oppression, and class with a view to demonstrating the mutual and

contradictory aspects and effects of the celebrated growth economy of
Botswana, aspects that continue to constitute barriers to social

transformation aimed at achieving freedom and social justice.
In Chapter VI,

I

also, as a way of extending a general theory of

liberation and social justice, construct a speculation of how a

liberated and just society might be achieved.

This chapter represents a

move away from a critical examination of the processes of education,
oppression, and class and ways in which they reproduce each other to

deploy a different set of concepts, namely education, politics, and

classlessness and their overdetermined relationships.

This chapter is

initiated as a response to the requirements of individuals who

participated in my field research.

These individuals need a springboard

from which they can leap into an alternative conceptualization of how

society can be structured.

4

Statement of the Problem
Hitherto, dominant educational methods

-

theories

-

have tended to

deploy either determinist or conflationist logics to conceptualize

relationships among, inter alia, the processes of education, oppression,
and class.

Determinist social theories have tended to assign a

privileged position of causality to one or two of these processes,
thereby establishing a thought that those concepts or processes the
concepts represent are determinants of all other processes happening in
society.

On the other hand, the conflationist theory has tended to

group all of these concepts or practical processes these concepts

represent as standing for the class process.

Result: though unintended,

the class process has been missed both discursively and experientially

Subsequently, the class process tends to be reproduced in society.

In

turn, the class process has tended to rejuvenate oppression and

educational processes which society has protractively sought to remove.
From the overdeterminist theoretical standpoint, the determinist

and conflationist theories' tendency to miss the point has been
over determined by, inter alia, the various meanings these theories tend
to assign to the class process.

Ever since Marx created the concept of

class, as a way of conceptualization of how individual participants in
the economic process of production are related, a spate of

methods/theoretical standpoints has been adopted.
In the middle of the 19th century, Marx inscribed into social

theory the concept of class as an alternative way of conceptualizing how
individual participants in the economic process of production relate to

each other in class societies.

The vehemence with which Marxian theory

was appreciated seems to have created methodological problems.
5

Since

then,

the concept of "class" has appeared often within Marxist and non-

Marxists' cultural processes of education, in different ways of

presenting social structure and how social change may be achieved in
ways unintended by Marx.

A spate of methods or theoretical standpoints

has arisen (Wolff & Resnick, 1986)

,

namely class as designating groups

of individuals in society according to the property they do or do not
own; class as meaning a grouping of individuals in society according to

various kinds and amounts of power or authority they do or do not wield;
class as concerning the grouping of individuals in society according to
level of consciousness of their social position in relation to other

groups of people; and class as the grouping of individuals in society in

respect of a particular process they perform in the production process.

According to this meaning of class, groups of individuals are defined in
terms of either producers, appropriators

,

or distributors of surplus

labor

Another understanding of the term "class" groups individuals in
society according to composite notions of property, power,
consciousness, and class as production and appropriation of surplus
labor.

For example, some of such composite approaches understand class

as groups of individuals who wield power as well as owning property;

those who own property as well as appropriating surplus labor; those who

wield power and have the capacity to produce particular kinds of
consciousness in society; and those who own property, wield power,

appropriate surplus labor, and possess a particular form of
consciousness
Conceptualizations of the concept "class" singularly or as a
and
composite mixture of any of property, power, surplus labor,

6

consciousness notions tend to create different results, some of them
disastrous.

In the view of Wolff and Resnick (1986), property and power

differentials have a long history as social conditions used to demarcate
the class nature of groups of individuals in society.

On the other

hand, for Wolf and Resnick, class, as production and appropriation of

surplus labor, is a concept that has a special relation to Marx.

Marx

sought to distinguish the process represented by the term "class" from
those of property and power relations

,

and showing how these two

processes are mutually and contradictorily related to the class process.
In spite of Marx's elucidation of the class process, and its

distinctiveness from the property and power relations, misunderstandings

with respect to either property or power, or property and power
relations as causes of the class process have tended to occur unabated
hitherto, perhaps from his occasional allusions to classes in terms of

property and power relations (Wolff

6e

Resnick, 1986)

.

Contribution to the resolution of all manner of misunderstandings
arising from conceptions of class as property, power, or a composite set
of any of these processes appears in the works of Resnick and Wolff
(1987), Wolff and Resnick (1987), to mention a few.

My viewpoint is

that further conceptual work is required to strengthen Marxist theory of

class that Resnick and Wolff have resuscitated by establishing a

rigorous conceptualization of the process of oppression lest it relapses
into conceptions of class as oppression

-

property and power

-

,

and

the
consciousness relations or a conflation of "class" to one or more of

concepts of property, power, and consciousness.

In order to contribute

from a variety of
to the clarification of the misunderstandings arising

against their
conceptions of the concept of "class," thereby guarding

7

resilient emergencies,

I

intend a demarcation of the processes for which

the concepts of class, property, power, and consciousness stand
in

society.
I

shall define "class" according to Marxian theory, or the class

process as the production and appropriation of surplus labor, an
economic process which exists in every class -structured social
formation, irrespective of whether the social arrangement is based on
the division of individuals as masters and slaves; landlords and serfs;

ancients; capitalists and laborers; or communists and laborers,

shall

I

demarcate the concept of property as an idea which represents an
economic process of ownership of the means of production, namely land,
finance capital, and commodity capital.

I

view ownership of the means

of production which is intended to privilege particular groups of

individuals in society, as constituting the process of oppression

-

an

act of creating, consciously or not, social injustice in society, on

whoever it is effected.

I

view power relations, whenever they are

intended to privilege one group of individuals over another, with a view
to affecting one group of individuals, willingly or not,

in definite and

defined ways, also as constituting the process of oppression.

Thus,

I

wish to establish a thought that both property and power relations that
are particular in establishing privilege within society constitute

oppression.

In other words, oppression is manifest in profit making,

interest and rent charges

,

and wielding of power in which the behavior

of certain individuals in society, whether they are willing or not, is

ordered.

By consciousness

,

I

mean a process through which individuals

achieve an awareness of themselves and other aspects of life,

8

I

shall

define the intention to create and continually reproduce particular

kinds of consciousness, the cultural process of education

-

an aspect of

life that represents all those processes in which individuals construct

meaning of life, that is, meaning for themselves, expressed in religion,
science, music, literature, art, language, and concepts.

With the intention to distinguish the processes of class,
oppression, and education from each other in order to resolve the

confusion that has characterized analysis of society, it is the project
of this thesis to present and critique various conceptualizations of

relationships among these processes.

My analysis of how these processes

interact with each other will be based upon an alternative theoretical
standpoint, that is, upon an alternative method.

Marxian theory of overdetermination.

That method is the

This method, this theorization,

connects the processes of class, oppression, and education as a complex

totality of mutually and contradictorily related, yet different and
distinct, aspects of society.
thesis in which

I

As

1

shall show in the section of this

review the literature on methods, the Marxian theory

of overdetermination's logic of the interaction among the processes of
class, oppression, and education is different from those that

essentialize one or two, or conflate one or more, of these aspects of
society as a determinist of others.

Overdetermination does not regard any of these processes as having
a privileged position in society to determine all others, nor does it

By beginning an analysis of

seek to conflate one to the others.

society, by adopting a particular concept, it does not claim that that

conceptual entry point is the essential, the true, the real explanation
for how society is structured.

Rather, it chooses the process of class

9

merely as a starting point, as all theories do to
begin a story.

In

this way. the overdeterminist theoretical standpoint
seeks to connect
the particular concept which it has selected as the
entry point to

others which it conceptualizes to have no less or more effects
than the

process it has chosen as its entry point.
Thus, according to Marxian theory of overdetermination, the

interactions among class, oppression, and education processes are
overdetermined, each process being a condition of existence of the
others.

These interactions, relationships, are not necessarily always

positive.

Rather, they are also contradictory, that is, negative,

threatening the very unity among the processes of oppression, class, and
education.
To conceptualize the relations among class, oppression, and

education as both mutual and contradictory, is to understand that while
they support each other, they also simultaneously undermine each other

and therefore that society they create.

In other words, Marxian theory

of overdetennination tells individuals that social problems in society

reside in the very processes that create society

-

class, oppression,

and education; and that, therefore, a creation of an alternative
societal structure resides in the removal of not only one or two of
these processes but all of them.

The Fieldwork Research Process

From an overdeterminist theoretical standpoint, production of

fieldwork research data is overdetermined by both the individual who
initiates the research and those who are influenced to participate in
it.

Therefore, guided by the Marxian theory/method of

overdetermination,

I

set out to carry out the field work research with a

10

view to ensuring that theoretical standpoints of individual
participants
in the Certificate and Diploma in Accounting and Business Studies
(CABS

and DABS) program at the University of Botswana and mine contribute to
the fieldwork research data.

Traditionally, social researchers produce

data by carrying out interview techniques with the persons from whom
they wish to elicit information.
this tradition.

Instead,

I

I

myself intended to make a break with

held discussions with individuals in my

piece of research, recognizing that both their experiences and

conceptual frameworks and mine were crucial in producing the knowledge
that was to become part of this thesis.

I

discuss next the distinction

between interview and discussion techniques in research.
Distinction Between Interview and Discussion
Patton (1990) explains the purpose of interviewing as
...to find out from (people) those things we cannot directly
observe .... [namely] feelings, thoughts, and attentions...,
behaviors that took place at some previous point in
time ... situations that prelude the presence of the
observer ,.. .how people have organized the world and the
meanings they attach to what goes on in the world (p. 278).

And he mentions that, in order to ascertain information from individual
interviewees
We have to ask people questions about those things. The
purpose of interviewing them, then, is to allow us to enter
the other person's perspective ... to capture the perspective of
program participants, staff, and others associated with the
program (pp. 278-279).
Thus, I derive from this statement the viewpoint that the interview

technique of carrying out research and evaluation is deterministic.

The

researcher or evaluator in the final analysis determines what is

knowledge about the social site.

The interviewer simply facilitates

expression of ideas which are then observed, recorded, and interpreted
exclusively from the researcher's viewpoint.

11

It is not the researcher s

interpretation that is problematic, per se

.

The tendency to deny the

other individual an equal opportunity to gain insight in the

researcher

s

theory /method and questioning it, constitutes relationships

that are determinist in approach between the researcher and non-

initiators of research even if both the researcher and interviewees are

unconscious of it.
Thus

,

the purpose is not to create out of the two persons organic

intellectuals but to get out ideas from the interviewee while

maintaining the relationship whereby the researcher or evaluator
masquerades as a stranger without organic attachment to the
interviewee's social site.

The researcher appears neutral to the

interviewee, when, in fact, s/he possesses a hidden view about how

society is structured, which s/he reproduces in the research report.
this way, the researcher

-

interviewer

-

In

leaves the interviewee without

an awakened critical consciousness of the interviewer's theoretical
standpoint.

I

am concerned over social control which emanates from the

interview process.

For this reason,

I

reject it by adopting a

discussion technique in my research.
Discussion Technique

A discussion, as distinct from an interview,

is a communicative

process in which both participants can make an equal number of
assertions and ask an equal number of questions, and both possess equal
rights to challenge the other's assertions and ask a balanced number of
questions.

I

intended an adoption of this technique of producing

data in my study with a view to making my field work research

participatory for the individual participants in this piece of research.
I

conceptualize the discussion technique, which facilitates the

12

presentation and explanation of any theoretical standpoint,
as an
educational process that is self-consciously overdeterminist in
Individuals participating in it, collectively specify

^PP^o3.ch.

processes which they regard as problematics and adopt conceptualizations
of relationships among the processes they are studying that make more

sense as methods aimed at achieving social justice and freedom.

Discussions were first initiated by introducing myself and the

purpose of the research to the discussants, and assuring them of the

anonymity of their participation in the fieldwork research.
consent,

I

With their

then stated that class exploitation and oppression exist in

mutual relationships with the education process of which the CABS and
DABS program is a part.
I

then asked individual co- field researchers to respond in

affirmation or refutation of the statement with illustrations.
Following their own presentations and explanations,
mine.

In this way,

I

I

then presented

found out that interesting discussions began,

followed by a review of the practical consequences of each of the

presentations so as to try collectively to establish different logics
about how society is structured and may be transformed with an aim to

achieve freedom and justice.
To facilitate the discussions,

I

presented the following check list

of questions for both the participants and myself:
1.

What cultural meanings does the CABS and DABS program allocate to
the processes of education, oppression, and class exploitation?

2.

How does it acquire or produce those meanings?

Which theory does

it use?
3.

How does it disseminate those meanings to the Botswana society?
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4.

What is its conceptualization of a just and free
society?

5.

What processes do the CABS and DABS program participants
think they
are performing in relation to other individuals within
Botswana

society?
The presentation of the questions was followed by impromptu
discussion.

Significance of the Study
One of the significant aspects

1

intend in this study is to

point out the existence and consequences of different ways of theorizing
about the structure of society in general and the Botswana society in
particular.

I

foresee an alternative educational role for the Marxian

theory of overdetermination, as

I

shall go on to present and explain in

Chapter II, that does not only critique the determinist and

conflationist standpoints but closes the debate about them in that it
recognizes in a non-essentialist and non- reductionist way their

simultaneous effects on any process under study including itself.

Through the method of abstraction and the logic of overdetermination,

I

think educationists may become precise and more effective in specifying

without essential izing and reducing any of the processes of education,
class exploitation, and oppression.

Being conscious of the specificity

of each of the processes of education, oppression, and class

exploitation, and how they constitute each other, individuals may become

conscious of what sorts of effects they contribute to society whenever
they participate in any of these processes.
I

regard self criticism as a significant virtue in education which

might not be obtained from conflationist and determinist theorizations.
I

think that, if the CABS and DABS educational program participants were

to adopt overde termination, they would establish in their lives
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alternative conceptualizations of how they, as individuals, are not
more
or less important than others with whom they interact.

think that, in

I

this way, they may begin to think of ways in which social relations may

be bettered.
Thus,

I

view the teaching of a theory of overdetermination that

might enable students to specify and formulate educational, political,
and economic problems without ranking in order of importance one over
the other or conflating them one to the other, to have an alternative

theoretical or methodological significance on social analysis than the

currently dominant determinist and conflationist theories.
I

In this way,

am inclined to think that the study will create an alternative

consciousness within society in general, and in the CABS and DABS

educational program in particular, of how society is structured.
The thesis of this piece of educational work is anchored on the
idea that freedom and justice are not only to be achieved at political
and, productive and distributive processes, but also in an educational

process that permits presentations and explanations of the different and

distinct theoretical viewpoints existing in society.

Therefore, this

thesis is significant in that it presents that opportunity to specify

and conceptualize those different and distinct theories that exist in
society.

To conclude, in this chapter,

I

have tried to introduce the thesis,

the method of inquiry in respect of how education, oppression, and class

processes are conceptualized from existing different theoretical
standpoints, the structure of the dissertation, and strategies which

produced data that constitute this dissertation.
thesis by reviewing select literature.
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Next,

I

elaborate the

CHAPTER

II

LITERATURE REVIEW

Literature on the concepts of education, oppression, and class, and
ways in which they are related, portrays a variety of theoretical
standpoints.

These include determinist

overdeterminlst approaches.

,

conflationist

In this chapter,

I

,

and

will briefly review the

literature that represents each of these three theories or methods of

exposition in the order in which they are mentioned above.
In reviewing the literature that draws on the determinist theories,
I

will categorize it according to non-Marxist and orthodox Marxist entry

points, the discursive effects of those entry points, and the logic of

exposition of relationships among processes, particularly those of class
exploitation, oppression, and education.

I

will then go on to present

and explain an alternative Marxian theory of overdetermination, its

entry point, and logic of theorization in respect, particularly, to the

processes of class, oppression, and education.
The purpose of presenting and explaining these three modes of

knowledge and their political implications, is to provide rationale for

choosing one theory rather than the others.
As

I

have already stated in the introductory chapter of this

thesis, my modest contribution to education and, by following, to

political action, is to deploy or adopt the Marxian theory of
than has been
overde termination to understand, perhaps in greater detail
oppression, and
the case hitherto, what the processes of education,

class are.

I

Chapter
make a detailed demarcation of these concepts in
16

III.

In this chapter, my purpose is to introduce the concepts
of

education, oppression, and class, and to use the method of

overdetermination to produce a complex picture of how they constitute
each other.

But first

I

present a survey of select literature reviewed

on methodology, concepts of education, oppression, and class.

The

following represents the literature reviewed with regard to the methods
of determination, conflation, overdetermination, concepts of education,

exploitation, and oppression, and their entry points in producing a

story of the relationships among those concepts.

On the Concept of Education as a Cultural Process
Elias and Merriam (1980); Darkenwald and Meriam (1982); Paterson
(1979); Resnick and Wolff (1987); Wolff and Resnick (1987); Gramsci (in

Hoare

6e

Nowell-Smith [eds.], 1972) Williams (1961); Kluckhohn (1962);

and Bocock (1983), cunong others, provide interesting conceptualizations
and philosophical foundations of the cultural process of education.

According to these educationists, education

-

culture

-

is a particular

process in society, irrespective of content, level, method, and

geographical site, in which individuals produce, disseminate, and

preserve particular meanings about themselves in relation to each other
and non-human aspects of life.

In other words, they specify education

as the process of cultural thinking.

In this way, they, therefore,

distinguish education from the processes of oppression and class, the
meanings and effects of which are different from those of education.
discuss the concept of education in detail in Chapter III of this
thesis
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I

On the Concept of Oppression
The conceptualization that

shall adopt in this thesis is one that

I

appears in the works of Crick (1973), and Crick and Porter [eds.]
(1978).

Crick defines and discusses the processes of oppression and

politics in his work In De fence of Politics

,

in Politic al Education and Political Literacy

and together with editors
.

They carry out this task

by providing a useful contrast between oppression and political
processes.

For Crick, politics is a public act that seeks to resolve

conflict while oppression reproduces conflict between individuals.

This

understanding has influenced me to think that oppression is a distinct
process from politics.

For this reason,

I

think that to name it

"political oppression" tends to conflate it with politics, a completely

different and distinct process.
"political" whenever

dissertation.

I

I

therefore remove the prefix

deploy the concept of oppression in this

Althusser's work. Politics and History (1972), is also

helpful in explaining how law is alienating, how it is oppressive.
These educationists conceptualize the process of oppression as the

practice by which individuals, either collectively or individually, are

physically forced (or threatened with physical force) to compel other
individuals or groups of individuals to behave in specific ways

consonant with the interests of those individuals or groups of
individuals who wield power.

To define the oppression process as a

different and distinct process is to refrain from the tendency to
conflate it to any other process.

Thus, by implication, the oppression

process, according to the educationists mentioned above, is different

and distinct from class and education processes.
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Therefore, this

conceptualization of oppression contrasts with that which conflates it
to class,

the literature of which

I

review next.

On the Concept of Class Process
As

I

have already stated in the introductory chapter to this

thesis, the concept of class is deployed to represent a variety of

aspects of society.

Within critical (conflationist) theory, the concept

of class carries meanings ranging from power, property, consciousness,
or a composite of any of these relations.

Among the conflationist

theorists, the works of Bowles and Gintis (1976); Apple (1982); Bourdieu

and Passeron (1977); Freire (1989); Giroux (1981); Lawton (1983); and

Youngman (1986) were reviewed.

1

found class conceptualization from the

theoretical viewpoints of these writers confusing, and, in some cases,
For these writers, the concept of class

even determinist in approach.
is synonymous with oppression

-

property and power

-

as well as

educational differentials, or a composite of any of these processes.
These methods of conceptualizing processes contrast both conceptually

and effectually with an alternative theory.

That alternative theory is

Marxian theory, which appears in the works of Marx (1967) and Wolff and
Resnick (1986, 1987).

Marx (1967) and Resnick and Wolff (1987) explain

the process of exploitation, in general, as a specific economic process

in which the laborers, having accomplished the production of necessary

labor for their own maintenance, continue to produce surplus labor which
they do not receive but which is appropriated by non-laborers.

They

strictly distinguish this definition from those that explain it in terms
processes
of property, power, or consciousness, and point out that these
of
do not constitute exploitation but are conditions of existence

exploitation, and vice versa.
19

Related literature that explains various qualitative forms
of
exploitation exists.

I

find these sources useful, for they help us to

understand what these specific class processes are.
reviewed the works of the following writers:
(1976),

Specifically,

I

Dobb (1947) and Hilton

in their discussions of the transition from feudalism to

capitalism, define and discuss the feudal process of class exploitation.

Gabriel (Spring, 1990) defines and discusses the ancient type of
exploitation.

Resnick and Wolff (1987) and Wolff and Resnick (1987)

discuss the capitalist, ancient, feudal, and communist modes of
production.

I

present and explain in detail the Mar^cian

conceptualization of the class process in Chapter III.

Methodology
The literature on postmodernist Marxian social theory is

particularly helpful to my understanding of the concept for method, and
the different methodological

-

theoretical

the cultural process of education.

-

standpoints that prevail in

In particular,

I

have reviewed the

works of Marx (1987); Althusser (1977); Hoare and Smith [eds.] (1971);

Wolff and Resnick (1987); Hindess and Hirst (1977); and Morera (1990),
to learn about the methods of determination, conflation,

overdetermination and contradiction

-

dialectical materialism.

According to this literature, the idea for method is that process in
society which comprises the production, deployment, and organization of
concepts, including the interpretation and acceptance or rejection of

particular concepts on the basis of their effects on social
transformation.

In other words, a theory is a concrete set of concepts

According to this theorization

aimed at representing concrete reality.
of method, observation and interviewing
20

-

verbal and through

questionnaires are aspects of experience the interpretation of
which is
the function of method, theory, science, or knowledge.
In this way, one can understand theorization, interpretation,

conceptualization, knowledge or science of experience, as the method

through which knowledge is continually produced.

As Stephen Resnick and

Richard Wolff (1987) wrote:
For Marx, knowledge process, theory, and science are synonyms
designating the particular process connecting the concrete-real and
the thought -concrete (p. 55).
Thus, from a Marxian theoretical standpoint, determinist, conflationist

and overdeterminist theories which are the objects of analysis in this
chapter, are some of the dominant methods that guide various forms of
the cultural process of education.
But, ways in which each of these theories, methods, knowledges, or

sciences specify processes including theory itself, differ.

The logic

through which each theory /method connects processes/concepts to each
other also differs.

That is to say, the concepts each theory deploys as

its entry point to understanding how processes are connected are

particular to each particular theory.
education, oppression

-

For example, the concepts of

power and property

-

and class, as

I

pointed out

in the introductory chapter, convey different meanings for different

theories.

In other words, each theory has its particular truth about

the nature of education, oppression

processes.

-

property and power

-

and class

These different conceptualizations of concepts, that is,

different meanings attached to particular concepts and the logics of
their relationships, are not without effects on society, as

detail below.
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I

discuss in

Determlnls t Confl ationlst and Overdeterminist
Theories* Entry Points and Their Discursive
Effects on Social Transformation
.

.

Theoretical Entry Points
I

build on the following literature to present particular entry

points of the theories of detennination, conflation, and

overdetermination and their discursive effects.
Theories, sciences, or methods of knowledge -building possess

certain properties.

Each theory has the property to choose certain

concepts to begin a story of relationships between that entry point

concept or group of concepts and other concepts it wishes to subsume in
its formulation.

Theories do not only choose entry points, but define

those entry points; that is, each theory gives and explains precise

meanings of its own entry points.

Furthermore, each theory establishes

logical linkages, connections among the concepts it chooses to study;
that is, it establishes a way with which it goes about demonstrating

connections between its entry points and others.

In this way, since

each theory picks entry points different from those of other theories,
each constructs alternative knowledges or alternative sciences of its

story of the objects or processes it decides to study.
determinist, conflationist

,

Thus,

and overdeterminist theories' respective

entry points and the ways in which each concept is linked to others,
will logically produce different understandings of the relationships

among education, oppression, and class processes.

Even among variants

of each of these theoretical standpoints, there exist differences of

choice of entry points and their meanings.

discursive effects must also differ.
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Consequently, their

this section,

I

shall try to show clearly how each of

determinist, conflationist

,

and overdeterminist theories differ from

each in terms of conceptual entry points and the kinds of
understandings

arising from each theory's story.

Furthermore,

I

shall demonstrate the

kinds of actions individuals are likely to carry out following those

understandings.

Practical consequences which tend to arise from the

different theoretical standpoints will enable me to take a position as
to which theory

I

am likely to choose to guide my political action.

Similarly, by pointing out different theoretical consequences for

political actions,

I

shall be expressing my educational activity aimed

at affirming the alternative Marxian theory's need to define the

concepts of education, oppression, and class and the logic of

overdetermination with which it establishes the relationships among
these processes.

Secondly, it represents my educational project aimed

at influencing individuals who hold alternative theoretical standpoints
to be conscious of the alternative theoretical standpoints and their

consequences for political action aimed at achieving social justice and
freedom.

Determinist Theories' Entry Points and Their
Discursive Effects

Determinist theory is the method of analysis which rests on the

view of the relationships among processes that is determinist
essentialist and reductionist in approach as
later in this chapter.

I

-

shall go on to explain

According to this theory, the notion of

causality is viewed as having a few processes whose combined effects
cause one or a group of other processes.

Processes which are presumed

to cause the occurrence of others are then presumed to be more important
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than those that they cause; that is, causes are
presumed to be more

important than the effects emanating from them.

presumed to be essential to

-

to be determinists of

effects, which are regarded as inessential
De termini St

-

essentialist

In this way, causes are

-

-

the occurrence of

determined

-

effects,

theories, therefore, tend to guide the

-

cultural process of education to ascertain and express the essential
causes and ways in which they create what is conceptualized as the
effects, the outcomes of the actions of those causes.

As Resnick and

Wolff wrote;
Essentialist [determinist] theories organize their fields of
enquiry into contrasting poles of cause and effect, phenomenon
and essence, and determinant versus determined.
Infinitely
diverse and complex webs of causality among aspects of any
topic are approached with the intent and goal of locating the
presumed underlying polarities of determining causes vis-a-vis
determined effects. A topic has been successfully analyzed,
from the essentialist perspective, if and when its aspects
have been connected to one another in a nexus of causes and
effects, determining essences and their phenomena.
Furthermore, in accordance with the determinist theoretical

standpoint, contradictions do not represent part of the ways in which

processes are interrelated.

Relationships among processes must always

be positive, always supportive of the relationships which are
The determinist logic for rejecting

established to be positive.
contradictions is as follows

determinants and determined

:

-

if processes are divided into

independent versus dependent processes

-

there can be no contradictions since the determinant is immune from the

effects of the determined processes.

The determined processes, thus,

must automatically condescend to changes in the determinant processes.
In other words, since, according to this theory, effects of processes
are unidirectional, processes which are established as essential,

determinants in the last instance always produce their characteristic
24

effects without being contradicted by other processes
regarded as

reducible to them.

Among determinist

essentialist

-

-

is one example that this thesis cites.

theories, neo-classical theory

Neo-classical theory's entry

points towards understanding relationships among education, oppression,

and class processes are as follows:

Neo-classical theory begins its

story of how education, oppression, and class process constitute each
other with the concepts of individual preferences, technology, and

resource endowments, from which it deduces the concept of supply and

demand for all
commodities and resources (Wolff & Resnick, 1987).

In other words, neo-

classical theory's standpoint conceives individual preferences,
technology, and resource endowments as determinants of the process of

supply and demand, and indeed of all other processes it considers from
time to time and ever more seeking to demonstrate thoroughly.

For example, neo-classical theory uses the concepts of individual

preferences, technological development, and resource endowments to

conceptualize relationships among processes of education, oppression,
and class exploitation in the following manner.

Neo-classical theory

begins its story of human process by attaching basic importance to three
economic acts attributed to all individuals in society:
and selling of property

-

goods and services

-

privately.

owning, buying,
It

understands that ownership, purchasing, and selling of property, thrive
in a market, a site in which individuals freely express their

preferences and actually freely perform the processes of owning, buying,
and selling property.

25

However, markets are not necessarily free social
sites.
to time,

From time

individuals experience moments of traumatic inabilities
to own,

buy, and sell property as they prefer.

Influenced by combined effects

of education, oppressive acts, such as high interest rates,
high
rentals, high or low labor wages, and imposition of government

regulations or market behavior of some or all individuals,

certain

individuals may manipulate the market to the disadvantage of other
individuals.

services

-

For example, they may raise the prices of goods and

prices of property

-

capital, including labor power.

such as land, finance, and commodity

These processes tend to make the market

less free than is popularly idealized.

Provoked by oppression, expressing itself in property and power
differentials among individuals, a process in which certain groups of
individuals freely perform the processes of owning, buying, and selling
property, while another group of individuals is deprived of the same

opportunity, neo-classical theory displays a strong bias toward laws and

education aimed at restoring freedom and justice in the market.

These

corrective measures represent neo-classical theory's discursive

consequences

Discursive Effects of Neo-Classical Theory

Neo-classical theory's analysis of the desirability of individual
preferences, technological development, resource endowments, and free

market as conditions of existence leads to crucial practical
consequences in the lives of individuals.

In the name of politics,

individuals, guided by neo-classical theory, may create expanded forms
of oppression.

Regarding slavery, feudalism, ancientism, socialism, or

communism as processes that prevent individual preferences, technology.
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and access to resources from thriving unfettered, individuals
tend to

confront these processes wherever they exist, militarily, managerially
and financially.

The effects of such processes often create further

unintended disaster for humanity.
The class process is also created as a result, under the name of

capitalism, of which, as already pointed out, free market, inter alia,
is one condition,

and legally enforced private property ownership,

including the right of owners of resources and produced goods and
services to dispose of them according to their own preferences, is
another.

Neo-classical theory evokes the use of military, police, and

legal power to create property relations conducive to the existence,

among others, of the capitalist class process.
For example, by establishing laws in respect of landed property

based on the monopoly by certain individuals over certain pieces of the
surface of the earth as a sphere of their private activity, to the

exclusion of all other individuals, individuals motivated by neoclassical theory create complete separation of the direct producers from
one of the means with which they would make life according to the limit

of their wills.

With this arrangement in land distribution, the land

monopolist can either make the land accessible to the capitalist for

which the land owner receives rent, in which case the land owner
performs a subsumed class process, or directly, having engaged
individuals to actually till the land in return for a wage, the land
owner appropriates surplus labor.

In this case, the land owner performs

directly the capitalist fundamental class position
surplus labor.
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-

appropriator of

In this way, the process of oppression, expressed
as law in respect

of private land ownership, creates the class process
represented by the

wage -laboring, industrial, and land- owing classes of
individuals.

other subsumed class

-

the following process:

the financiers, bankers

-

One

comes on the scene in

financiers lend money to either the land owner

or industrial capitalist for the improvement of the productivity
of the

land

-

such as fertilization, drainage canals, irrigation schemes, farm

buildings, fencing, and others.

Financiers receive in turn interest

which represents an expanded value of their finance capital.

This

example of private land ownership demonstrates the effects of neo-

classical theory.
created.

Oppression in the form of property differentials is

In turn, oppression also creates the fundamental class process

in which exists class exploitation.

Yet neo-classical theory regards

individual preferences, technological development, and access to
resource endowments as conditions of existence of freedom and social

justice

Neo-classical theory creates a cultural process of education which
rationalizes the existence of oppression and class processes in the

following manner.

In spite of the consequences of neo-classical theory,

modern, education establishes a thinking that capitalism creates maximum

wealth for all individuals in society.

The rationale established by

modern education is that competition, which arises from individuals

wishing to maximize their property ownership, creates technological
development and increased production of commodities, and, hence,
increased material consumption for all individuals in society.

In this

way, modern education emphasizes the tendency to accumulate wealth as
the preference of every individual member of society.
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Thus,

it de-

emphasizes contradictory effects arising from individual
competition
and,

instead, teaches that producers and consumers seeking
their own

self-interest promote each other's interest automatically.

In order to

make the idea of individual preferences, technological advancement,
and
resource endowments concrete, modern education produces and disseminates

meanings to the effect that the above-mentioned parts of life tend to be

achieved when individuals are sober, when they work harder, and when
they are hopeful about the removal of oppression, regarded as

artificial
Paradoxically, by implication, due to its exclusion of class

exploitation as one of the conditions of existence of oppression
property and power differentials

-

-

modern education teaches individuals

to conceptualize and observe class exploitation as a natural process.

By implication, modern education views capitalism as a process in which

classes do not exist.

For it, human economic problems are due to

individual attitudes which are not conducive to individuals maximizing
their property accumulation, and that this problem grows out of an

ineffective educational system.
Thus, to resolve the problem of individual attitudes which inhibit

individual abilities to maximize their wealth within the capitalist mode
of production, modern education builds into its curricula the following

forms of knowledge:

business management education, labor relations,

health education, schooling, and religion, a wide appreciation and
establishment of capitalist institutions everywhere with the greatest
possible speed.

Simultaneously, modern education creates and teaches as

part of its curriculum the idea that individuals must guard jealously
the capitalist institutions against irrational individuals or nations
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who may vandalize the Institutions or oppose
them by propagating

alternative irrational economic and social institutions

-

such as

collectivized property and centralized economic planning
systems

-

socialism or communism.
The rationale often evoked to make capitalism attractive is
that

socialist or communist institutions are inefficient, and, as a result,

consumption dissatisfactions arising from low productivity in

quantity and quality.

In this way, individuals who may be reproducing

their own life in non-capitalist fashion, may be made to think of

themselves as a backward people, in which case they may be motivated to
venture, hoping to become rich, into capitalist projects of production,

irrespective of its class and oppression consequences.

A corollary of the above idea, which modem education introduces in
its curriculum,

is the idea of hard work.

following manner;

This idea is explained in the

since individual preferences determine the degree of

wellness of each individual, to the extent that an individual applies

his/her energies toward maximization of wealth, that individual may
succeed or fail.

That is, since individual incomes emanate from the

contributions each individual makes to the production process, the
greater the income they receive; and the greater the income, the higher
the opportunity for part of it to be invested rather than consumed.

This,

in turn, may lead them to a realization of more profit.

In this

way, modern education teaches individuals to hold the view that once

they have invested part of their saved income and have begun to realize

profit from the investment, the process will carry seeds of continuity
and always shape their economic activities in directions leading to
success and improved quality of life.

30

Successful business, as

modem education

individuals increasing their productivity.

explains, rests on

One of the essential causes

of increased productivity, according to modern education,
whose guidance

thread is neo-classical theory, is technological development.
Capitalism, through its inherent competitive character, is that
mode of

production that spurs individuals to venture into technological
advancement as each has interest in gaining more profit, the

productivity of which is enhanced by advanced technology.
To summarize, neo-classical theory, in collusion with modern

education, regards individual preferences, state of technological

development, and resource availability as determinants of what is to

count as knowledge, and ways in which market imperfections, considered
to be as artificial effects of the market process, can be prevented from

interfering with freedom and social justice that must necessarily reign
in the free market.

Education is conceptualized as a process through

which individual will toward accumulations of wealth can be created.
is also seen as a way in which technological skills and resource

distribution can be conceptualized.
To conclude, as

I

shall go on to consider from a Marxist

perspective, neo-classical theory's conceptualization of the

relationships among education, oppression, and class is different from
another variant of the determinist theoretical standpoint

-

economism.

It is also different from conflationist and overdeterminist

Neo-classical theory's major goal is to deny the

perspectives.

existence of the class process as production and appropriation of
surplus labor

-

class exploitation.
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It

Neo-classical theory's view is that property or income inequalities
a process that over determines the process of oppression

are the

-

effect of human choice, technology, and resource endowments.

That is,

it views that how much income or property individuals own is dependent

upon their willingness to perform the buying and selling of resources
and technology that create property.

It also views that the level of

technological advancement and availability of resources determines the
extent of income levels individuals may accumulate.

In other words, it

considers that individuals who are more technologically innovative

inevitably accumulate more wealth than those who do not.

In the similar

manner, neo-classical theory posits the view that scarcity of resources

determines income inequalities

-

property differentials among

individuals
Thus, when inequalities in income/property relations among

individuals or nations of the world occur, neo-classical theory

attributes this to individual preferences, level of technological
development, and resource availability rather than other processes,

including class exploitation.

From a Marxist theoretical standpoint,

there are serious consequences on human activity for following neo-

classical theory.

Neo-classical theory is seen as a way in which

individuals abdicate their responsibilities for the well-being of all

individuals in society.

According to the Marxist point of view, social justice and freedom
may not be achieved by following a neo-classical theory.

In any case,

removal of market imperfections, achievement of full employment,

eradication of monopolies and imperfections in the cultural process of
education, gender, and race discrimination, may be inconceivable if
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class exploitation is permitted to thrive.

For class exploitation is

one of the key conditions of those imperfections
which neo-classical

theory aims at abolishing.

Individual maximization of wealth means

precisely competition among each other.

Then how could these competing

individuals conceive of abolishing property inequalities if they

simultaneously embrace a neo-classical theory and class exploitation
which, inter alia, create those property inequalities?

Orthodox Marxian Theory

Orthodox Marxian theory is one of those social theories that are
influential in determining the behavior of society.

It is often adapted

to neo-classical theory's discursive effects and human acts engendered

by neo-classical theory that are viewed to be disastrous to society.
Orthodox Marxian theory is determinist in its logic.

It deploys a

particular connection between its chosen entry points and all the other
aspects

-

processes

-

of life.

Orthodox Marxian theory's way or logic

of producing a story about society uses its chosen entry points not only
as starting points, but also assigns them privileged positions relative
to other ideas or concepts.

Entry points alone are presumed to create

or cause (determine) the behavior of all other aspects of life or

society.

That is, according to orthodox Marxian theory, the behavior of

concepts of concrete processes they represent must be deduced from the
independent, autonomous, immune behavior of the entry points.
As a result, orthodox Marxian theory deploys the specific concepts

of (a) economism

-

economic mode of production or economic determinist,

which it defines as property,

(b) power,

and (c) culture, as its entry

points to explain relationships among the processes of education,
oppression, and class.

I

present and explain below these orthodox
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Marxian theory's different entry points and determinist logic for
connecting each of these entry points to education, oppression, and
class processes.

Economic Determinism

Following the work of Resnick and Wolff (1989),

I

understand that

orthodox Marxian theory deploys as one of its entry points economism

-

economic determinist to conceptualize how education, oppression, and
class processes constitute each other to form society.

Economic

determinism is a concept that orthodox Marxian theory uses to express a
grouping of processes of the relations of production

-

the ways in which

individuals relate or stand against each other in the production process
-

and forces or means of production

and raw materials

-

-

tools, buildings, land, finance,

into a combination called the economic base or mode

of production.

Orthodox Marxian theory deploys the concept of economic base or
mode of production, conceptualized in various forms, namely, capitalism,
slavery, feudalism, to begin an analysis of how education, oppression,

and class processes constitute each other.

According to orthodox

Marxian theory, the concept of mode of production defines the class
process, in which exists predominantly two opposing classes understood
as actual social groups, namely, according to the particularity of the

mode of production, capitalists versus workers, landlords versus serfs,
and masters versus slaves.
Of course, this thinking is not without foundation
existence.

-

conditions of

Marx, to whom this view is frequently attributed, alluded to

it in The Communist Manifesto

:

"Society as a whole is more and more

splitting up into two great hostile camps, into two great classes
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directly facing each other
Engels, 1975, p. 33).

-

bourgeoisie and proletariat" (Marx &

Committal of this error by Marx has tended to

tarnish Marxian theory despite its clarity in Das Kanital

,

However, the dichotomy between classes that is portrayed in The

Communist Manifesto has had strong impressions in orthodox Marxian
theory.

As a result, there have been extensions of the dichotomy

between classes to include other classes, viewed within orthodox
Marxism, as minor.

These include peasant and petty bourgeoisie.

These

classes tend to be dismissed or de -emphasized as a result of their

relatively small magnitude of property ownership vis-a-vis big
capitalists.

Thus, a class, according to orthodox Marxian theory, is

viewed as a group of individuals who possess or do not possess the means
of production.

Therefore, according to this orthodox Marxian theory,

capitalists are individuals who own the means of production, and workers
are those who do not own the means of production but only own their
As a result, in the process of production, individual

labor power.

owners of the means of production exploit those who do not own the means
of production.

Thus, ownership determines class exploitation.

From this conceptualization of the class process

-

a division of

individuals into the owning and non- owning classes in the means of

production

-

arises an understanding that ownership of the means of

production

-

property

-

creates economic power.

Concentration of power

in the hands of certain individuals as a result of their ownership of

property then permits these individuals to oppress others in the process
of production.
However, in spite of power as a condition of existence of class

exploitation, this variant of orthodox Marxian theory views the economic
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base or economic structure, as it is sometimes
called, as the final,

ultimate determinant of oppression

deprivation of certain individuals

-

of the means of production including other aspects
of life not subsumed

under the term "means of production" or property.

Economic determinist

historically achieves more power, as illustrated in the letter
from
Engels to Bloch:
.According to the materialist conception of history, the
ultimately determining factor in history is the production and
reproduction of real life. Neither Mairx nor 1 have ever
asserted more than this. Hence if somebody twists this into
saying that the economic factor is the only determining one,
he transforms that proposition into a meaningless, abstract,
absurd phrase. The economic situation is the basis, but the
various elements of the superstructure - political forms of
the class struggle and its results, such as constitutions by
the victorious class after a successful battle, etc.,
juridical forms, and especially the reflections of all these
real struggles in the brains of the participants, political,
legal, philosophical theories, religious views and their
further development into systems of dogmas - also exercise
their influence upon the course of the historical struggles
and in many cases determine the form in particular.
(1975,
pp 394-95)
.

.

.

From Engels' explanation of the determinist relationship between
economic process or mode of production and oppression thrives,
therefore, economic determinism

-

economism

-

as the orthodox Marxian

theory's entry point.

Its logic then regards economism as a determinist

of the power relations

-

oppression.

growing from the economic structure

property in society.

Thus, oppression is seen as
-

in unequal distribution of

In this way, maldistribution of property is viewed

as determining the class structure of society.

How does orthodox Marxian theory conceptualize the relationships

between property relations
of education?

-

economic structure and the cultural process

In the preceding quotation of Engels' writing to Bloch,

it is clear that the economic base determines,
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in the last instance, the

contents of the cultural process of education.

Education as an aspect

of the superstructure is determined, as are power relations

physical forms of power

-

-

legal and

as an outcome of property relations.

What

role would education, then, if it is created by property
relations, in a

unidirectional relationship, perform?
the role of education.

Engels' again explains clearly

For Engels, as he states above in his letter to

Bloch, education, like the power structure

physical force

-

-

constitutions, the law and

in many cases determines the economic base.

Thus,

education also determines the form of oppression and the economic
structure.

From an orthodox Marxist perspective, if property relations

can be shaped, although to a lesser extent, by the education process,
then education has a role in creating alternative ways in which property

distribution can be effected.
To summarize, orthodox Marxian theory identifies economism

property

-

-

as its entry point to begin a story about how education,

oppression, viewed in the orthodox Marxist perspective as exclusively

power inequalities

-

and class are constituted.

Its logic connects the

mode of production to the processes of oppression and education by

arguing that it causes

,

governs

,

determines the latter two processes

The economic base forms the essence, while oppression and education are

inessentials reducible to it.

Thus, to think of the economic base in

society as the foundation of society is to conceive everything else

happening as arising from it.

In this, economic determinists tend to

reduce not only oppression and education processes but everything else
they may conceive of to the economic base.

Orthodox Marxian theory's entry point of economic determinism is
not merely a neutral concept.

Like any other concept, it has its own
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discursive effects, which
section.

I

shall go on to explain later in this

But first, a discussion of alternative entry points to

economism and how they are used by orthodox Marxian theoreticians
to

explain relationships among concepts of education, oppression, and
class

Other variants of orthodox Marxian theory tend to espouse power and
culture theories of causation.

These entry points are deployed as a

result of disappointment by economism' s failure to eradicate oppression
and class exploitation.

That is to say, when property distributions

aimed at the removal of oppression and class exploitation fail, the
concepts of power and culture become not only entry points, but are also

accorded privileged positions in the place of the concept of property,
as determinists of how relationships among education, oppression, and

class processes can be understood.

Power as Entry Point and Determinist Concept
Sometimes, when orthodox Marxian theory deploys the concept of

power as its entry point, it also uses it as a determinist of all the
other processes of society.

In other words, the concept of property is

assigned an inessential position in the fabric of society.
economism is turned on its head, and power on its feet.

Property or

It should be

noted that Engels' last instance expression is still deployed.

Power,

in the last instance, determines economic and cultural relations in

society.

According to the power theory, relationships in which

individuals participate as dominators versus the dominated, oppressors

versus the oppressed, determine the class process in society.

That is,

classes are perceived as constituted by individuals standing against
each other as those who oppress others.
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In this way, property

inequalities cease to be the cause of classes.

Rather, differences in

property ownership become an effect of power differences.

That is,

oppression in the means of production and other forms of property
become
the effects of the power process in which certain individuals
dominate
in wielding power to act on decisions in respect of property

distribution.

Thus, power theory conceives class exploitation as an

effect of oppression

-

the use of power to order the behavior of others

in particular ways which deprive them of opportunities to participate in

property distribution decision-making process.
With respect to relationships between power and culture, power is

viewed as a determinist of the cultural process of education.

In this

sense, therefore, power must determine the contents of education

contents of what should count as knowledge.

-

the

Therefore, because power is

essentialized as a process that is most important in influencing power
relationships between individuals in respect of how they distribute
resources, then the purpose of education must be to ascertain ways in

which power inequalities

-

oppression

-

are resolved in order to ensure

power relations conducive to equality in property distribution among
individuals in society.

Thus, according to the power theory,

appreciation of equality in power distribution, which education must
teach or disseminate, leads to acts consonant with class removal,

fostering power as an essence, the true foundation of equality,

possessed by an individual to command or resist the commands of other
individuals.

The power version of orthodox Marxian theory, as

I

shall

go on to explain later, has discursive consequences which, as an aspect

of the theory of determinism,

I

reject.

Next,

I

present and explain an

orthodox Marxian determinism that deploys the concept of
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culture/education as its entry point to begin a
story of how education,
oppression, and class are related.

Culture as Entry Point and Determinant of Prnpprry
and Power Relations
As might be common knowledge at this juncture,
orthodox Marxian

theory is characterized by a continuous shift from
one essentialized

entry point to another in search of an effective essence
that might
create a situation in society in which the protracted
problems of

oppression and class exploitation might be better understood.

Following

inability of property and power explanations leading to political
action

aimed at creating changes in education, oppression, and classes
processes, orthodox Marxian theory seeks the essence of the answer by

deploying the concept of culture as its privileged entry point which
explains the ways in which oppression and class exploitation are
related.

The logic of cultural theory turns property and power concepts

on their heads, and culture itself on its feet.

Culture, according to

this theory, is the true essence, the true determinant of ways in which

property and power relations can be transformed.
Thompson's The Making of the English Working Class (1964), serves
as a model for many orthodox Marxists for arguing in favor of culture

consciousness
in society.

-

I

-

as the determinist of property and power distributions

understand Thompson to mean that an individual or groups

of individuals become an exploited class, not as a result of the class

structure in which they participate as producers of surplus labor, but
due to the individual's or group of individuals' self-concept or self-

consciousness.

In other words, Thompson is saying individuals or groups

of individuals, to the extent they are conscious of their being

exploited, are a class, and to the extent they are unconscious of their
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exploitation, class exploitation does not exist, even
if their surplus
labor is being confiscated by non- laborers

Thompson attributes the rise in self-consciousness of laborers
to

harsh economic exploitation and oppression, so transparent to be
observed by laborers and, hence, a rise in their class consciousness.
There is some logic in Thompson's explanation, sometimes consciousness
arises from oppressive conditions of life.

But,

to regard absence of

self-consciousness of individual laborers as indicative of absence of

harsh economic and oppressive conditions of life is misleading.

Class

exploitation does not necessarily have to take place under intolerable
forms of relationship.

Thus, to suggest that harsh economic and

oppressive social relations of production create classes in society is
to embrace the view that political action should be aimed at

ameliorating intolerable conditions of work, not the removal of class
exploitation.

Following Thompson's theory, education tends, from the Marxian
theoretical viewpoint, to produce, disseminate, and preserve the

knowledge that oppression and class exploitation are necessarily
inevitable aspects of life.

The point is not to eradicate them, but to

merely reduce their virulence, a situation in which individuals will not
be conscious of class exploitation but the absence of harsh social

relations

My reading of Thompson implies that individuals are not concerned
with issues of class exploitation but those economic and physical
oppressions.

As Thompson wrote:

The issues which provoked the most intensity of feeling were
often ones in which such values as traditional customs,
"justice," "independence," security, or family-economy were at
stake, rather than straight-forward "bread and butter" issues.
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The early years of the 1830s are aflame with agitations
which
turned on issues in which wages were of secondary
importance. .the right to join trade unions. .security of
.

.

emplojrment,

.

.

.

(p.

203).

In this expression, Thompson lists issues, the existence of which he

regards as creating class consciousness, from which arise classes.

As a

result, educationists, by following Thompson's conflationist theoretical

perspective, teach the idea of social injustice as realized in depriving

individuals of traditional values, independence, job security, leisure,

and right of association.

correction of those vices.

Politicians themselves intend the practical

They pass laws and enforce them.

both groups ignore the class process of exploitation.

However,

These are the

discursive effects of Thompson's conflationist consciousness theoretical
standpoint.

I

find it politically disastrous.

Therefore,

I

reject it.

Discursive Effects of Determinist Orthodox Marxian Theory
As it applies to neo-classical theory's determinist approach,

orthodox Marxian theory's use of economism (property), power, and
culture as essential entry points with which the ways in which society
is structured must be understood, presents methodological consequences

which defy goals aimed at changes in education, and removal of
oppression and class processes.

One of the methodological problems

entails motivating political action aimed at abolishing private property

ownership with a view that establishment of communist or collective

property in the means of production will automatically usher in a
classless society.

Does it follow that all individual owners of private

property in the means of production participate in class exploitation?
Certainly not.

That there is reaction against economic determinism, in

the form of alternative determinants of structure of society, is

indicative that collective property ownership does not essentially
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determine the removal of class exploitation.

This methodological

problem also applies to deployments of power and culture as
determinants
of the class structure of society.

The tendency to turn these two

processes, singularly or in combination, on their heads, in favor of
economism, is also indicative that power and consciousness inequalities
are not in themselves expressions of class exploitation.

Not only do power, property, and culture conceptions of the class

process protract the existence of class process by misguiding political
strategies.

They also lead to disastrous theoretical and political

consequences.

Theoretically, they contribute to dogmas in the cultural

process of education.

For,

if economic determinism, power, and culture

each represent a true determinant of oppression and class process,

alternative views of relationships among education, oppression, and
class processes must not only be different, but also wrong.
therefore, must not only be opposed but also eliminated.

They,

In this way,

education becomes an indoctrinating process rather than a search for
alternative methods of cognition pertinent with search for freedom and
social justice.
Practically, determinist approaches contribute to actions

disastrous to life.

For example, physical force, as in war, is usually

the outcome of application of determinist methods.

In other words,

orthodox Marxian determinist approaches, because of their tendency to
create intolerant individual behavior, are conditions of existence of

oppression and class exploitation, similar to neoclassical theory.
To summarize, orthodox Marxian theory displays a congenial

methodology to the neo-classical theory.

That is, their notions of

causality, their logics of analysis, are identical.
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Thus, orthodox

Marxian theory, in spite of its allowed opposition to
neo-classical
theory, deploys a logic that establishes which among
the processes of

education, oppression, and class exploitation are determinants
of
others, that is, which ones are causes, and which ones are
effects of

others (Resnick & Wolff, 1987).
However, orthodox Marxian theory is distinct from neo-classical

theory in that its entry points to understanding ways in which society
is structured,

and through which it can be transformed, are

alternatively economic, power, or cultural determinisms.
contrast with concepts of individual differences

-

These concepts

humanism

-

technology, and resource endowment, which, together, form neo-classical

theory's entry points.

For orthodox Marxian theory, each of its

essentialized entry points, as a result of the privileged position
assigned to it, is immune from the effects and changes arising from
class exploitation.

Thus, class exploitation is considered to be

inessential and sensitive to the effects and transformations occurring

within property, power, or cultural relations.

Orthodox Marxian

theory's uni -directional determination, therefore, as has already been

pointed out, has consequences which are disastrous on humanity.
Theoretically, it tends to underestimate the effects of other processes

which it considers to be effects of those processes which it assigns the
role of causes.

For example, class exploitation tends to be overlooked.

Instead, it is understood that changes in class exploitation will follow

from property, power, or educational changes.

Another consequence of the determinist conception of relationships
among processes is that it creates a dogmatic education process, for
once the essential cause of change has been identified, education must
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focus on intensifying the appreciation and adoption
by individuals of
the determinist process which is viewed as representing
the true cause

of all other processes.

Practically, this method becomes an impediment to efforts aimed at

achieving politics

-

action aimed at creating freedom and justice.

Rather, oppression and class exploitation, inadvertently, are

reproduced, even by well-intentioned human actions.

Concerned with

these sometimes unintended theoretical and practical (experiential)

effects arising from the uni-concept conception of causality displayed

by neo-classical and orthodox Marxian theories, another theory comes
into being.

I

name that theory "conflationism.

"

Next,

I

will present

and explain the entry points of conflationism and their discursive

effects on society.

Conflationist Theory. Its Entry Points, and Their
Discursive Effects

Conflation is a method distinct in certain respects from neoclassical and orthodox Marxist theories.

The adjective "conflationist"

denotes a theoretical standpoint in which concepts are not seen as

different and distinct, but as inseparable.

Thus, conflationist theory

is such because its distinctive notion of causality tends to combine

various concepts or processes into one whole.

According to this theory,

the concept of class is assigned to a variety of concepts or processes,
as

I

shall go on to present and explain next.
I

use the work of Resnick and Wolff (1986) and Wolff and Resnick

(1987) to bring into sharp relief some of the works which portray a

tendency toward conflationism.

conflationist approach which

I

I

also select a few examples of the

regard as written from the educational

perspective, for illustrative purposes.
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In their works Power. Property, and

—

(1987)

,

(1986) and Knowled^^

Resnick and Wolff have identified a complex

conceptualization of the class process.

Influential among conf lationist

theorists identified by Resnick and Wolff are the following
writers:
Nicos Poulantzas, who locates the occurrence of the class
process in
economic, political, and ideological processes.

Poulantzas' position is

that two groups of individuals confront each other in terms of power

differentials, so that, at the economic level, capitalists dominate

proletarians, and,

I

conclude, conf lationist theory views that at the

political level certain individuals dominate the masses and at the
ideological level ideologues dominate the masses of people.

Seeing that

the two- tier conception of class at these three levels of interaction

tends to exclude other groups of individuals not necessarily

participating in them, Poulantzas expands his list of class identities
to include petty bourgeoisie and manual and mental laborers as classes

that occur at different sites in society.

Thompson is another of the conf lationist theorists.
as

I

For Thompson,

pointed out earlier in this chapter, the class process is

constituted by the interplay among the processes of economics, politics,
and culture.

Another conf lationist theorist identified by Resnick and Wolff,
Erick Orlin Wright, creates a more complex conceptualization of classes:
bourgeoisie, proletariat, petty bourgeoisie, housewives, students.

Barbara and John Ehrenreich, according to Resnick and Wolff, list
classes as workers, capitalists, petty bourgeoisie, and an intermediate
group of professional -managerial class.

46

Resnick and Wolff (1987) in that composite

I

conceptualizations of the class process are influential, and that
they
create all sorts of misunderstandings.

If class exploitation means all

the processes mentioned above, would individuals ever agree

theoretically and practically?

In my view, so long as each individual

sticks to his or her own conception of class, there can be no

congeniality in political purpose.

As a result, political strategies

tend to be compromised, owing to dissipation of energies.

Among educationists, conflationist theoretical standpoints seem to
be popular as the works of the following writers show:
Gintis'

Bowles and

(1976) work is representative of the conflationist approach in a

power-property relations sense.

In this piece of work, Bowles and

Gintis opine that the class process will collapse as soon as power,
property, and cultural relations are resolved.

As they wrote:

Property relations are an essential aspect of class; no less
important are the relations of control. Considering the class
structure in the broadest outline, capitalists own the means
of production. Workers, conversely, do not own the products
of their labor, nor do they own or control the tools,
buildings, and facilities of the productive process (p. 67).
The works of Giroux, Apple, Lawton, Freire, and Youngman serve as

additional examples of pieces of the cultural process of education which
is informed by conflationist theory.

Giroux's (1983) critical theory is

one of the clear examples of the tendency within this school of thought
to collapse the class process into oppression, property, and power

relations.

As he wrote:

Class involves a notion of social relations in opposition to
It refers to shifting relations of domination and
each other.
resistance, to capital, and its institutions as they
constantly regroup and attempt to resituate the logic of
domination and incorporation. .. (1983 p. 95).
,
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Giroux's concept of class represents a shapeless
process, an
amoeba, that no political effort might ever dream
of abolishing.

Such confusing theoretical expositions of the class
process and

oppression are not unusual in the works of critical theorists.

work is another example:
process.

Lawton's

His is even a multiple confusion of the class

For Lawton, the social class process is created in social

^®lstlons which are defined by inequalities in power and property
acquisitions, and also by the development of a class consciousness
(Lawton, 1975, 27-51).

Such an education is very effective in being

divisive, confusing, and unconsciously leading to celebration of the

class process due to its inability to exhume it from huge ideological

mountains of concealment.
I

find also in Freire's (1978) work a confusing method of

exposition of the processes of oppression, at this point, including
power and class exploitation.
The most important factor in the literacy education of adults
is not the learning of reading and writing, which may result
in the reading of texts without any critical comprehension of
the social context to which they refer.
This is the kind of
literacy which interests the dominant classes when, for
different reasons, they see some need to stimulate among the
dominated classes "their first entry into the world of
letters." The more "neutral" this "entry," the better it
pleases those with power (p. 23).

Freire's method does not only conflate to each other power

relations and the class process; he seems also to be combining the class

process and property relations.

Even in the rare instances in which he

tries to show the relevance of the economic process to understanding the

relationships between it and the processes of oppression and culture, he
offers a mere mention of it.

He is not explicit about it.

...the radical transformation of the educational system
inherited from the colonizers requires an infrastructural
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effort.
That is, it requires an effort toward massive
change
at the level of infrastructures and simultaneous
action of an
ideological nature.
It implies the reorganization of the
means of production and the involvement of workers in
a
specific form of education, through which they are called
to
become more than skilled production workers, through an
understanding of the process of work itself (1978, p. 15).

In the above statement,

it is clear that Freire does not present and

explain the class process according to Marxian theory.
juncture, is a property class theory.

His, at this

As a result, his theory

oscillates between viewing class as power and as property in the means
of production.

For this reason, his work, like that of other critical

theorists, seems always to carry with it a theory that tends toward a

conflationist understanding of what class is.

Thus, his theory is

incapable of demonstrating how society is structured to transcend a
class society.

Hence, it is politically bankrupt and tends to be prone

to co-optation within conservative education.

In my view, Freire 's

theory (and those of other critical theorists) needs to be rejected, for
it is inconceivable for it to raise the consciousness of individuals

beyond obsession with power, property, and cultural relations; to
conceptualize the class process as production and appropriation of
Such a theorization is analogous to treating a patient

surplus labor.

for cholera while ignoring the environmental conditions in which the

cholera germs thrive.

I

find a similar tendency to conflate the class

process with oppression in Youngman's writing.
class is

s 3mon3nmous

For Youngman (1986),

with oppression:

Socialist adult education can be conceptualized in terms
of... the development of socialist political awareness and
.This. .means developing an understanding of how to
behavior.
change capitalism. ... In the broadest sense, this implies the
creation of an anti-capitalist culture, opposed to class
oppression, sexism, racism, and ethnic discrimination (p.
.

.

.

198)
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There is no ambiguity that Youngman's theory,
therefore, by gliding
into oppression the class process, too, is
misleading.

It makes

individuals think that oppression is a s3monym of the
class process.
To conclude,

I

understand that determinist and conflationist

theories, respectively, select particular concepts or
processes as

ultimate determinants of all other processes, and glide several
concepts
into one another to represent a particular process.

For example,

determinist theories pick one or a group of the following:

humanism,

technology, resource endowments, property, power, or culture, as

essentialized entry points, to determine how society is structured.
the other hand, conflationist theories,

On

in a variety of combinations,

pick all these concepts and more to create an ever -expanding complex

conceptualization of the class process.

My view is that when education

adopts and reproduces these determinist and conflationist theories, it

creates theoretical and practical dogmas and a critical blurring of

recognition of processes.
In the world of the lenses of the determinist method, processes are

conceptualized piecemeal, not holistically.

They are never viewed as a

totality of effects of all things humanly conceivable.

Rather,

processes are either causes or effects; never at any time can they be

simultaneously cause and effect of each other.

Educationists, political

actors, and producers or appropriators of surplus labor, guided by this

method, claim their theoretical standpoints express or represent the

absolute truth of how society is structured.

Hence, the tendency of the

determinist theory to be ineffective in practice, in the sense that it
does not create political action which can simultaneously remove
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oppression and class exploitation.

Rather, it. consciously or not.

simultaneously affirms both.
Also.

I

am inclined to think that when a cultural process of

education adopts a theory that conflates the class process to
oppression, that is. to power, property relations or both, and to the

cultural process of education, it is unconsciously conspiring with the

conservative type to legitimate and reproduce both processes.
Therefore.

I

am as concerned as Marx and Resnick and Wolff are. among

others, about the continuous adoption of the determinist and

conflationist methods in the cultural process of education and political
action.

In an attempt to facilitate the political process aimed at removing

oppression. Marx, in particular, inscribed into education an alternative

theory of how society is structured.

Marx's method, which he formulated

in the middle of the 19th century, is dialectical materialism which has

since been reformulated as "overdetermination and contradiction" by

Althusser (1977)

.

and extended further as a consistent theory by Resnick

and Wolff (1987. pp. 95-106).

Marxian Theory of Overdetermination and Contradiction
Overdetermination. Its Entry Point and Discursive Effects
The concept of overdetermination is a Marxian theory which denotes
a theory, a science, knowledge, or method of conception of knowledge.

It rests on the conceptualization of reality that is dialectical and

anti -determinist and anti -conflationist.

According to this view, the

processes of education, oppression, and class, among many, are different
and distinct from one another.

But.

they constitute

other in an infinite number of connections.
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-

determine

-

That is. in the vie of

each

overde termination, relationships among processes
are effects of many

determinations which express themselves mutually as well as
contradictorily.

In this view, each and every process exists as a

result of the combined effects or determinations emanating from
all the
other processes that are distinct from it and from each other.

The

interaction between a particular process and all other processes in

consideration creates that particular process.

Interaction among

processes also results from contradictions among processes as they
endeavor to create and destroy each other.
detail below.

I

discuss this method in

But first a mention of the alternative Marxian theory's

entry point.

Marxian Theory's Entry Point and Its Discursive Effects
Marxian social theory's entry point is its concept of class.

The

concept of class in Marxian theory is understood to represent a distinct
social process in which productions and appropriation of surplus labor
is performed (Resnick & Wolff,

1987).

Thus, Marxian theory begins its

analysis of mutual and contradictory relationships among the processes
of education, oppression, and class exploitation by initially specifying
the forms of the class process (specified in detail in Chapter III)

existing within any society.

Its logic of overdetermination then

proceeds to elaborate connections between the concept of class and other

non-class process
education.

-

in this case, oppression and the cultural process of

Following from Marxian theory of overdetermination, the

concept of class is adopted necessarily only as an entry point.

Marxian

theory's adherence, or commitment, to the logic of overdetermination
does not permit it to conceive the concept of class as the essential

cause or determinant of any other process in society.
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Thus, the distinctive conceptualization of the concept
of class,
the non-determinist, antl-essentialist

,

and anti-reductionist logic of

Marxian theory distinguishes it from the determinist and conf
lationist
theoretical standpoints discussed initially in this chapter.

Theoretical and political implications for adopting a Marxian theory
of

overdetermination to conceptualize the structure of society are
discussed below.
Implications of the Method of Overdetermination
To conceptualize the existence of processes as an effect of many

determinations implies that none of them must be viewed as the ultimate
cause of all the other processes.

It implies, therefore, that change

occurs as a result of combined changes in all the processes considered
to be in existence.

This view means that changes in one process

necessarily create changes in all other processes with which it is
interacting.

That is to say, a change in one process creates changes in

others, which, in turn, create further changes in the processes that

affect them.
Thus,

in Marxian theory of overdetermination, processes are not

independent or immune from the effects of the other processes
Therefore, no process is perceived to exist as the essence of all others

considered without then having a similar position or effect on it.
process is important, not in the last instance, but always.
is viewed to be more important than others.

Each

No process

Processes may exist as

different and distinct entities, but are not to be ranked in order of
importance from the perspective of Marxian theory of overdetermination.
For each process has its particular properties which produce particular
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effects to be cognized, as such, not on the basis
of the degree of

importance

Consideration of the process of contradiction adds another

distinguishing characteristic to the Marxian theory of

overdetermination

.

Contradiction in overdetermination means that

effects of one process on another are dialectical.

The relationship

between processes is always characterized by mutualities and
contradictions

.

That is to say

,

while the effects of one process create

another process, those effects simultaneously create its destruction.
Thus, positive and negative effects are conceptualized to be aspects of
the process.

Marxian Theory's Logic of Overde termination and
Contradiction: Conditions of Existence of Processes
Marxian theory's logic of overdetermination is concerned with how
one specifies the existence of a process.

From an overdeterminist

perspective of theorization of relationships among processes, a
process's existence is established from the thought that it is a

creation of the existence of other processes.

That is to say, processes

are viewed as conditions of existence of each other.

A process cannot,

according to Marxian theory's logic of overdetermination, exist in the
absence of those processes that enable it to exist.

For illustrative

purposes, an individual human being requires food, shelter, and raiment,
to mention a few, as his/her conditions of existence.

In turn, food,

shelter, and clothing processes require individual human beings as their

conditions of existence in order that they, too, may exist.

But the

kinds of food, shelter, and raiment, and individuals in existence, and

ways in which they interact with each other, will vary in space and
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time.

Thus, depending on geography and historical
period, a particular

process will have other particular processes as its
conditions of

existence as it is simultaneously their condition of existence.
In this way, therefore, Marxian theory's logic of
overdetermination

begins its analysis of a particular existing process by specifying it,
and investigating how it exists.

To specify a process is to distinguish

it from the others with which it has reciprocal relationships.

It is a

way of avoiding conflating it with other processes which are its
conditions of existence.

Thus, before a linkage is established among

processes, the nature of each process under consideration has to be
known.

Marxian theory's logic of overdetermination, therefore, does not

start from a priori knowledge of the nature of a process and its

connection to the other processes under its consideration.

With the

understanding that the nature of a process and its conditions of
existence differ from geographical site and historical period, Marxian
theory establishes a thinking that effects emanating from each process

and impacting on other processes can never be known completely.

Following from this thinking, Marxian theory establishes another
that the nature of a process under consideration can never be

exclusively understood from the effects of one particular or a group of

particular processes.

For the anticipated behavior of a particular

process may turn out to be different.

Therefore, Marxian theory always

searches for possible contradictory effects among processes under study.
The anticipated behavior of a process from the effects of the other

processes with which it is related, constitute, according to Marxian
theory mutual determinations.

In other words, changes in one process
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that create desired changes in another
process, can constitute positive
or mutual aspects of a relationship between
processes.

On the other hand, changes or effects of one
particular process

which produce unanticipated behavior in another process
or group of
processes under study, constitute, from a Marxian theoretical
standpoint, negative aspects

between or among processes.

-

contradictory aspects

-

of relationships

Thus, from the Marxian theoretical

viewpoint, the existence of processes is characterized by many
mutual
and contradictory relationships between or among them, which vary
from
time to time, and from one geographical site to another.

Marxian theory of overdetermination, therefore, contrast sharply

with the determinist and conflationist theoretical standpoints mentioned
in this chapter.

The Marxian theory of overdetermination conceptualizes

relationships between the cultural process of education and oppression
and class exploitation as overdetermined.

It conceptualizes these

processes as distinct, but irreducibly mutually and contradictorily

existing aspects of the society.

It refuses to admit primacy in any one

of them; in other words, it does not undermine the effects of any one of

them on the others, but conceptualizes that all of them are important in

structuring society.

Each owes its existence to the effects of the

others on it; that is, each is simultaneously a cause and effect of the
others.

Hence, no one process should be conceptualized as the single

cause of the others.

Because each is a site of effects emanating from

the others, each is literally pulled and pushed in all directions.

Therefore, each is in a state of flux.

influence the others in different ways
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Consequently, each will

For example, the process of class, Marxian
theory's entry point to

social analysis, is not assigned a privileged status
in respect of its

relationship to the processes of oppression and education.

Nor does it

assign positions of effect to the processes of education
and oppression.
These processes, therefore, according to Marxian theory of

overdetermination, create each other.

Each is a condition of the

existence of the others.
However, Marxian theory of overdetermination views the processes of

education, oppression, and class as also existing in contradiction to

each other.

This contradiction, according to Marxian theory, occurs in

the following manner.

Changes in any one of these processes create

changes in the other two, which, in turn creates further changes in the
one that effected changes in them.

For example, changes in education

may undermine the existence of class exploitation and oppression
processes.

Similarly, changes in the class process may undermine the

existence of particular forms of oppression and education processes.
Changes in oppression process may undermine a particular form of

education and the class process.

In the next section,

I

illustrate in

detail how the processes of education, class, and oppression support and

undermine each other.

Mutual Relations Between the Cultural Processes
of Education. Class Exploitation, and Oppression
As an educationist guided by the Marxian theory of

over determination,

I

conceptualize that, in class societies, there exist

currently mutual relationships among the processes of class, education,
and oppression.

I

understand that the cultural process of education may

produce and disseminate meanings about life that may raise the
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consciousness of laborers and non- laborers alike to appreciate the
economic aspects of life as a natural process.

That is, it may

influence them to understand production and appropriation of surplus
labor not as constituting the enslavement of a portion of society but
instead, as concerned with production, receipt, and distribution of use-

values, a Marxian social theory's concept which represents pieces of

goods and services, pieces of wealth which individuals produce for

direct use, not for exchange.
Such an educational process might have the effect of influencing
some individuals in society to overlook class exploitation, or reduce it
to,

or conflate it with, others, in their own formulations about what is

a just and free society.

For example, individual educationists and

learners may include power, property, cultural, natural or various

combinations of these processes which those individuals conceive as
crucial social issues to their understanding of how society is
structured, but exclude the class process because they do not see it and

hence regard it as non-existent or as having insignificant effects on
others.

In another way, individual educationists and learners may pay

no attention to it, believing that it is the same process as property,
or power, or cultural relations, the transformation of which may be

their project.

Finally, it may influence them to psychologically feel

ashamed to think that they are being exploited, or they are exploiting
the labor power of other individuals, thereby suppressing their

consciousness about morality.

Education may create a consciousness among individuals in general
to appreciate a claim on what Marxian theory regards as their surplus

rewards to
labor by the non- laborers on the basis that it represents the
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risks incurred in the deployment of the means of
production.

A cultural

process of education which espouses such a cognition
may teach that all
other means of production matter more than the labor
that is consumed in
the production of what Marxian theory understands to be
surplus labor,

and thus must receive an increased portion of the surplus.

Appropriators of surplus labor may, consciously or not, adopt such
thinking and thus carry out the exploitation process without suffering
from psychological dissonance.

Such a cultural process of education may

be pervasive in all aspects of society through such means as the state,

television, radio programs, newspapers, art, historical analysis,

households, churches, work places.

The combined effects of this might

be enormously powerful in assuring the extraction of surplus labor.
Thus,

I

understand that certain conditions influence the cultural

process of education to produce meanings about life which secure the

continued production and appropriation of surplus labor.

The education

process may be one of the beneficiaries of the continued existence of
the class process

-

production and appropriation of surplus labor.

For

performing cultural meanings that secure this process, the education
process may receive from the state

establishments

-

-

the law, military, police

part of the revenue which accrues to the state as taxes

from appropriators of surplus labor.

Part of the state revenue may

arise from the surplus labor it appropriates directly from the laborers
in its own industries, in which case the education process receives its

income not as part of the tax revenue, but as a distribution from the

state of already appropriated surplus labor.

Education may also receive a portion of surplus labor directly from
private appropriators of surplus labor.
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I

have in mind here the

cultural process of education that takes in private
social sites.
in appreciation of whatever source of funding, and
what form

-

Thus,

wages,

grants, buildings, transport and telecommunication facilities,
and

others

-

the cultural process of education may receive, it may
secure

its own conditions of existence by producing and disseminating
meanings

about life which are commensurate with the continued existence of
the
class process.
To insure that individuals, willingly or not, embrace values

commensurate with the class process, education may also participate

directly in the oppression process.

To carry out this process, it may

perform an accreditation process through examinations by which students
who are perceived to have learned the theory and skills appropriate to
the class process receive certifications and those who do not are

failed.

Appropriators of surplus labor tend to secure more than one

condition of their existence.

To insure that they may continue

appropriating surplus labor, they also invest, inter alia, in the

oppression process.

They distribute part of the already appropriated

surplus labor to secure the existence of the oppression process.

With

this fund, the state may produce or purchase weapons which it may use

against individuals who participate in acts that are inimical to the

continued existence of the class process.

The fund may also be used to

create conditions which may be conducive to oppression.

For example,

the military, the police, and the law processes may receive resources in

the form of lucrative salaries, recreational facilities, and others.

These may influence individuals to be amenable to commands which require
them to carry out the oppression process.
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The need for the appropriators of surplus labor
to secure the

oppression process as one of its conditions of existence
arises from the
following conditions.

The process of laboring is not particularly a

pleasant vocation in class societies.

It may continuously threaten both

laborers and appropriators of surplus labor alike.

Laborers may not

receive wages which are equivalent to the value of their labor.

In the

process of their surplus labor being usurped by non-laborers, laborers

may also suffer from exhaustion and ill health arising from overwork and

harsh working conditions.

As a result, to resist their continued

exploitation, they may inhibit the process in various ways, namely,

assuring breakdowns in the means of production or producing their own
cultural processes about work which may guide them to seek ways through

which they may receive maximum income with minimum labor input.

In this

way, the appropriators of surplus labor may be threatened.

Thus, to exert more pressure on the laborers to continue producing

surplus labor, the appropriators of surplus labor may have recourse to
the process of oppression.

They may invite the state to perform the

oppression process; to use weapons which inflict pain or to invoke
threats of their use in order to exert pressure on the laborers.

It may

also deploy the use or threat of such instruments or apparatuses as
rules pertaining to the prescription of the length of the working day,

pertaining to the wage levels laborers must receive, and those
pertaining to ownership of property including surplus labor in order to
oppress the laborers to continue producing surplus labor, which nonlaborers then appropriate.
The process of oppression may also occur within an industry.

At

the site, managers may not use weapons to inflict pain on the laborers
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who resist exploitation.

Rather, they may fire workers or laborers
who

disobey rules, for example, laboring for a
shorter than the stipulated

working day, stealing the surplus labor, and
others.

They may reduce,

or confiscate totally, the laborers' wages, or
they may force them to

work extra time to compensate for the loss of surplus
labor to the
appropriator of it.

They may also lay off redundant workers when

prospects for creating surplus labor diminish.
process of oppression.

Layoffs constitute the

Thus, the process of supervision or management

enforcement of oppression may be ensured by the drive for appropriation
of surplus labor.

Lawmaking and its enforcement can become also an aspect of

oppression geared towards insuring the participation of laborers in the
class process.

It vests certain powers in the state, unions, managers,

and individual laborers to produce and enforce rules pertaining to the

extraction of surplus labor.

With recourse to the law, the state may

quell labor or management rebellions or strikes.
The law as an aspect of the process of oppression may also be

crucial in exerting its influences on property relationships.

may be denied ownership or property.

Laborers

For example, they may be made

landless, or conditions for property ownership may be made in such a way

that they exceed the laborer's capabilities.

These processes of

oppression may disable laborers to reproduce their own social existence
independent of the production process that exploits them.
The specific process of oppression does not itself produce and

distribute cultural meanings which create the class process.
the function of education.

That is

Oppression's function, which may happen

simultaneously with that of culture, is to exert effects involved
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generally with coercing individual laborers to
behave in particular ways
that are consonant with the class process
whether they like it or not.
I

also conceptualize that the process of
oppression may be created

by the cultural process of education.

For example, education may teach

individuals labor management knowledge and skills
which are appropriate
for effectively carrying out the oppression process.

Other educational

meanings which may be appropriate for the needs of the
oppression
process may exist in such educational activities as, for
example,

military and police training programs.

In turn, the process of

oppression may pass laws which intend establishing programs and
institutions of education that teach how the process of oppression may
be practices.
To summarize, overdetermination is a logic in the post-modernist

Marxian theory that conceives of cultural, oppression, and class
processes not merely in terms of their distinctions but in the ways in

which they have particular mutual relationships.

It infers that the

relationships embody the distinctive and unique effects of the specific

processes involved without each possessing a greater or lesser influence
than the others.

However, it conceives that every relationship between

or among any set of these processes is also contradictory.

I

illustrate

this viewpoint next.

A Marxian Conceptualization of Contradictions Between
Education. Oppression, and Class Processes
The method of overdetermination rejects the idea of harmony as the

only way in which relationships that exist among the processes of
education, class, and oppression can be conceptualized.

Rather, post-

modernist Marxian theory attempts to describe also society's
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overdetermlned contradictory relationships
among Its educational,
oppression, and class exploitation processes.
The following example Illustrates how the
overdetermlnlst Marxian

theory understands the structure of those
contradictions between these
processes.

The contradictory relationships may exist as
follows:

Appropriators of surplus labor exist due to existence of
class
exploitation, but, to secure their own conditions of existence,
they may
be compelled, whether they wish to or not, to distribute
part of their

appropriated surplus labor to the state.

The state, in turn, is

required, as it may also be in its interest, to perform the
oppression

and education processes no sooner than they receive part of
the already

appropriated surplus labor.

understand that the processes of oppression and education may

I

also be performed in social sites outside the state.

Managers and

educators within industrial firms and non- industrial organizations may
also perform oppression and education processes respectively.

Appropriators of surplus labor must secure them, too, as conditions of
their continued appropriation of surplus labor by giving them, under
compulsion, a portion of their appropriated surplus labor.

Otherwise,

they immediately risk losing the opportunity of continuing to exploit.

That is
state

-

,

they may not influence private managers and educators and the
lawyers, the police, the military, and educators

-

to

respectively teach and coerce laborers to perform productive activities.

Appropriators of surplus labor are compelled by the drive to appropriate
surplus labor to seek protection from the state oppressive machinery and
to seek formulations of educational,
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fiscal, infrastructural, trade, and

other policies consonant with their
desired process of class
exploitation.

Distribution of surplus labor to the state
oppressive apparatus and
educational process is not a process that
appropriators of surplus labor

willfully perform, for it is a continual erosion
of their surplus labor.
Thus, while oppression and education processes
secure the class process,

they simultaneously continually threaten and undermine
it.

That is, the

class process is continuously threatened and undermined
by the combined

effects of education and oppression which it ceaselessly
tries to
create.

The constant demand for large amounts of resources by the

processes of oppression and education constantly erode the amount of
surplus labor that ought to accrue to the appropriators of it.
Class exploiters may also suffer the anxiety of not being able to

continue appropriating surplus labor due to the tendency of laborers to
rebel when wages are less satisfactory.

In response, appropriators of

surplus labor may raise the income of laborers.

They are not

necessarily compelled by the state or other organizations, but by the
rebellion of the laborers, to increase wages from a portion of the

appropriated surplus labor, for they have to maintain an adequate rate
of extraction to secure the conditions of their existence, including

their own consumption.

An appropriator of surplus labor is caught between anxiety about
the possible revolt of the laborers and the appropriator

'

s

possible

inability to satisfy the other education and oppression claims on the

appropriator

'

s

appropriated surplus labor.

Failure may spell an

individual's loss of position as an appropriator

nevertheless frustrating thought.

-

a shameful but

An individual may concede under
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bitter compulsion to appease the laborers
against rebellion, failing
which more of the appropriated surplus
labor may be apportioned to the

military and the police

-

that is, to the State

-

to coerce the laborers

to cease the revolt and perform surplus
labor production.

Another way to prevent rebellion is to increase
the education

budget to enable teachers to educate laborers through
various
educational programs (accounting, management, income
generating, labor
studies, literacy, and many others) to convince the
laborers of the

futility of rebelling, thus reducing the risk of rebellion.

Increase in

labor wages is also another way by which the continued
existence of

appropriators of surplus labor is contradicted.
To achieve the task of educating the laborer against rebellion,
all

those people in the process of education must have their claims
satisfied.

Otherwise, the appropriator of surplus labor risks losing

the educators' support in lulling the laborers.

Thus,

it means the

education process, personified in the teachers, must educate the
students, individuals who may be future personifications of the class,

oppression, and conservative education processes, and substantive

laborers to appreciate the exploitative relations of production, that
is,

to understand that a laborer's responsibility is to produce surplus

labor in return for a wage, and that it is the natural right of the non-

laborer to appropriate it.

Contradictions also exist between the cultural process of education
and oppression.

Should it appear from the viewpoint of the oppression

process that education is producing cultural meanings that do not accord
well with the class process, some may take drastic measures aimed at

correcting the situation.

Reduction in wages and salaries and reduction
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in resources by means of faculty layoffs,
and freezes on library and

office or classroom space, may be effected.

The education process may

also be compelled to teach, however unwillingly,
the knowledge and
skills which the oppression process thinks may better
secure its own

conditions of existence.
In turn, individuals who may be participating in the
education

process may behave in ways that oppress others.

Therefore, the

overdeterminist Marxian method of understanding how society is

structured tells me that the relationships that exist between education
and the other two processes of oppression and class exploitation always
are characterized by both mutualities and contradictions.

On the one

hand, class societies, be they ancient, slave, feudal, communist, or

capitalist (see Chapter III), always carry with them the mutualities
that create unity among the processes of education, oppression, and

class exploitation.

On the other hand,

I

see that there exist

contradictions that continually undermine that unity, and consequently,
each process.
Thus, this non-essentialist

,

non- reductionist

,

and non-determinist

Marxian conceptualization of the relationships that exist between the
class and the other two processes of education and oppression illustrate

how each process is constituted by the different effects of others.

It

tells us that they create each other so that a cultural process of

education that creates any one of them simultaneously creates the
oppression process.
It also tells me that class and oppression aspects of life affirm

the continued existence of the education process by which they are

created.

The political implication of this theorization is that society
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may hope for, but it may not be
guaranteed, the capacity to remove any
one of these three processes:
oppression,
class exploitation, and the

conservative education process so long as any
one of them exists.
IS,

without political action aimed at radical
transformation in

That

^

of

these processes, society may not achieve its
intended goal of social

justice and liberation.
There is an alternative methodological significance
for education
in the theory of overdetermination and contradiction
in that it

inscribes an alternative thinking and behavior vis-a-vis
the determinist

and conflationist theoretical standpoints.

Therefore, it influences me

to always consider to the greatest extent possible the
mutual and

contradictory relationships among the processes of education,
3.nd

class exploitation.

In this way, my consciousness is

raised to the effect that an attack on one of them compromises efforts
at social transformation.

For example, attacking the education system,

or oppression, or both, while overlooking the process of class

exploitation will tend to misguide political efforts intended towards
the removal of all of them.

At best, political action may achieve a

temporary reduction or amelioration of adverse industrial labor, race,
gender, and age relations, but not the actual removal of class

exploitation and oppression.
It therefore matters how an individual views ways in which society
is structured.

According to the determinist viewpoint, an individual

must pick as problematic one of the three processes of education,
oppression, and class exploitation or a composite of any two of them,
the removal of which s/he must regard as an automatic solution to the

68

others.

Such an approach has the effect of
weakening a political

struggle.

On the contrary, according to the overdeterminist
and contradictist
viewpoint, an individual must consider each of these
processes to be

effective in its own ways in determining the nature of
society, and the
existence of all the various processes and their mutual
and

contradictory relationships so that s/he may remain conscious
that
processes do not exist as either causes or effects but simultaneously
both; that is, they create and undermine each other simultaneously.
I

to consider all processes possible which determine a process
under

study is inconceivable.

which

I

Marxian theory is conscious of this limitation

note next.

Limitation of the Theory of Overdetermination and
Contradiction
I

am aware that the inclusion of the class process in

conceptualizing how society is structured does not completely satisfy
the requirements of the Marxian theory of overdetermination and

contradiction.

It still excludes a countless number of aspects of life

which also combine with the processes of education, oppression, and
class exploitation, to constitute the structure of society.

I

am unable

to consider all these processes within the scope of this study.

Nevertheless, to re-inscribe and consider also important the class

process which has been ignored over many decades in educational thinking
about how society is structured creates an alternative way of

conceptualizing the ways in which society is structured.

This is

another way of producing a story of the complex interactions among the

processes of education, oppression, and class exploitation.
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Such a

story would tell an individual that the class
process is as much a

problematic cause as it is also an effect of other processes
which
create it.

Thus,

it may influence individuals to understand that

changes in the oppression and educational processes by themselves
are

not sufficient conditions for achieving a just and free society.
Changes in labor distribution are also necessary.
At this juncture,

I

recognize that the tendency for the processes

of oppression and class exploitation to persist may be an effect of the

determinist and conflationist types of the cultural process of education

which society tends to adopt for the purposes of informing political
action.

I

conclude, therefore, that it may be inevitable for society to

exclude from consideration the class process so long as it is absent, or
so long as it is reduced to the effects of others, and so long as it is

conflated to other processes in the cultural process of education.

Political Implications of Marxian Theory*
Logic of Overdetermination

Marxian theory, unlike the determinist and conflationist logics
mentioned in this chapter, specifies and distinguishes the class process
from the other two processes of oppression and education under

consideration in this thesis.

In this way, Marxian theory is aware of

the existence of class, education, and oppression as distinct processes

which are conditions of existence of each other.

By acknowledging the

existence of the class process as a distinct process different from

oppression and education, Marxian theory is differentiated from
determinist and conflationist theories, some of which consciously and
others inadvertently deny the existence of the class process.

In this

way, Marxian theory produces a cultural process of education which
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literally teaches individuals to conceptualize and
observe one of the
crucial problems
other theories.

-

class exploitation, which is not acknowledged by

Therefore, political action, motivated by Marxian

theory's conception of the class process as production and
appropriation
of surplus labor

-

tends to alter or eliminate class exploitation along

changes in oppression and education processes.

Committed to the logic of overdetermination, individual
educationists, politicians, and workers tend to deal with issues of
class exploitation in its various forms

-

ancientism, capitalism, and communism

oppression in its various

forms

-

-

slavery, feudalism,

racism, sexism, ageism, and power and property inequalities

and the cultural process of education in its various formulations

-

-

adult education, schooling, literacy, business education, political
studies, economics, and others, simultaneously recognizing that they are

conditions of existence of each other.

In other words, practitioners in

political action, production, and education take cognizance that
ignorance of one of these processes compromises their actions, for each

process ignored or overlooked will not only reproduce itself, but will
also create continuously the other two that are being altered.

Also,

following the Marxian theory of contradiction, they tend to act in ways
that are cautious about the results they achieve, recognizing that any

formulations which they create are not final, ultimate and essential
truths of their actions.

Marxian political and production actors, following the theory of
contradiction, tend to recognize that whatever changes they make in
education, oppression, and class processes, will always be undermined by

tendencies aimed at their reproduction.
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Therefore, they tend to stand

on guard to correct the processes as they
arise.
of Marxist politicians.

This is the commitment

As Wolff and Resnick wrote:

Such a commitment to anti-essentialist ways of
thinking
carries the implications that no explanation is
ever finished
or true beyond revision, or is anything other
than one among
several alternative explanations (1986, p. 258).

’

Politically, the implications carried by this thinking
is the

tendency toward tolerance to ambiguity, accepting the view
that there
are alternative ways of performing life which may produce
the kinds of

effects desired by humanity.

Again, reference to the work of Wolff and

Resnick will accentuate this point.

Wolff and Resnick wrote:

The effect of Marxian theory's consistent commitment to
overdetermination is that subscribers to such a theory view
their own position too as but one of several alternatives.
They recognize that Marxian theory is no more a final truth
than is any other theory. That submission, in turn, mav open
up a democracy of differences, an attitude toward social
theories which celebrates them as richly different reflections
of the complex currents shaping anv modern society (1986, p.
258) (underline mine).

This democratic effect of Marxian theory is one of the processes
that lead me to positively adopt it against determinist and

conflatlonist theories mentioned in this chapter.

I

think Marxian

theory is the promise of a democratic cultural process of education that

will tend towards the removal of oppression and class exploitation which
rest on self-interest of individuals or groups of individuals.

Following Marxian theory's logic of overdetermination and its
concept of entry points, its significance in respect of conceptualizing

relationships among the processes of education, oppression, and class,

becomes clear.

It does not begin with the assumption that the class

process is the cause of oppression and particular forms of education,
nor that oppression or education is the essence of the class process.

What it seeks to do is to present and explain ways in which these
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current problems of society constitute each other
in ways that secure
their continued existence in spite of efforts aimed
at their removal in

order to achieve freedom and justice.
It is in this light that

I

adopt it in this thesis, to assist me in

presenting and explaining how education, oppression, and class
processes, in the context of Botswana society, constitute each other.

My application of Marxian
theoretical logic of overdetermination and contradiction is, therefore,

reflected in Chapter V of this thesis.

Conclusion
The literature reviewed in this chapter is on methodology.

embarked on it with a view to identifying methodological
differences in social theories.

-

I

have

theoretical

-

The purpose for reviewing theoretical

standpoints is to provide a bank of knowledge of different and distinct
theories from which educationists draw their social theories.

reviewed the literature on methodology from a Marxian theory's

I

standpoint

-

overdetermination.

This theoretical standpoint includes

formulations that establish how theories

-

methods

-

differ from each

From a Marxian theoretical viewpoint, theories differ according

other.

to their entry points and discursive effects of those entry points.

Marxian theory does not acknowledge differences in theoretical
standpoints per se.
of those theories.

It goes on to consider the political implications

Thus, Marxian theory, therefore, critiques not only
It is a self-conscious theory that

other theories that differ from it.

critiques its own nature.

which

I

Thus, the Marxian theory of overdetermination

have adopted enables me to critique not only its opponents, but

also its own theoretical standpoint.
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From a Marxian theory's viewpoint, neo-classical,
orthodox Marxian,

and conflationist theories differ from it in the
following respects.

Neo-classical and orthodox Marxian theories ar determinist,
as the
review of the literature has shown.

Both of these theories make their

entry points essences of all the other processes to which the status
of

causality is not assigned.

These theories include the formulation that

processes which these theories regard as essential determine the

behavior of, and therefore are immune from the effects of, other
processes they view as inessential.

Neo-classical theory views individual preferences, technology, and
resource endowment as a group of processes that are the ultimate

determinants of how property distributions are effected in society.
this way, problems of property differentials

oppression process

-

-

In

an aspect of the

are attributed to individual attitudes, degree of

technological development, and availability of resources.

Thus, neo-

classical theory regards the correction of property maldistributions to
be achievable through individual attitudinal change

,

progress in

technological development, and making resources available.
Paradoxically, education, though viewed as an effect of the three

processes mentioned above, is viewed to have a role in educating
individuals to acquire attitudes consonant with the desire to

participate in the buying and selling of property.

Education is

deployed with a view to teaching skills consonant with technological
development and the ability to use technology to extract required
resources
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Since property maldistributions are attributed
only to individual

preferences, technology and resource endowment, the
existence of the
class process is deliberately or unconsciously denied.

Political consequences of neo-classical theory are as follows:
Individuals adopting neo-classical theory tend to embark on
oppression

processes under the guise of politics.

For, changes occurring only in

individual attitudes, technology, and resource endowment which are

consonant with the existence of the class process, which is also one of
the crucial determinants of property distribution, tend to reproduce

property and power inequalities.

Accumulation of property through

expansion of its value means nothing else but taking it from another
individual, hence depriving that individual of its use.

Deprivation of

the use of property of one individual by another is overdetermined.

On

one hand, it is an act of oppression, an act of individual exclusion

from the use or ownership of property, and, on the other hand, an act of
class exploitation, a process in which some individuals' surplus labor
is

appropriated by those individuals who do not actually produce it.
Another consequence of neo-classical theory's determinist approach

is reflected in the way problems of unemployment,

for example, are

attributed to an individual's inability to perform the laboring or work
process.

Individuals laid off as a result of a capitalist seeking to

maximize his/her appropriation of surplus labor through reduction in
wage costs are blamed for not being sufficiently vigorous to be
Also, a search for resources viewed

competitive in the free job market.

as crucial to property production and distribution, unleashes a very

strong drive to search for markets, a process which involves, where
resistance is met, the use of oppressive measures
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-

use of weapons or

the coimDunlcatlon of the threat of their
use

-

foreiulatlons of laws that

are applicable particularly to resisting
individuals.
Thus, emphasis on individualism, technology
that the individual

must create and use in order to have access to
resources suitable for
the production of property, tends to create callous
individual behavior,

devoid of social costs emanating from self-centered
competition among
individuals.

Social costs, namely, unemployment, poverty, racial

discrimination, sex discrimination, and child discrimination

aspects of the process of oppression

-

-

all

are inescapable so long as neo-

classical theory's determinist logic informs individualistic action.

How can an individual educated to be individualistic in the sense
that his/her own preferences determine what is good or bad for him/her,
be concerned with how it affects other individuals?

From a Marxist

point of view, such an individual cannot have more regard of the

consequences of his/her own behavior on the other individuals so long as
the individual is guided practically by the social theory of neo-

classical determinist logic.

This is not to deny that there are changes

that are intended to be political by classical.

However, what is at

stake in those changes is a rotation of individuals in social positions
which, as a result of their being creations of the class process and

modern education, are oppressive and exploitative in nature.

Changes

resulting from juxta- positioning of individuals within the same social
structure

-

one that is characterized by oppression and class

processes

-

cannot be a foundation and organization of a new political

society.

Thus, the review of literature on neo-classical theory, its

entry points, and their discursive effects, motivates me to reject it.
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Another determinist method which
orthodox Marxian theory.

I

reviewed in the literature is

According to the literature reviewed, orthodox

Marxian theory is as determinist in approach as
neo-classical theory

is.

The difference between these determinist theories lies
in their entry

points.

Orthodox Marxian theory deploys the concept of economism or

economic determinism to which it assigns a privileged position
as a

determinant of all the other concepts or processes in society.

Orthodox

Marxian theory views economic determinism as determining in the last
instance the existence or non-existence of oppression, class, and

education processes.

Like neo-classical theory, as it has been

presented and explained in the literature reviewed, orthodox Marxian
theory has its own political consequences.
Since economic determinism is the ultimate determinant of the

existence or non-existence of oppression, class, and educational
processes, political action aimed at removing class exploitation,
oppression, and transforming the cultural process of education,

emphasizes only transformation in the economic process with respect to

ownership of property in the means of production.

The literature

reviewed points out that the social consequence of this approach
sacrifices the very group of individuals it intends to educate and
liberate from oppression and exploitation.

For, by reducing the class

process to property relations, it fails to transform class relations,

which persist in creating the very property relations it regards as
problematic
Deprivation of individuals of property ownership is not necessarily
a condition of existence of the class process.

In many ways, class

exploitation grows from the existence of individuals who do not own
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property but the desire to appropriate surplus
labor.

Thus, by

abolishing private property ownership and
concentrating the means of

production in the hands of the state while maintaining
or celebrating
the class process, such practical action tends
to fail to remove class

exploitation.

It also fails to remove oppression which also
exists in a

dis-lectical relationship with the class process

The literature reviewed also pointed out that the education
process
that is also overdetermined by the existence of class and
oppression

processes is allowed to exist with the sole function of teaching the

appreciation of abolishing private property ownership as the sole method
for achieving freedom and justice.

Educational activities aimed at

thinking about alternative ways of thinking and practice that are

political and classless in nature are denied.

Orthodox Marxian theory

is itself not conceptualized to be problematic, but the self-interest of

an individual or a small group of individuals in accumulating property

through usury.

Education is then adopted to teach individuals to ignore

political and educational processes save usurious self-interest, an
economic process that is regarded as the ultimate determinant of class
and oppression processes.
The literature reviewed also indicated that there is continuous

shift of entry points within orthodox Marxian theory.

There are moments

when power or culture or both are assigned a privileged causal status.
Even when power and culture are recognized as causes of the other
processes, the determinist approach continues to be deployed.

From the

power/culture theoretical standpoint, the economic process is also
assigned a subservient position.

Thus, switching from one entry point

to another, but using the same determinist method, produces similar
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results.

Class exploitation Is celebrated.

In turn, It reproduces the

very power differentials and a kind of cultural
process of education
that IS congruent to the existence of oppression
and class exploitation.

Therefore, like neo-classical theory, orthodox Marxian
theory reproduces

oppression and class exploitation and education characterized
by
indoctrination.

For these reasons,

I

regard orthodox Marxian theory as

inappropriate for the kinds of social transformation intended
by an

alternative non-determinist

,

non-essentialist

,

and non- reductionist

Marxian theory's logic of overdetermination.
The third theoretical standpoint that abounds within both neo-

classical and orthodox Marxian literature is one that is conflationist
in approach.

I

have, therefore, named it as conflationist theory.

The

literature reviewed pointed out that this theory, perhaps intent to move

away from determinism, tends to conflate one concept or a group of

concepts to another.

As a result, for example, education, power,

property, and class distinctions among individuals in society are viewed
as synonyms, expressing the class process in society.

Thus, according

to this theory, class exploitation is to be understood in terms of a

variety of combinations of the processes of education, property, and
power deprivations of individuals.

Its implications for discourse are

only different from the neo-classical and orthodox Marxian approaches in
the sense that it subsumes all those processes

education

-

-

power, property, and

under its consideration of how society is structured,

whereas neo-classical and orthodox Marxian theories are "picky," in the
sense that they assign only a few concepts the privileged position of

being the causes of all the other concepts or processes.

However, to

the extent that conflationist theory does not specify processes as
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different and distinct. It Is significantly
different.

conflatlonlst theory Is significantly
different

Furthennore

fron. the

Marxian theory

of overdetermlnatlon In the sense that
It understands the class process

differently.

There are consequences for conflating concepts
or processes for

political action.

As the review of the literature has pointed
out,

political actions tend to be misguided following
conflationist theory.
Individuals, thinking that, by creating changes in any
one of power,
property, or education relations, they are addressing
the class problem,

will tend to be contented with changes in the process
or a group of
processes they decide to change, under the illusion that
those changes
produce the desired effects in all the processes they view
as

problematic in society.
point.

Thus, conflationist theory also misses the

Class exploitation is left intact.

In turn, class exploitation

creates oppression and an education process that blurs the vision of

individuals from clearly conceiving the class process.

Thus,

conflationist theory, like neo-classical and orthodox Marxian theory, is

poverty stricken insofar as constituting a political strategy aimed at
removal of class exploitation and conditions of its existence.

I

therefore reject it, in favor of the alternative Marxian theory of

overdetermination, the nature of which

I

summarize next.

In the literature review, an alternative Marxian theory exists.
Its entry point is class, and its logic with which it connects the class

process to oppression and education is overdetermination.
in the literature reviewed,

It appeared,

that Marxian theory's logic of

overdetermination requires that the process of class be viewed only as
an entry point which has no privileged importance over oppression and
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education processes.

This means that In approaching an
understanding of

how society Is structured, Marxian theory begins
with a theorization
that class does exist.

That is its hypothesis.

Having established the concrete existence of the
class process,

Marxian theory then determines its conditions of existence.

Within the

confines of this thesis, oppression and education are some
of the

conditions of existence of the class process.

From the Marxian theory's

logical standpoint, no process exists independent of the conditions
in

which it is found.

As a result, overdetermination also regards

oppression and education processes to be creatures of other processes,
including the class process.

Therefore, from the Marxian theoretical

standpoint, class, oppression, and education processes constitute each
other.

others.

No one of them has a privileged determinist influence over

Each is a creator

-

cause

-

of all the other processes that

create it.
However, as the literature reviewed indicated, each process is

undermined simultaneously by the other processes with which it coexists.

As changes in one process occur, they also constitute changes

that are inimical to the existence of other processes with which it is
related.

For example, changes in the education system that influence

individuals to be critical of oppression

inequalities and the class process
surplus labor

-

-

-

power and property

production and appropriation of

may lead to changes in the processes of oppression and

class that, in turn, undermine those educational changes aimed at

oppression and class processes.
Thus, following Marxian theory's logic of overde termination,

observed that the processes of education, oppression, and class
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I

determine each other in a variety of complex ways.
a mutual and contradictory relationship.

These processes have

Modern education creates

oppression and class processes which simultaneously create the education
process as they create each other.

Education teaches individuals to

appreciate relations of production that are exploited by presenting them
in a camouflaged manner; for example, surplus labor is presented as a

return to capital Invested.

In appreciation, individual laborers and

sppropriators of surplus labor perform the class process unaware that it
is a process constituted by individuals performing immoral acts

-

laborers alienating themselves from their own labor by giving it away,

and non- laborers confiscating it.

Education process, in turn, is

reproduced, created by the class process which distributes part of

surplus labor to the education process.
The process of oppression also exists as the creator of the class

process.

When education, hegemony, fails to educate individuals to

perform the class process, a situation expressed in low production of
surplus labor, or rebellion of laborers, the oppression process steps
in.

Through the use of physical force, rules, or threat of their use,

and economic deprivation, individual laborers are compelled to stop

rebelling so that production of surplus labor may be effected.
a complex process.

This is

Managers, producers of rules, may also be compelled

to apply those rules, failing which oppressive apparatus, such as

retrenchment, will have to be effected against managers.

Laborers, too,

risk losing the continued receipt of wages if they disobey the rules.

Marxian theory regards the oppression process as a creation of the
class process.

Managers, according to Marxian theory, perform the

oppression process.

These individuals receive part of surplus labor
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with which they are enabled to continue performing
rule -making and
implementation.

These rules compel laborers to perform the
production

of surplus labor.

form of taxes.

The state, too, receives part of surplus labor in the

The desire to continue receiving a portion of surplus

labor pushes the state to perform the oppression process.

Education also creates the oppression process by educating managers
and state in the art of oppression.

In turn, education is reproduced

from distributions to it by the state of part of tax revenues received
from industry.
The literature reviewed also tells the story that contradictions

among the processes of education, oppression, and class exist.

Demand

for a portion of surplus labor by both oppression and class processes

constitutes and erosion of the surplus labor which accrues to the

appropriators of surplus labor.

This erosion constitutes a threat to

the continued existence of the class process.

On the other hand,

oppression and education processes tend to be undermined by the class
process in the sense that their ineffectivity in respectively oppressing
and educating laborers and managers to perform the class process may
influence the class process to withhold distributions of part of surplus
labor to them.
To view relationships among education, class, and oppression in an

over determined way is an alternative way of understanding causality.

contrasts sharply with determinist and conflationist approaches.

Its

implications for social transformation are promissory of democracy in
education, politics, and production processes,

I

shall adopt it,

therefore, to explain mutual and contradictory relationships among the

processes of education, oppression and class, and how they constitute
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It

Botswana society.
thesis.

But first,

This is a subject of Chapters IV and
V of this
I

specify in detail what the processes of
education,

oppression, and class are in Chapter III.
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CHAPTER

III

SPECIFICATIONS OF EDUCATION, OPPRESSION, AND
CLASS PROCESSES

Introducti on
In Chapter II,

following the literature review,

I

presented and

explained four distinct and different social theories, their
entry
points, and the discursive effects of those entry points.

theories are neo-classical, orthodox Marxian, conflationist

modernist Marxian theories.

I

Those
,

and post-

pointed out that neo-classical theory and

orthodox Marxian theory deploy logics of causality that are determinist,
for the simple reason that they assign some aspects of the society the

independent status of causality in respect to the behavior of processes
in general and in particular, of education, oppression, and class

Processes

.

Conflationist logic was understood to be concerned with

gliding one concept or a group of concepts into the other concept.

I

rejected the effects of these logics on the basis that they all miss the
point

--

removal of the class process

--

which constantly reproduces the

problematics of oppression and modern or indoctrinational cultural
process of education.
Theoretical standpoints that are determinist and conflationist in
approach, therefore, tend to be less concerned with specification of

processes.

For,

if a true determinant of everything else is discovered,

what is the point in spending energy determining how inessential parts
of life are distinct and different from it.

Similarly, if processes

produce similar effects, as conflationists appear to suggest, it does
not matter whether an individual understands or does not understand
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processes as distinct and different aspects
of life.
alternative, anti-essentialist

Marxist theory,

I

.

anti-determinist

,

Following an

anti-reductionist

have adopted a thinking that it matters how

individuals understand concepts and the ways in
which they are related.
This alternative Marxian theory is concerned
with specifying

processes with a view to eliminating all sorts of
misunderstandings that
tend to occur in education.

Marxian theory recognizes different

conceptualizations of processes which it entertains.

But, Marxian

theory is not content with merely acknowledging diversity
in theory and
practice.

It is concerned with effects on society in general produced

by those theories and practices.

To resolve misunderstandings arising

from multiple meanings assigned to the concepts of education,
oppression, and class is the project of Marxian theory.

It is,

therefore, for the reason of trying to contribute to resolution of those

misunderstandings that this chapter is significant to this thesis.
Thus, in this chapter, explicit demarcation, construction and

dissemination of the ideas for education, oppression, and the class
process of exploitation, and their overdetermined relationships, are
explored.

process.

Marxian theory conceptualizes education as a distinct
Marxian theory conceives the purpose of this cultural- thinking

process as an aspect of reality in which particular theories are

abstractly specified and applied to processes of life with a view to
creating, disseminating, and preserving meaning of life.

other words

,

Expressed in

Marxian theory thinks of education as syTion)rmous with

culture, thinking, hegemony, and socialization

-

concepts which

represent an abstract act in which theories are selected one from the
other to explain society.

Marxian theory's conception of the cultural
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process of education does not abstractly
construct society per se.
goes on to explain the consequences of
that abstraction on life as

It
I

shall move on to explain in detail later.

Oppression is conceptualized from the Marxian
theoretical
perspective as a practical act which is intended to
create from
individuals particular behaviors with a view to privileging
particular
individuals or groups of individuals at the expense of other
individuals
or groups of individuals.

Thus, Marxian theory understands the

deliberate concentration of physical objects, namely weapons
of all
sorts and the law, and their physical application or threat
of physical
^Ppli-^^bion

,

to elicit certain Individual behaviors, effects of which

are positive only to particular individuals or groups of individuals,

and only negative to other particular individuals or groups of
individuals, as one of the aspects of the oppression process.

Oppression is also viewed as existing when, from a Marxian
theoretical standpoint, particular individuals or groups of individuals
are practically deprived of land

product of labor

-,

-

a natural process which is not a

when individuals are deprived of use-values

products of labor such as housing, clothing, food, and leisure

-

-

and

conscientious participation in the cultural process of education, but

according other individuals or groups of individuals opportunities to
use these objects.

In other words, oppression also exists when land and

products of labor are transformed into property, a process that

necessarily results in maldistribution of use -values.

I

conceptualize

this process as distinct from the class process and education in the

following manner:

it is a process of oppression which has an intimate

relationship with the fundamental class process, known from a Marxian
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theoretical standpoint, as production and
appropriation of surplus
labor

Oppression entails unequal distribution of already
appropriated
surplus labor to individuals who participate
in performing cultural and

oppressive activities which are intimate to the
fundamental class
process, namely,
(a)

distribution of a portion of surplus labor in the form of
rent to the landlord for making land accessible to the

appropriator of surplus labor;
(b)

distribution of another part of surplus labor in the form of
interest to the banker for advancing money- capital in order
that the appropriator of surplus labor may pay wages

instruments of production, and raw material

capital

-

-

,

buy

commodity-

all which may enable surplus labor to be extracted

from laborers.
(c)

distribution of yet another portion of surplus labor in the
form of profit to the merchant for facilitating further

distribution of surplus labor, a process necessary for
ensuring that each bout of producing surplus labor is

performed within the shortest time possible;
(d)

distribution of a portion of surplus labor in the form of
tax to the State

-

the body of individuals assigned the

function of wielding physical force, the threat of its use,
and law, which also results in creation of property out of
use -values.

Tax distribution is an act of acknowledgement

of the crucial function of keeping the laborers against

their will, or through persuasion
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-

education

-

in the

manufactories and other industrial sites, so that
they may
be amenable to the production of surplus labor.

Distribution of surplus labor to the individuals or processes
mentioned
above is performed under compulsion.

The appropriator of surplus labor

carries it reluctantly because it constitutes an erosion, a
deprivation
of surplus labor that would otherwise accrue to him or her.

The banker,

the landlord, the state, and the merchant, also make their properties

accessible to the appropriator of surplus labor under compulsion for
they stand a chance of not continuing to receive, without laboring,

portions of surplus labor.

In turn, they pressure the appropriator of

surplus labor to part with a portion of his/her surplus labor

immediately following its appropriation.
Thus,

the subsumed class process, distribution of surplus labor by

its appropriator, and receipt of it by the landlord, banker, merchant,

and the state, constitute a process of oppression with a very strong

affinity to the fundamental class process.

A process, once in being,

carries seeds of continuity and shapes, relatively autonomously, its own
direction.

This is the case with the process of oppression.

Beyond its

particular effects on the fundamental class process, it becomes
ubiquitous in non- class processes

-

namely, among banking, landlording,

the state, and merchanting processes; and between these processes as a

group and other individuals performing non- laboring work.
In short, oppression, conceptualized from the Marxian theoretical

standpoint, is the augmentation of a particular individual's or group of
individuals' power with physical objects, the law, and the threat of use

of those objects to elicit particular behaviors from other individuals

against their will in order to privilege the individuals or groups of
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individuals on whose behalf force is wielded.

Thus,

the particularity

of the so-called political parties, race
relations, age relations, and

gender relations partly constitutes the process
of oppression.

Another

constituent part of oppression is viewed, from a Marxian
theoretical
viewpoint, as occurring in society when property relations
exist.

I

shall go on to explain in detail the process of oppression
later.

Marxian theory distinguishes not only processes of education and
oppression from each other, but abstracts them from the class process.
The class process is conceptualized, from a Marxian theoretical

standpoint, to mean an industrial activity, whatever its site, in which

production and appropriation of surplus labor takes place.

The class

process is not the thinking process, nor is it the pushing of
individuals into manufactories or households, or on to agricultural or

pastoral lands, but the practical process of combining the labor of
individuals with instruments

-

tools of labor

material into necessary and surplus labor.

-

to transform raw

This process has its climax

at a point when individuals whose labor is not expended in the

production of surplus labor appropriate or confiscate

it.

Marxian

theory regards the class process of production, which begins with the

creation of surplus labor and culminates in its being appropriated by
non- laborers

,

as the fundamental class process.

Thus, contrasted with oppression, the fundamental class process

does not entail the use of weapons, the threat of their use, or law to

shape the behavior of unwilling individuals, but the expenditure of

labor to produce objects which do not satisfy the immediate needs of
those individuals who confiscate those objects.

The appropriators of

products of labor dispose of them to receive, in turn, use -values or
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goods and services they need for their own
reproduction.
this chapter,

I

Later on in

shall present and explain in detail the class
process.

The processes of education, oppression, and
class which

I

have

specified above form some of the building blocks with
which Marxian
theory begins its story of how society is structured,
by distinguishing

processes under its consideration, one from the other,
with a view to

avoiding confusions that may arise from lack of clarity of
meaning.
The varied understandings, which are sometimes confused
with one

another, of the terms education, oppression, and class have had
the

tendency to blur our understanding of their precise meanings and

practical effects.

The confusion that arises therefrom has no small

implication for theoretical standpoint and political action as has been

explained in Chapter II.

Particular meanings which we create or adopt,

consciously or not, tend to lead to particular educational and political
methods.

Also, educational communication tends to produce unintended

outcomes because little effort is aimed at conceptual analysis.
is need,

There

accordingly, to settle conceptual accounts with individuals

with whom we participate in education in order to facilitate our
intended communication and political practice. Here,

I

intend that

intervention by clarifying and re-establishing the importance of the

particular conceptions of these three processes.

I

hope that carrying

out the conceptual demarcation will influence me to be constantly on

guard lest

I

commit similar errors to some of the educationists before

me

The Idea for Education

My demarcation of the concept of education in this chapter is not
so much concerned with the politics of schooling,
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that is, the extent to

which individuals receive or do not receive
schooling. Rather my focus
is on the idea of education as

understand it. That is to say, what is

I

education and what meanings of life does it
produce and disseminate
rather than focusing exclusively on oppression
that is represented by
the particularity of its distribution.

Of course, it is also important to consider the
particularity of

educator's creation and distribution, because that
overdetermines

oppression and class processes.

I

view educational studies that are

focused on how individuals are schooled as tending towards
exclusive
concerns about ways in which politics could democratize education.

They

are educational to the extent that they theoretically expose
individual

inequalities (oppression) in access to schooling which politics ought to
resolve.

I

think this aspect of education has received extensive

attention, so much that obsession with the political process insofar as
it ought to create and distribute schooling equally (generally)
to conflate education to it.

"education is power,"

I

,

tends

think such not uncommon expressions as

"Knowledge is power," and "education is

empowerment" substantiate my claim (see, for example, Maguire, 1987;
Hall, 1987; Kindervatter

,

1979).

I

think that this way of understanding

education directs individuals to spend their energy trying to possess
what they already possess

-

power. The occasional use of oppressive

machinery is a recognition by beneficiaries of the hitherto class
societies that the masses of people possess power.
(Pellicani, 1972),

I

Therefore, like Hume

am concerned that educationists should be unable to

re-direct individual efforts towards an alternative consciousness of
conditions that incapacitate them from applying for self liberation the

power they possess. As Pellicani (1972) wrote:
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...nothing seems more surprising. .. than the
easiness with
which the many are governed by the few,
and the implicit
submission with which (individuals) resign
their own
sentiments and passions to those of their rulers.
When we
inquire by what means this wonder is effected,
we shall find
that, as force is always on the side of the
governed, the
governors have nothing to support them but opinion.
It is,
therefore, on opinion that government is founded,
and this'
maxim extends to the ... despotic and most military
governments as well as to the... free and. .popular. The
soldan of Egypt or the emperor of Rome might drive his
harmless subjects like brute beasts against their sentiments
and inclination.
But he must, at least, have led his
mamalukes or pretorian bands, like individuals, by their
opinion (cited in Pellicani, 1976, pp. 24-25).
.

I

am inclined to think that when education is thought of as

'empowerment' it leads to such results. It also leads,

I

think, to a

tendency to view education as schooling, whether formal or non-formal.
Thus, cultural meanings which are produced, disseminated, and preserved

without school tend to be relegated by educationists.

I,

therefore,

think that the question is not how individuals ought to be empowered;
rather,

it is what are the kinds of consciousness which influence

individuals to acquire a cognition that, in spite of their possession of
power, they do not possess it?
As a result,

I

am motivated to think of education as a distinct

process from oppression or politics and class aspects of life, and that
as such studies about education should focus on the cultural meanings it

gives to all processes, to the particular effects it creates for
society.

In other words, it is important that we distinguish between

effects that are educational, and those that are either oppressional

,

or

exploitational
This method has its parallel in medical care. In order to

ascertain effectiveness of particular drugs against a specific organism,
the organism is abstracted from all other conditions that might make it
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resistant to

a

particular drug.

on separate portions of the germ.

The drugs are administered
separately
The drug that inhibits the growth
of

the germ is then observed to be
effective.

This is a process of

specifying Che drug, the type of organism
that is responsive, and the
manner in which the organism responds to the
drug- namely by dying or

resisting it, or some other way of response.

Thus, to specify the

effectiveness of the drug is also Co specify all
sorts of processes or
entities which enable it to emit those effects,

Williams (1961, 1977) in particular has led the way
in trying to
specify the cultural process of education, and advising
that it be

understood in context.

According to Williams (1977), the concept

"culture” has historically been metamorphosed from an idea
for

"cultivation"

-

a description of the process of the growth and
tending

of crops and animals, and by extension the growth of human
faculties,
and, now, a form of consciousness which expresses a particular
world

view

(p.

11).

Expressed in another way, it means the cultivation, the

growth and tending of thinking, the production, dissemination, and

preservation of meanings of life.

Resnick and Wolff (1987) have also

extended the concept of culture to mean a process that is constituted by
a broad spectrum of ideological conditions of existence of

particular

class societies, for example, the capitalist class society (p. 130).

build on the works of Williams and Resnick and Wolff to state my
position as to definition of culture to which

I

subscribe.

Ideas for culture abound in social thinking across disciplines

such as psychology, anthropology, and sociology, which adopt it for

different usages.

I

intend in this chapter a specification of the
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I

different meanings of the concept of culture,
and the consequences of
usages on society.
Three broad usages of the concept of
culture/education appear to

stand out. One of them is its usage as a
description or qualification of
a way of life of a society.

life,

In this idea, culture describes patterns
of

thought processes, language or communication patterns,
values and

specific types of sensitivities, signs and symbols, types
of structures

prevalent in society, methods of production and distribution,
nature of
politics, the belief system, artifacts, forms of knowledge,
morality and
others.

This is the anthropological usage of the concept culture

represented in the works of anthropologists like Tylor (1871)

.

It is a

holistic view of culture- one that embraces everything that human beings
carry out in the course of their history.

According to Williams (1977)

this anthropological usage is the original one.

The problematic

consequence of this usage is that culture is seen to determine

everything else.

Another use of the term culture is in its evaluative position.
this case,

In

it is adopted to assess tangible and observable products of

human behavior in a particular social site, namely paintings, music,
poetry, etc., with an implication of intrinsic value.

I

understand the

evaluative use of the term culture to mean that the presence of

particular

t 3rpes

of artistic objects and events determines whether a

particular society, or those individuals with artistic skills in society
can be evaluated as cultured vis-a-vis those who lack those skills.
This meaning of culture underscores the historical meaning of

civilization observed by Williams (1977) which expresses "an achieved
state, which could be contrasted with barbarism; but now also an
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achieved state of development, which implies
historical process and
progress"

(p.

13). Thus,

according to this understanding, to the extent

a society or an individual is profusely
productive in,

and more

conversant with, specific types of arts and events, the
more civilized,
the more progressive, the more developed, they are.
As Bocock (1983)

explained:
It is the meaning which leads to the idea that some
people
can be more "cultured" than others, in the sense that they
are more familiar with the content of a wide range of
such
artistic products or creations.
In the past, if not still,
some arts were more highly esteemed than others by educated
people in Western, and even Soviet societies. Categories
such as "serious literature," "classical music," "grand
opera," and "ballet" are sometimes contrasted with "light
reading," "pop music," "musicals," and " disco - danc ing, " the
former being seen as more serious contributions to culture,
to people's understanding of themselves generally, than the
latter (p. 7).
1

understand Bocock to mean that we face a serious methodological

problem: we become deterministic, whenever the term culture is used in
this kind of evaluative way. There is a tendency towards

ethnocentricism, that is, the problem of having to judge a particular

way of thinking by the value and rules of another, usually one's own,
rather than judge its effects on society.
Thus, with these consequences,

definition of culture.
idea of culture which

Instead,
I

I

I

am inclined to reject this

intend an adoption of the analytic

present and explain next.

Culture conceived in an analytical way describes a cognition of the

world and the specific ways in which that cognition is related to other
aspects of life.

In this mode of theorizing, culture is not

conceptualized as an essential part of society, but, one of its distinct
parts. It is the part that is concerned with the specific function of

thinking in society: the part that deals with how individuals in society
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think about the cultural process of
education itself, how they think
about the production and distribution of
wealth, and about the process
of oppression, to mention a few of them.

As Kluckhohn (1962) stated:

Culture is not strictly speaking the visible act,
the
speech, or the product of these things. It is
a way of
thinking, feeling, believing. It is the knowledge
stored up
(in memories of (people) in books and objects) for
future
use-patterns for doing certain things in certain ways, not
the doing of them (p. 25).
Thus, for Kluckhohn, styles of thought constitute culture,
and

these are socially produced through learning:

Culture is that part which is learned by people as the
result of belonging to some particular group, and is that
part of learned behavior which is shared with others.
It is
our social legacy, as contrasted with our organic heredity.
It is the... factor which permits us to live together in a
society, giving us ready-made solutions to our problems,
helping us to predict the behavior of others, and permitting
others to know what to expect of us (p. 25).

cognitive aspect of life is, therefore, the process
as the cultural process of education.

I

embrace

Conceiving culture in this way

tells me that differences and similarities in the ways by which

individuals in society carry out production, appropriation, and

distribution of pieces of wealth, are partly differences of thought,

varied cognitions of the world, and ways in which life can be
reproduced, which also determine those thought processes,- those

cultures
To conceptualize the cultural process of education as distinct

from the process of production, appropriation, and distribution of goods

and services represents a Marxian theory of culture.

According to this

theory, culture is not thinking for the sake of thinking; it is always

laden with a social purpose.

It is thinking that intends either

97

oppression and class exploitation processes,
or their prevention, or
abolishment wherever they exist,
Williams, in particular among the cultural
theorists, has led the

way to develop the theory that culture and
other aspects of life, for
example, oppression and the class process of
exploitation, overdetermine

each other (Williams, 1961, pp. 260-262; William,
1977, pp. 108-111).
Williams' theory of culture draws upon the work of Antonio
Gramsci, and
in particular takes his formulation of the concept of
hegemony as

fundamental categories of thinking processes about the social world
by

which individuals together are bound within one society.

For Williams,

hegemony is an intricate way of presenting a complex mixture of thought
processes overdetermined by various processes in various ways. They
appear as simple experience and common sense. For example, the

overdetermined social relations which are the combined effects of
oppression, class exploitation, and culture, among others, may be

presented as either natural, and therefore intrascidental

,

or as

problematics whose locus of control resides in the individual.
1

read Williams to mean that hegemony is neither simple experience

nor common sense

-

ideology. It may appear as common sense, in which

lies its power, but it is a complex way of thinking about how

individuals apportion their energies to all aspects of life, including
their own culture, and self-conceptions of individuals who do the

cultural process; it is all the meanings they give to everything, and
all the mutual and contradictory relationships which exist among them:
It is a lived system of meanings and values- constitutive
and constituting- which as they are experienced as practices
appear as reciprocally confirming. It thus constitutes a
sense of reality for most people in the society, a sense of
absolute because experienced reality beyond which it is very
difficult for most members of the society to move, in most
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areas of their lives. It is, that is to
say, in the
strongest sense a "culture," but a culture
which has also to
be seen as the lived dominance and
subordination of
particular classes (1977, p. 110).
To think of culture in this way is to recognize
its complexity, its

internal contradictions. It raises consciousness while
it simultaneously

disarms
Indeed, Gramsci had elaborated an alternative theory of
culture-

morality-coated thinking that appeals to the needs of individuals
across
the class boundaries, a cementing together of all classes
against what

they perceive as a common adversary.

Gramsci used the term "hegemony"

because it precisely describes a specific resilient thinking in the

history of political relations between the rulers and the ruled in
society.

The term hegemony in Greek is "hegeisthai

a guide" or "to be a ruler"

,

"

(Pellicani, 1977, p. 32).

which means "to be
Its expository

power lies in making us conscious of a historical relationship between
the rulers and subjects in which the ruler has to guide by producing

her/his own culture.

Despite its repercussions, it tends to be taken

for granted by individuals in political action.

Yet if it produces a

thinking about power, and production relations predicated on the natural
existence of the leaders and the led, the producers and appropriators of
surplus labor, individuals will politically produce such relationships

irrespective of whether they abhor or not the consequences of these
processes.

The rulers will be expected to direct, give orders, and the

ruled to obey orders; laborers will produce, and non- laborers will
appropriate surplus labor.
In other words, this is to say, all of them, rulers, the ruled,

laborers, and receivers of surplus labor, must consent to performing

those functions expected of them. Some individuals must agree to rule
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while others must sgree to be ruled; and some
must consent to labor on

behalf of those who decide not; that is, there
must exist a culture of
consent in order that the power and production
relations exist.
To think of culture as thinking that produces
relationships

mediated by consent between the rulers and the ruled, the
producers and
appropriators of surplus labor, is another way of not only precisely

specifying the concept of culture, but also specifying the social
sites
in which it exists. It is a way of thinking of culture as meanings
which

affirm both oppression and class exploitation.
pervasive not only in civil society

-

These meanings are

family, religious institutions and

organizations, mass media of communication such as newspapers and radio
programs; women's organizations of all sorts, youth organizations,
sports, arts, entertainment, and recreation clubs; and natural

environmental organizations

-

but also in the state -combined effects of

the police, the prisons, the military, government bureaucracies

-

civil

service, legal service, welfare, and educational institutions; and in
the economic society

-

producers of surplus labor, its appropriators,

and distributors.
To understand that culture is ubiquitous in civil society as it is
in state and economic societies is to explicitly reject two of Gramsci's

expositions of the locus of hegemony; namely, one that views hegemony as

reflecting necessarily particular actions which are intrinsic in the
state, a process in which civil and economic societies teach a

particular hegemony, culture, at the behest of the state; and another

which conflates the cultural process of education with oppression,
physical coercion (Bocock, 1986). Both of these views are not

overdeterminist

,

but respectively essentialist and conflationist
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,

but

the first one, the view of hegemony as the prerogative
of the state,

seems to receive more emphasis among Gramscians.

For example, Pellicani

(1976) affirms this reading in Gramsci's works:

Political society is composed of the judicial- coercive
apparatus of the state (power as force); civil society, on
the other hand, comprises the thick web of interpersonal
relationships and represents the social surface over which
is extended the cultural hegemony of the ruling elites
(power as consent)
It is exactly at this level of civil
society that the hegemonic class creates with its daily and
assiduous diffusion of values, myths, beliefs, and ideals,
the intellectual and moral unity of the various social
groups that articulate society (p. 33).
.

I

reject a conceptualization of cultural production as germane to

the state society. Rather,

I

conceive that there are overdetermined

hegemonic relationships among civil, economic, and state societies. That
is,

civil and economic societies also have capacities to produce and

disseminate a cultural process of education of one form or another which

may affect the state to behave one way or another. Thus, in an effort to

understand how it is that the cultural process of education is so
effective in creating the continued existence of oppression and class
processes,

I

would include in the study

the question: to what extent

are civil and economic societies also accomplices to the continued

creation of those problematics?

Are there contradictory cultural

processes of education which some individuals in the state, as well as
in civil and economic societies, create to undermine the existence of

oppression and class processes?
To pose such questions is to recognize that there is more than one

cultural process of education; that is, there are several hegemonies, at
least the one which has mutual relationships with the processes of

oppression and class, and the other which is counter to it; one that
intends creations of moral agency and social justice not only in the
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state and civil society, but also in
the economic society.

Here,

I

affirm Williams' exhortation that a cultural
process which seeks to
venture into politics must recognize and embrace
its own kind in all the
three social sites

-

the state, civil, and economic society.

As he

wrote
The reality of cultural process must then always
include the
efforts and contributions of those who are in one
way or
another outside or at the edge of the terms of the
specific
hegemony (Williams, 1977, p. 113).

For example, when certain individuals in the state
identify with

an alternative culture in civil and economic societies
they must,

through the cultural process of education, be recognized and
helped to

articulate it as a contribution to social justice and freedom
intended

by society.
To conclude,
^'-^Ihure

I

understand and embrace the idea of demarcating

not as art, painting, tradition in attire, language, ways of

distributing labor, etc., but as cognitive styles embodied in the actual
doing of those processes.

It is the meanings we give to specific

processes and their connections, for example, the meanings we give to
language, religions, production and distribution of surplus labor, art,

and many other processes of life.

We practice culture also when we

think of relationships among all these processes.

That is, when we

deploy either the logic determination or overdetermination, we embody

particular cultures which we may be inclined to reproduce.
Thus, when we teach individuals to think of any of inequalities in

power and property relations

-

aspects of oppression

-

,

the class

process, and culture itself as a determinant of the others, we are

participating in an act which reproduces the determinist culture, be it
empiricist or rationalist, orthodox Marxist or neo-classical in nature.
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In the safe manner, Individuals may
participate In the reproduction and

dissemination of an overdetermlnlst culture,
a way of thinking that
perceives class, oppression, and education
processes as having no

unidirectional relationship to each other.

Thus, when individuals

assume that any process is simultaneously a cause
and an effect in its

relation to other processes, we are engaged in a different
cultural
process which does not ascribe, for example, oppression,
or class
exploitation, or education, a determinant position vis-a-vis
others.

Conceptualization of the cultural process as a complex way of

knowing distinguishes itself from one that assumes it to be an
adaptive
and dominant way of life. It eliminates the tendency to perceive
aspects
of life as static, never to change.

It recognizes not only the positive

aspects of the process but its internal and external contradictions
as
well.

For example, usage of culture in an analytical sense can help us

to understand the contradictions conceptualized and experienced by

laborers and receivers of surplus labor.

We may understand that

laborers' consciousness of their exploitation by non- laborers are, at
the same time quelled by their culture of allegiance

-

their thinking

that non- laborers naturally possess the right of access to surplus labor

of individuals.
laborers.

For,

Their culture tells them to empathize with the nonif it were to happen that they, too, occupy a different

fundamental class position, as appropriators of surplus labor, they

would also want to keep that privilege, to continue receiving surplus
which they would not produce directly.

They would think that if they

dispossessed the non- laborers of that privilege to access to their own
surplus labor, they would lose the same privilege when it would be their
turn to benefit by it.
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To summarize, education is a cultural process in
which

individuals in society participate in the learning and
transmission of

concepts about the world and social relations in society. For
example,

when we theorize about oppression and the ways in which surplus
labor is
produced and appropriated, individuals are not performing oppression
and
class processes, but we are participating in an educational process

which theorizes about the ways in which those processes are carried out.
But, when individuals make decisions to adopt a particular theory or
its

practice, we are translating that particular theory into concrete
action. In performing the thinking process individuals are not actually

practicing the acts of oppression or class exploitation or their
removal.

The acts of oppression and class exploitation or their

negations are found in the doing

-

practice

-

of those processes.

Thus,

we cannot talk of education as oppression or liberation, or as class

exploitation or the removal of any of these.

In this way, the cultural

process of education does not practice any of these

processes. It only

theorizes about them and as such it should be viewed as a distinct

process but related overdeterministically to those aspects of life.

Its

function is to produce and disseminate meanings of life, work, politics,
justice, goodness, and of education itself, and of other aspects of
life.

Depending on its nature education may teach us to practice

oppression and class

exploitation, processes which are defined below.

The Idea for Oppression
As

I

have pointed out in Chapter II, the dominant social theories

in existing class societies either reduce to, or conflate the class
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process to the process of oppression.

Inequalities in power, property,

and cultural relations are, therefore, understood
to constitute the
class process, the effects of which are always shifting
from one group
of individuals to another.

Thus from activities in which the cultural

process of education and political action which present and
explain, and
try to correct problems arising from economic processes such
as income

levels (including wages and salaries); ownership in the means of

production (namely, land, and capital); bank interests; rent to
property; pricing policies; and productivity, is derived the thinking
that the process of class exploitation is being addressed. In a similar
manner, political issues such as power differentials in racism,

patriarchy, sexism, and agism, are conflated to class exploitation.

My

understanding of the processes of oppression and class exploitation
tells me that this view of class misses the point.

Inequalities in

power, in access to schooling, in property, income, as well as in wages

and salaries resulting in inequalities in acquisition and consumption of
goods and services, constitute, from the Marxian theoretical viewpoint,
the process of oppression.
I

intend, in this section of the dissertation, an elaboration of

this alternative conceptualization of the process of oppression.

I

understand the process of oppression to mean the practice in which
individuals either collectively or individually use force or economic

property

-

-

deprivation to order the behavior of other individuals or

groups of individuals against their will. For example, the practice

whereby the state

-

and the legislature

the collective force of the military, the police,
-

denies individuals or groups of the means or use-

values by which they may be enabled to experience freedom and justice in
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the absence of exploitation, constitutes
oppression. The state uses the

force of the military and the police and
the law to prevent the laborers

from deciding for how long, when, and what
to produce, and to whom they

should distribute it.

Oppression

-

coercion

-

does not only happen at the

state level. It is ubiquitous in other social relations
in society, for
example, in the family, social movements, race, gender,
and other

relations. For example, when a male individual compels a
female by

battering her; whenever an individual member of one particular
race,
whatever the sex or age, forces another of a different race; when
an
individual adult, whatever the race or sex, coerces a child; whenever
an
individual, irrespective of age, sex, race, social standing, or

otherwise, forces another to perform an activity, be it the production

of surplus labor, schooling, or other, or excludes from an activity,
ownership, or use over which that individual has no political control,
s\he is viewed according to this theory to be practicing oppression.

Those individuals who are compelled to behave in ways they would

otherwise not face the threat or actual use of force on them should they

disobey the command.

However, we should recognize that any aspect of

oppression is overdetermined by many non -oppressive processes that it
also simultaneously determines.

My method of exposition entails an abstraction and presentation of
the specific processes of politics and oppression; and then the ways in

which oppression in particular is connected to the class and non- class
processes.

First: the distinction between politics and oppression.

Crick (1972) conceives politics as a process whose function is to

establish order, thereby marking the birth or the recognition of
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freedom, which he defines as the
privacy of individuals from public
action.

For Crick, politics in its original
meaning

...represents at least some tolerance of
differing truths
some recognition that government is
possible, indeed best’
conducted amid the open canvassing of rival
interests.
Politics are the public actions of free
(persons)
The
political method of rule is to listen to these
other groups
so as to conciliate them as far as possible,
and to give
them a legal position, a sense of security,
some clear and
reasonably safe means of articulation by which
these other
groups can and will speak freely.
Ideally politics draws
all these groups into each other so that they
each and
together can make a positive contribution towards the
general business of government, the maintenance of order
(pp. 18-19).

Crick posits, that in alternative ways of ordering human
behavior
such as oligarchy and kingship, there is partial politics;
that is, co-

existing in them are the processes of politics and oppression,
while
politics is totally void in totalitarian and tyrannical regimes.

I

extend Crick's subscription by arguing that the class process is one of
the social sites which are completely ignorant of politics.

oppression, whether benign or unpropitious
For,

,

In it,

exists in its totality.

if politics operates in a public sphere, then social sites such as

the family and industry in which the ordering of behavior are internal,
is private; where it is not the purpose of the state to participate,

there exists no freedom for specific individuals to actually make

choices about production and appropriation of surplus labor, and to

effectively carry them out in self-willed and uncoerced ways.

In these

social sites, those individuals who directly produce surplus labor have
no freedom to publicly make choices as to what, how and for how long

they should produce.

They have no freedom of choice either as to what

to do themselves with what they produce.
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However, even the appropriators of surplus
labor cease to be free

immediately following their receipt of surplus
labor.

They immediately

are oppressed in distributing it in specific
ways whether they like to

or not in the form of tax, rent, interest, and
conspicuous consumption,
in order to secure their existence as appropriators
of surplus labor.

Although the quality of life of both the direct producers
and
appropriators of surplus labor is constrained seriously by the
class
process, they are constrained from publicly politicking about
it.

carry out the unpleasant activities privately.

They

This is not politics;

what goes on in the production places could only become politics if
it
is public.

As Crick argues: "the nature of politics, its unique

character, lies quite literally in its publicity" (ibid:21).

In the

workplace, in which production of surplus labor and its appropriation is
a private matter,

one cannot hope to find the existence of politics,

restraint in the act of extracting surplus labor from laborers by nonlaborers, who then appropriate it as soon as it has been produced.
It would therefore appear that some of those social sites void of

politics are those in which the production of surplus is carried out by
one group and appropriated by another group of individuals that does not

participate in its production.

The act of depriving individuals of the

right to appropriate their own surplus labor is called oppression.

I

conceive a social situation or process in which any individual who is
free to use her/his own labor to produce use -values, but who prefers to

appropriate surplus labor from unwilling others, as participating in

both the class and oppression processes.
I,

therefore, establish the thought that politics is a distinct

process from oppression.

I

am strongly inclined to think that politics
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Is a liberating process while
oppression Is a non-llberatlng process
of

life.

For example, when In a political
process Individuals agree on a
decision to permit any Individual capable
of carrying out the laboring

process to participate In the production of
use-values, and to decide

how to distribute them, this Is liberating.

But as soon as society

decides that some Individuals must perform the
laboring process while

others must appropriate what they have not produced,
then It ceases to
be political but becomes oppressive.

Thus, the decision to liberate Is

the practice of politics, and the decision to deprive
Is the practice of

oppression.
Thus, politics is not oppression and oppression is
not politics,

but they exist because each intends to counter the other.
others with which it shares mutual relationships.

Each has

For example,

oppression has a mutual relationship with the processes of class and a
particular determinist or conflationist culture or education which does
not problematize the class consequences.

My education problematizes the

class process which is a condition of existence of the process of

oppression.

It is, therefore, for this reason, that

I

think the process

of oppression becomes an interesting aspect of society to explore.
In cognition of the specific process of oppression,

answer the question: what constitutes oppression?

I

intend to

In the above

exposition, we have thought of oppression in terms of what it is not,

but not in terms of what oppression is or how it is created.

I

build on

the works of Crick (Crick & Porter [eds.], 1978) to present and explain

how oppression is achieved in society.
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The Process of Oppression

The process of oppression exists in a practice in
which

individuals as collective or single entities, whenever
their other forms
of power to order the behavior of others fail, augment
them with the

application of force or coercion to compel those individuals who
resist
to behave in specific ways.

For example, when the state- the military,

the police and the legislature

-

collectively coerces, through the use

of weapons and/or threat of their use to inflict pain, to individuals
or
bo produce surplus labor and then effectively prevents through

the same means these individuals or groups from turning it into use-

values, we say that it is practicing oppression.

The state, as

I

have

already shown, uses the force of the military, the police, and the law
to prevent the laborers who are the direct producers of surplus labor

from enjoying their political right to the distribution and consumption
of the fruit of their labor.

Therefore, the state is an aspect of oppression insofar as it is

inclined to use physical force or the threat of its application to shape
the behaviors of particular individuals in particular ways incongruent
to their will.

This is the sense in which the state is conceptualized

from the Marxian theory's standpoint.

The particularity of its

behavior; the particularity of its interest; performing on its own and
on behalf of certain groups of individuals at the expense of others.
For example, Marxian theory conceptualizes the state as having

particular interest:
resources on it.

to deprive particular individuals of land and all

Deprivation of access to land leads to a chain of

deprivations, namely, ownership in the means of production, and other

non-productive gratifications.

Production requires that individuals
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must have access to land on which they
must apply tools including laborpower to realize use -values. Thus, to deprive
an individual of the
means of production is partly to deprive that
individual of the

opportunity to apply his/her labor-power to the
production of usevalues.

It leads to an individual having two
options

surplus labor, a process that
later, or to die.

I

-

to produce

shall move on to discuss in detail

In this way, the choice between life and death
which

an individual makes is not natural but social.

It is determined,

inter

alia, by the process of oppression.

This process of oppression is, like any other process,

overdetermined.

It is overdetermined by external processes, namely,

inter alia, education and class processes.

On the other hand, it is

overdetermined by its own internal parts, namely property inequalities
in respect to income

ownership.

-

wages, salaries

-

commodity and money-capital

Through its fiscal policies, the state permits particular

individuals, for example, bankers, exclusive participation in the

expansion of money - cap i tal

.

The banking process is permitted to charge

interest on the money- capital it lends out.
interest

-

Receipt of expanded value

-

from one individual process by another, constitutes

deprivation in money-capital ownership of one individual or groups of
individuals by another.
politics.

This process does not and cannot constitute

Rather, it is a formulation designed, even if

unintentionally, to ensure that never at any given time the general

distribution of pieces of wealth, to experience equality in ownership of
use-values.

Instead, it ensures the existence of property, an aspect of

the process of oppression.

Ill

The state ensures the wellness of
particular individuals vis-a-vis
the illness of other individuals by
not only formulating fiscal policies

but also enforcing those fiscal policies
by means of application of

physical force, as mentioned above.

But physical force and fiscal

formulations can only go so far in effecting the
existence of the

process of oppression.

To be more thorough, other aspects of the

process of oppression must continually unleash their
own effects.
of those processes is the law, which

I

One

discuss next.

Oppression exists also in the form of law which is
particular to a

certain section of society.

Non- oppressive law ought to be general, for

law is the act proper to a sovereign of which the essence
is "to be

general

.

both in its form and in its content, as a decision of the

general will, relating to a general subject (Althusser, 1972, pp.l46147).

Althusser's conceptualization of the generality of the law as a

process "when the whole people decrees for the whole people"

(p.

147),

when the entire society decrees for itself, not particular actions or
individuals, contrasts with the common sense perspective of the law

-

law as a particular process applicable to a particular group of

individuals

.

I

shall go on to explain this conception of the law later

in this section.

But first, the common sense view of the law as defined by Crick

(Crick & Porter [Eds.], 1978).

For Crick, law is "general rules,

commands, prohibitions and entitlements made by or recognized by

government, published and enforced by it and recognized as binding (even
if not as just) by those whom they can apply to" (p. 58).

common sense view of law.

I

This is the

establish the thought that to think of law

as a particular process that must apply to certain groups of individuals
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in society is another way of perpetuating
oppression and class

exploitation with which it is mutually related.

I

reject this view of

law in favor of that established by Althusser
(op cit.).
However, Crick's view of the law agrees with that
of Althusser to
the extent that it conceives law as an act that is
carried out by a

government which claims to represent the general will and interest
of
the whole society.

This is what

I

think law ought to be.

But to

express the generality of law is to recognize what it is not; its

particularity, its private interest or good, its tendency to thrive on
the division of the people, to thrive on class exploitation, hence on

poverty and misery, the effects of which it sanctions, and which
dialectically tend always towards the negation of the generality of the
law of the public good.

Thus, by alienating one individual from

another, it fails the intended generality of law.

It is this

particularity of law which represents oppression.
The particularity of law or oppression which is an obstacle to the

generality of law, we can locate also in one of the concrete conditions
of life- namely the class structure of society which no longer

represents a general interest or good.

Rather, it represents the

particular interests reflected by individuals who stand opposed one to
the other, competing against each other, that is, individuals in a state

of war against each other.

The irony: they conceptualize, determined by

a variety of numerous conditions,

the struggle of relations for

supremacy one over the other as a natural process of relations.

Althusser's conclusion tells us:
Indeed, the whole development of human history has been
produced by a dialectic such that the effects of the first,
involuntary socialization developed but also simultaneously
alienated the individual: such that in response this first
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As

alienation developed existing social relations
while
alienating them more and more.
That is how they were trapped in the very
relations that
their activity has produced: they became the
[individuals]
of those relations, alienated like them, dominated
by their
particular interests, powerless against those relations
and
their effects, exposed at every moment to the fatal
contradiction of the state of war (p. 122).
The law reinforces, in conjunction with culture and
class

exploitation, the relations of alienation.

division of labor in industry.

For example, it defines the

It splits producers into laborers and

non- laborers and specifies their privileges which it confuses for

rights.

The laborer has the privilege (right) to choose who the highest

bidder for his/her labor-power is.

Her/his freedom is limited to the

point where, having entered into a contract, s/he must earn a wage for

representing his/her capacity to work whether the buyer of his/her
labor-power is able or not to put it to work.

Beyond that, it is the

purchaser of the laborer's labor-power who has the privilege (right) to
make use, as s/he pleases, of the labor-power of the laborer.
To insure that these relations continue being reproduced,

particular law further writes into law decisions regarding private

property relations in respect of land, its resources, specific forms of
knowledge, and others, including the surplus labor of individuals who
are required to produce but cannot possess it.

And, without property,

without particular knowledge and skills and other requisite attributes,
certain individuals are made unqualif iable for money- capital to purchase
property.

Oppression, therefore, is a process in which particular

individuals are deprived of opportunities while others are accorded the

privilege to participate in the decision-making process

114

-

politics

-

about «hat, when, for how long, and
how they nay produce and distribute
or consume It. To be precise, I establish
a thought that oppression can
be distinguished from the class process by
defining It as a practical

process by which individuals deprive other
individuals of leisure

-

play

and consumption of goods and services already
produced, and politics
free decision-making process

-

-

about the kinds of goods and services

they want to produce, the length of time for which
they are willing to
go on producing, and ways in which they want to
produce those goods and

services
To define a process also becomes logical if what it is
not is

defined.

Oppression is distinct and different from the class process
in

the sense that, while oppression is deprivation of individuals
of

already produced goods and services and the opportunity to make

production decisions, the class process itself entails the actual
production and appropriation of surplus labor.

In this process, the

laborer confronts instruments of production to transform raw material
into goods and services, part of which the individual yields to the nonlaborer.

While the process of producing surplus labor is determined by

the oppression process, it does not have to be exclusively an outcome of

the process of oppression.

contributes its own effects.

A laborer's particular consciousness also
The laborer may willingly perform and

yield surplus labor to the non- laborer.

In this way, oppression clearly

presents itself as a different and distinct process from the class and
cultural process.

Oppression pushes certain individuals to stay in the

manufactory against their will so that they may produce surplus labor.
On the contrary, the class process which

I

define in detail below

results in the act of using instruments of labor to produce surplus
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labor,

the confiscation of which the non- laborer
effects, while the

cultural process of education produces,
disseminates, and preserves

meanings of life, among them, the process of
oppression.
Thus, oppression- coercion

as

-

I

have already pointed out earlier

in this chapter, does not only happen at the state
and modern industrial

social sites.

It also takes place in other various social sites-

famlly, social movements, race relations and others.

For example, when

a male individual compels a female individual to produce
surplus labor

in the home over which she has no political control, the male
individual
is viewed,

according to this theory, as practicing oppression.

We may also illustrate the process of oppression by citing other

aspects of it in society.

The decision to allocate housing to certain

individuals while denying others the same right, is not exclusively a

process of oppression.

However, oppression subscribes to it its own

effects, for those denied housing rights face the threat or actual use

of force to evict them should they disobey the denial decision.
To summarize, oppression is the ability to abuse power and

property to achieve a predetermined intention which is realized in the
use of force or coercion- the practical application of either physical

pressure or the threat of its use or when law is applied in the interest
of those who make it (Crick, 1978).

Crick's definition is helpful

because it makes clear that oppression is not the use of power, but its

back-up weapons to inflict pain whenever power itself fails to achieve
the intended results.

It also helps us to distinguish oppression from

all other means of effecting behavior.

For example. Crick distinguishes

it from expressed public opinion, persuasion, example, or the process of

class exploitation, social or psychological influence which may happen
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simultaneously with oppression to overdetermine
particular sets of

behavior
Gramsci wrote extensively, not so much on
oppression as on
hegemony.

I

note his work because he subscribes to the view
that

oppression, which he specified as material force
-physical force

receives its resilience in the shadow of hegemony.

oppression cannot continue to exist indefinitely.

-,

For Gramsci,

The subsumed class

that wields it can only continue in their practice of it in
spasmodic
ways.

In addition oppressors receive legitimation of their application

of coercive apparatus to practice the process of ordering the
desired

behavior of those on whom force is applied from hegemony (Pellicani,
1981, pp. 29-46).

Thus, to the extent that an individual or group of individuals

have the ability to threaten with or actually use force to solicit

desired behavior from unwilling Individuals or groups of individuals,

oppression is being practiced, as when the state and the class that does
not participate in the production but appropriation of surplus labor
force the direct producers to produce surplus labor, the distribution

and use of which they are excluded from against their will.

In other

words, when the state in collusion with industrial managers strap

laborers to the instruments of production in order that they unwillingly

continue to produce surplus labor, oppression is being effected.
To conclude:

oppression is the use of weapons of pain, particular

law or certain economic processes, etc. to enhance power in the forcing

of individual behavior.

The legislature and the legal systems work in

conjunction with other processes to oppress some individuals in society
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by depriving them of the means of
life in order to turn them into
producers of surplus labor which
non-producers exclusively appropriate.
Thus,

to the extent that an individual
or groups of individuals

have the ability to threaten or actually
use force

-

coercion

-

and

economic deprivation to solicit the desired
behavior from unwilling
individuals or specific groups of individuals,
that individual or group
of individuals is practicing oppression. For
instance, when the state

and industrial managers, coerce workers.

According to Marxian theory,

the process of oppression is different and
distinct from the process of

education, explained earlier, and class exploitation
which

I

specify

next

A Marxian Conceptualization of the Class Process

Marxian theory conceptualizes the class process as a
specific economic process in which persons who perform productive work
not only produce necessary labor required for their reproduction

according to the standard of life socially overdetermined, but also
produce surplus labor, the benefits of which they do not share. The
individuals who produce surplus labor and those who appropriate it

perform two distinct aspects of the fundamental class process.
Respectively, they are producers and receivers of surplus labor.

This

relationship represents a process of exploitation in which the direct
producers are not the receivers of their own surplus labor.
Historically, surplus labor is extracted in different ways. One of
them is the slave mode of production and appropriation of surplus labor.
In it, the slave receives nothing, for the surplus labor s\he produces
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for the non- laborer, who appropriates
it directly and immediately

and

decides what to do with it as s\he wishes.

Another way in which surplus labor is extracted
is the feudal
mode, whereby the direct producer (the serf)
produces necessary and

surplus labor, but does not participate in the
appropriation of it. The

serf receives, in turn, protection by the landlord.

Yet another process of exploitation qualitatively different
from
the others is the ancient mode. In this one, the direct
producers of

surplus labor appropriate and may distribute individually and
privately
their own surplus labor.
The capitalist mode represents another economic process, in which
the laborer is qualitatively a different slave, and is not a serf or

ancient, but a 'worker' who earns a wage or a salary for producing

surplus labor in a manufactory for the capitalist who might not

necessarily be the owner of capital, but a renter of it. The capitalist
appropriates not surplus labor, as in other modes, but surplus value.
The surplus pieces of wealth s\he appropriates represents value in the

form of commodities which have no immediate use -value to the direct

receiver of surplus labor but have value in the form of money exchanged
for the good\service with which partly s\he obtains use -values and also

pays wages or salaries of the laborers (Marx, 1967; Resnick & Wolff,
1987).

Finally, there is the communist mode of exploitation.

is distinguished from the various others -the slave,

capitalist class processes

-

This one

feudal, ancient, and

in the manner in which it represents the

specifically collective ways of producing and appropriating surplus
labor.

Whereas, in the other modes, appropriation of surplus labor is
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private, in communist class structures,
the producers are also

the

appropriators and distributors of surplus labor.
Thus, as with the slave, feudal, ancient,
and capitalist modes of

exploitation, the communist mode of exploitation
is characterized by the

fundamental and subsumed class processes which are,
however, communist
in nature.

Also, the communist mode of exploitation may
take several

forms or types.

For example, all adult individuals in a society
may

participate collectively in the fundamental class process
of

appropriating surplus labor, but only a small number performs
its
production.

However, the type is communist in that, although not every

individual adult produces, they all appropriate and distribute

collectively surplus labor.

The second example is represented by the

class structure in which only those individuals involved in the

production of surplus labor collectively appropriate

it.

Others may not

either perform or appropriate surplus labor and, therefore, they may not

distribute it either. This, too, represents a communist fundamental and

subsumed class process since appropriation and distribution, though not

everybody participates in production, is communal (Resnick & Wolff,
1987 )
To summarize, the slave, feudal, ancient, capitalist, and

communist modes of exploitation all represent class divisions and class
struggles, contradictions between producers, receivers or takers, and

distributors of surplus labor with their serious consequences for all
classes.

These represent a process specifically different from cultural

and oppressive ones.

In which way is class exploitation particularly

different and distinct from oppressive processes which are economic in
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nature?

That is, how is it different and distinct
from merchanting and

banking processes which are also forms of
self-expansion of value?
Marxian theory begins the answer to the question
posed above by
explaining that the process of self -expansion of value
occurring as a
result of merchanting
labor

-

-

buying and selling already appropriated surplus

that is, commodities, and banking

commodity

-

-

buying and selling of money-

happens in the absence of consumption of labor:

already embodied in the already appropriated commodities.

labor is
The other

process, self -expans ion of capital, requires that labor be consumed
in

order of production to occur in expanded form.
Next,

I

present and explain how consumption of labor in a

production process requires reference to Marx's basic theory of value
surplus value.

-

But first, a recapitulation of the differences between

surplus labor and surplus value.

Surplus labor, as it might be common

knowledge now, is that portion of goods and services not consumed by the
laborer or direct producer, but by the non- laborer.

In presenting the

different aspects of the class process of exploitation,

1

mentioned that

slave, feudal, ancient, and communist modes of production represent a

variety of forms of the fundamental class process in which the nonlaborer confiscates commodities which have no intrinsic use -values.

The

capitalist mode of production was presented and explained as requiring
that the confiscator of surplus labor carries out the process of

confiscation by transforming commodities with intrinsic use-value into

money -commodity which has no intrinsic use-value.

The ancient also can

self -exploit by converting commodity goods and services into value.

Marx named surplus labor, appropriated in the form of money, surplus
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value.

Hence, his basic theory of value, which

use next to explain

1

how labor in a class process constitutes surplus
labor.
Marx (1987) explained the labor process and its
connection to the
process of producing surplus value in the following
manner.

Marx begins

by specifying the concept of labor-power as the capacity
or ability to

work or produce.

He then goes on to explain that labor-power which

becomes labor as soon as it is put to use, appears in a commodity
in two
forms

-

(a)

necessary labor and (b) surplus labor.

requires first that the laborer produce use-values

The capitalist
-

goods and services

that have intrinsic use to both the capitalist and the laborer.

In the

production of use-values, labor and instruments of production combine to
create a material adapted to the wants of individuals.

At this point,

the labor-process does not constitute creation of value, for there is no

exchange of the material goods and services in order to expand money.
The material goods and services are consumed directly by individuals who

participate in their production.
It should be noted that instruments of labor and labor are not

ranked in order of importance as determinations of a use -value, for
there appears to be no defensible logic to accord one of these aspects

of a use -value a privileged status of causality.

labor cannot be productive and vice-versa.
these aspects is what produces a use -value.

Instruments without

The combined effects of

Use -values, therefore, are

what is named, from a Marxian theoretical perspective, necessary labor
a bundle of goods and services necessary for the production or

reproduction of labor-power.
individuals to subsist.

In other words, use -values enable

How much of use-values an individual requires

in order to subsist is historically determined.
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Depending on many

-

conditions, namely, inter alia, level of ability to produce, the
nature
of vegetation, rainfall, soil, educational values, how long it
takes to

produce a particular good or service, necessary labor will vary from
time to time.

According to Marxian theory, if the process of production

was exclusively confined to the production of use-values, class

exploitation would not be existent.

In other words, production of use-

values does not constitute the class process of exploitation.

That is,

production of use -values does not necessarily require slave, feudal,
ancient, capitalist, or communist class processes as its conditions of

existence.

Being a necessary condition of subsistence of individual

life, necessary labor does not require performance in a social

relationship in which an individual producer must perform work that
another individual must confiscate.
Individuals are not necessarily calculative to the extent that
they produce precisely amounts of use -values exclusively sufficient for

their own subsistence.

Rather, they produce surplus as well.

However,

historically, determinist theories which are also as overdetermined as
any other process, determine individual desires for social control and

appropriation/exploitation of the labor of other individuals effecting
their desire to arrange the production process in a way that divides

individual performers into direct producers and receivers of that
surplus labor/value.

The logic for explaining the need that non-

laborers must confiscate surplus labor/value rests on the determinist

view that a non- laborer performs a more essential process of controlling
the behavior of the individual laborers and ensuring that the

instruments/means of production are used with intelligence in line with
pj-0vention of unnecessary waste of raw materials and wear and tear of

123

instruments of production.

An individual must confiscate surplus
labor

also on the basis that the individual, having
incurred costs in

purchasing instruments of production, raw materials,
and labor-power,
must own all of them and, hence, must use all of
them to extract maximum
returns

-

surplus labor/value.

Then, how does Marxian theory explain labor as a
constituent part

of a commodity which constitutes the expanded value
of that commodity?

Marx (1987) responded thus.

The capitalist ensures the production of

use -value, incidental to the production of surplus value.

That is, the

capitalist produces "use-value that has a value in exchange ...an
article destined to be sold, a commodity whose value shall be greater

than the sum of the values of the commodities used in its production..."
(p.

181).

process.

The process of producing surplus value is also a labor
But this time, instead of its being a process of production of

use -values, it is a labor process now turned to the production of

surplus value

Given that labor-power plus instruments of production and raw
materials constitute a commodity, each of them must, therefore,
constitute its value.

Thus, the quantity of labor, just like that of

non- labor parts, expended in a given necessary working time and social

conditions, constitutes its share of contributions to the production of
a commodity.
It should be conceptualized that capitalist production aims at

expanding value.

One of the conditions for ensuring the realization of

this process is to claim back all the costs incurred in the production

of a commodity.

Another condition is to reduce costs that must be

incurred in the production of a commodity.
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Costs can be reduced in

three ways:

purchasing instruments of production and raw material
at

less than their value, in which case it bankrupts the
merchant; or

paying labor an amount of money less than its value, in which
case the
laborer is simultaneously oppressed and exploited.

Thus,

in whichever

way the capitalist decides to go, s/he can expand the value of his/her
commodity by syphoning that value from either the merchant or the
laborer.

If the capitalist were to try to avoid syphoning value from

both the merchant and the laborer, s/he would end up with a product
exactly equal to the total costs

-

values

-

of instruments of

production, raw materials, and labor, in which case s/he would not

realize expanded value of capital so advanced in production.

That is,

the capitalist would not experience the creation of surplus value, and

consequently no capital accumulation.
Therefore, given these three choices, what does the capitalist do?
The industrial capitalist either must abandon the desire to self-expand

his/her value of capital, or expand it by syphoning the value from the
merchant or laborer.

History tells us that instruments of production

and raw materials decidedly receive their full value, that is, their
costs represent their full values.

Labor is not paid its full value.

The part of labor that is not paid constitutes surplus value.

Were the

laborer aware of his/ her being exploited, would s/he willingly accept
the state of affairs?

I

do not think so.

There would have to be the

application of physical force, backed by the threat of use of physical
force, or the particular law suitable for ensuring compliance to ordered

demand on him/her to perform production of surplus labor.

application of force tends to be an unstable process.

vengeance
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The

It unleashes

How Is this to be dissipated?

Education is sought after with the

aim always of creating a particular type
of consciousness that conceals
class exploitation.

Individuals are influenced to believe that,
of

course, society is experiencing class
inequalities, but the blame is

laid on oppression.

In the industrial social site, the
exploitation of

the laborers is camouflaged in the understanding
that the laborer gets

what s/he puts in, and the appropriator receives surplus
value in

appreciation of his/her initiation of the production process.

As

I

indicated in Chapter II, education, thus effectively, adapts the
consciousness of the broadest number of masses of individuals to the

necessities of the class process as a continuous development of the
economic process of production.

In this way, laborers consent to

performing the production of what Marxian theory understands to be
surplus value.

From a Marxian theoretical viewpoint, combined effects of
education, oppression, and class processes are not merely contemplative

but have practical implications on the nature of quality of life

experienced by society.

As Marx (1968) wrote in his eighth thesis on

Feuerbach:

Social life is essentially practical. All mysteries which
mislead theory to mysticism find their rational solution in
human practice and in the comprehension of this practice (p.
29)

Consequences of the Combined Effects of
Education. Class, and Oppression Processes
The general conclusion

I

am inclined to offer is that a totality

of the mutual and contradictory relationships among he processes of
education, class, and oppression have the effects of depriving

individuals of their physical and moral or social needs. These limit the
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extent to which individuals can continue
producing pieces of wealth

within a day. As Marx (1987) observed:
...the working day has a maximum limit. It
cannot be
prolonged beyond a certain point. This maximum
limit is
conditioned by two things. First, by the physical
bounds of
labour-power. Within 24 hours of the natural day
(an
individual) can expend only a definite quantity
of (her/his)
vital force.... During part of the day this force
must rest,
sleep; during another part the (individual) has
to satisfy
other physical needs, to feed. wash, and clothe
(her/himself).
Besides these purely physical limitations,
the extension of the working day encounters moral
ones. The
labourer needs time for satisfying (his/her) intellectual
and social wants, the extent and number of which are
conditioned by the general state of social advancement
(p.223).

Class societies have up to now failed to adequately satisfy

individual physical and social needs. This is to be expected given
their
pre- occupation with economic growth as a determinist of a better
quality
lifs*

It is one of the strange processes which have ever happened in

the history of humanity that with unprecedented advances in physical

science and technology

-

instruments of science

-

society is at the same

time pushing for certain processes namely, class exploitation,

oppression, and a cultural process of education which negate the

creation of conditions conducive to the gratification of human physical
and social needs.

Appropriators of surplus labor in collusion with the oppressive
society and educational practioners and theorists, are ever more

continually searching for ways of extracting even super surplus labor
from the toiling masses of individuals.

They are always searching for

ways in which the working day can be prolonged in order to facilitate

production and appropriation of surplus labor. As a result, laborers are
subjected to exhaustion due to overwork, and also due to being denied
opportunities to gratify their natural needs.
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This debilitated physical

state of the laborer arises from an
unlimited extension of the working
day,

In which the appropriator of surplus
labor may pump out in one day

a quantity of labor-power in excess of that
which the laborer may

replenish In several days (Marx, 1987).

A chain of deprivations follow

from this process. Deprivation of the laborer’s
physical needs in turn

deprives her/him of moral and social needs.

S/he becomes captive to the

manufactory, enslaved while her/his surplus labor is being
stolen

ceaselessly

Another unpleasant consequence arises from this deprivation.
Unable to accommodate overwork and exploitation, s/he resists.

However,

force then decides on the side of the appropriator of surplus labor.

®bher words

,

In

force augments the class and education processes in order

to deny individuals time and means to satisfy their physical and social

needs.

Thus, the laborer's whole life, under coercion and effects of a

cultural process of education consonant with both coercion and class
exploitation, is, as Marx (1987) wrote:

devoted to the self expansion of capital. Time for
education, for intellectual development, for the fulfilling
of social functions and for social intercourse, for the
free -play of his (her) bodily and mental activity, even the
rest time of Sunday.
But in its blind unres trainable
passion, its were-wolf hunger for surplus labor,
capital .. .usurps the time for growth, development, and
healthy maintenance of the body.
It steals the time for the
consumption of fresh air and sunlight. It higgles over a
meal- time, incorporating it where possible with the process
of production itself, so that food is given to the laborer
as to a mere means of production.
It reduces the sound
sleep needed for the restoration, reparation, refreshment of
the bodily powers to just so many hours of torpor as the
revival of an organism absolutely exhausted, renders
essential.
It is not the normal maintenance of the laborpower - the working day; it is the greatest possible daily
expenditure of labor-power, no matter how diseased,
compulsory, and painful it may be - which is to determine
the limits of the laborer's period of repose. Capital cares
nothing for the length of life of labor-power. All that
.

.

.
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.

concerns it is simply and solely the
maximum of labor-power
that can be rendered fluent in a working
day (pp. 252-253),’
As

I

have pointed out in Chapter II. the
appropriator of surplus

labor is also not immune to this process.
Just as the individual manager

deprives the laborer time and resources to
gratify her/his physical and
social needs, the individual appropriator of
surplus labor also is

denied the same by having to use her/his appropriated
surplus labor to
gratify the needs of capital expansion; the needs of the
state; and the
individual appropriator

'

s

own security needs;

the appropriator of

surplus labor has to satisfy a ceaseless number of conditions
of her
/his continued existence as an appropriator of surplus labor.
Result:

ceaseless anxiety, stress, insecurity, and brutality with which
individuals hope to stave off these perpetual social diseases.
Gramsci pointed out this observation in the first half of this
century.

As Hoare and Smith (1971) seem to understand him:

Up to now all changes in the modes of existence and modes of
life have taken place through brute coercion, that is to say
through the dominion of one social group over all the
productive forces of society. The selection or "education"
of (individuals) adapted to the new forms of civilisation
and the new forms of production and work has taken place by
means of incredible acts of brutality which have cast the
weak and the non- conforming into the limbo of the lumpenclasses or have eliminated them entirely (p.298).
To summarize, the purpose of this chapter has been aimed at

resolving conceptual problems that seem to create all sorts of
misunderstandings in education and political action.
task,

I

To carry out this

have attempted in this chapter to demarcate the concepts of

education, oppression, and class with a view to demonstrating their

differences and distinctiveness.

Furthermore,

I

tried to show how they

are mutually related and also how their combined effects contradict

efforts aimed at achieving freedom and justice.
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Education has been defined as the construction
of meanings of
life, the dissemination of those meanings
and their preservation.

I

pointed out that education, hegemony, culture,
and socialization are
synonyms, indicating the variety of names which
have been assigned to
the cultural process of education.

The use of these varied names often

leads to a tendency to confuse education with noneducational processes.

For example, as

I

pointed out, education is often conflated to

schooling, leading to educational studies which are
largely concerned

with explaining how educational provision is oppressive, and
how it can
be politicized or democratized.

I

have sympathized with the view that

the study of the oppressive nature of educational provision
is

educational insofar as it is an exposition of oppression in respect of
inequalities in educational provision.

However,

I

have rejected the

tendency to make that an exclusive function of education.

Instead,

I

have advocated for a study of education aimed at the exposition of its

curriculum content

-

an exposition of its meaning of education,

oppression, class, and how these processes mutually and contradictorily

constitute each other.
I

went on to define the process of oppression.

I

pointed out that

every human action that is deprivative in respect of particular
individuals or groups of individuals is necessarily oppressive.

I

showed that the use of physical force, or the threat of its use, law
that is particular rather than general, economic activities such as

those that create property inequalities, constitute the process of

oppression.

I

then showed that oppression is a condition of existence

of indoctrinational educational as well as of the class process.
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I

also demarcated the class process as
production and

appropriation of surplus labor.

went on to show that this process

I

appears in many formulations, namely, state, feudal,
ancient,
capitalist, and communist class relations of production.

forward an explanation in which

I

also put

I

tried to show that the labor process

tends to be the only aspect of a commodity that constitutes
surplus
labor, hence, surplus value.

I

then went on to show that both

oppression and education processes exist as a condition of existence
of
the class process.

Oppression compels individuals to perform the class

process against their will.

On the other hand, education diffuses the

volatile militant situation created by the process of oppression, by

camouflaging the class process.

Education presents and explains the

class process as a necessary condition for the development of the

economic aspect of life.

The exploitative nature of the class process

is not exposed.

Finally, drawing on the works of Marx and Gramsci,

I

tried to show

the contradictions created by the combined effects of education,

oppression, and class processes.

I

pointed out that, in spite of

advancement in the science of physical processes and the technology

arising therefrom, society is characterized by brutish behavior.

The

search for improved quality of life, characterized by increased leisure
and moral agency, is ceaselessly being undermined by individualistic

obsessions with maximization of surplus labor.
Up to now, in the first three chapters of this thesis,

I

intended

to establish how Marxian theory is different and distinct from

determinist and conflationist theories.

I

have attempted to show that

Marxian theory is overdeterminist in approach, and that its entry point
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is class.

I

pointed out that class and the logic of
overdetermination

are Marxian theory's distinguishing
features.

By demonstrating that its

logic establishes a causality among processes
that is non-essentialist

non-determinist. and non- reductionist

with which it could be followed.

I

,

I

tried to establish contours

have adopted it for the simple

reason that it seems to possess a promise of a better
society.

Its

exposition presents me with an alternative lens with which
to discern

how society is structured.
The next two chapters are a testing ground on which

I

intend to

apply the Marxian theory of overdetermination and contradiction.
I

There,

study the concrete mutual and contradictory relationships among

education, oppression, and class processes in the context of Botswana.
I

begin the section with a presentation and explanation of

conceptualizations of the class process by the Certificate and Diploma
in Accounting and Business Studies program at the University of

Botswana.

In the following chapter,

I

present and explain how that

particular educational program at the University of Botswana,
overdetermines and is over determined by processes of oppression and
class in Botswana.
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CHAPTER

IV

CONCEPTUALIZATIONS OF BOTSWANA SOCIETY
BY THE CABS AND DABS PROGRAM PARTICIPANTS
In this chapter,

I

mean in the first part to present a description

of how the cultural process of education explains
the structure of

Botswana society.

In the second part,

I

produce a narrative about how

the participants in the part-time Certificate and
Diploma in Accounting

and Business Studies program (CABS and DABS) at the University
of

Botswana conceptualized the structure of Botswana society.

Thirdly,

I

intend a critique of those conceptualizations.
To begin the story,

I

will describe how the cultural process of

education in Botswana society constructs social reality.

intend in

I

this story about education in Botswana, to establish the background

against which
participants.

I

understood the culture of the CABS and DABS program
Secondly,

I

will state how

I

carried out the process of

sharing my theoretical standpoint with discussants. Then,

I

will analyze

how the then current participants in the CABS and DABS program and those
individuals who have since graduated from it, conceptualized education,
class exploitation, and oppression processes, and how these processes

constitute each other.

Botswana's Cultural Process of Education's Purpose
The cultural process of education in Botswana is geared towards
the reproduction of the class and oppression processes.

Botswana is a class society.

Cliffe (in Crowder [Ed.], 1983),

Koma (in Crowder [Ed.], 1983), Parson (in Picard [Ed.], 1985), Guenther
(1986), and Alverson (1978), to mention a few, albeit their
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conceptualizations of the class process tend to conflate it
to
oppression, aim at explaining the structure of Botswana
society as

resting on the class process.

On the other hand, the official version

of the cultural process of education, which follows neo-classical
theory, explains the structure of Botswana society as resting on the

extent of economic and employment growth.

As the government of Botswana

states the problem and its solution in the Executive Summary of the

National Development Plan

7

(NDP7):

Many people are still very poor. There are not enough jobs for
those seeking work and there is a continuing large gap between
urban and rural living standards (p. 5).
A major challenge facing the country over NDP7 is to develop
projects and programmes to address poverty. There are
problems of structural poverty, lack of employment
opportunities, and income and asset ownership disparities.
Poverty causes increased vulnerability to draught, both
because it is associated with dependence on sources of
income affected by rainfall, and because it is associated
with lack of assets to act as a buffer during draught (p.
4).

Economic growth is viewed as the sole panacea for problems of poverty,
unemployment, and property disparities:

Much of the mineral revenue accruing to government has been
invested in social and economic infrastructure. These have
created many employment opportunities and have improved
health, education and skills of the population, and the
productivity of those in employment (p. 5).
,

It should be observed that class exploitation is not problematized.

Subsequently, its removal is not considered either as one of the

solutions of unemployment, poverty, and property inequalities.
this premise that

I

It is on

argue that the cultural process of education tends

towards creation of oppression and class processes in Botswana society.
as

I

illustrate next.
For about twenty years, employers, managers, laborers, and future

performers of these social positions, alike, have been taught to
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appreciate the utility of minimum labor wages as one of the
ways through

which a just distribution of wealth would be achieved.

As Daniel

Kwelagobe, Minister of Public Service and Management, once said
in his

speech to Botswana Railways Workers Union (in National Institute for
Research, University of Botswana, Speeches bv Ministers to tradp.

unionists and workers

,

no date):

If wages are allowed to rise to a point where they take the
lion's share of the benefits from Industrial and Mining
Developments then we will not be able to extend the
facilities ...to the rural areas (1976, pp. 2-3).

Teaching individuals to appreciate lower labor wages substantiates my

view that education in Botswana society tends toward creation of class
and oppression processes.

As

I

explain in Chapter III, wages,

irrespective of magnitude, represent necessary labor that accrues to
individual laborers.

Surplus labor, which laborers produce, therefore,

accrues to industrial and mining companies if laborers must only receive
wages.

This process constitutes the class process.

to produce necessary and surplus labor.

Laborers are taught

Laborers, then, unconsciously

accept the appropriation by industrial and mining enterprises of their
surplus labor.

In a similar manner, following their education,

industrial and mining entrepreneurs readily confiscate surplus labor.

On the other hand, resistance to the minimum wage doctrine and practice
has been enforced by the state.

One of the instance in which the

application of force was used to quell labor strikes or punish
participants in strikes against low wages is when the State of Botswana

dismissed laid- off industrial workers
Mine in 1975 (Moyo, 1978).

-

laborers

-

at the Selibe-Pikwe

The dismissal of mine laborers for

participating in the strike constitutes oppression, the actual
implementation of labor wage differentials arising from minimum labor
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wage theory.

n.e process of laying off laborers
for participating in a

strike constitutes forced acceptance of
minimum wages by the laborers.
In Chapter III,

pointed out that, generally, educationists,
in

I

conjunction with the oppressive and exploiting
societies, ever more
continually search for more effective educational,
oppressive, and
productive ways through which extraction of surplus
labor can be
refined.

Educationists in Botswana are no exception.

research,

I

During my field

found out that there was an intense debate as to how

economic productivity or economic growth could be achieved.

educational activities

-

conferences

-

A series of

were mounted by the Botswana

Confederation of Commerce, Industry, and Manpower (BOCCIM) in
conjunction with the Center for International Private Enterprise.

The

purpose of the conferences, as reported by The Gazette

1991,

.

21 August,

was
... to promote an understanding and improve awareness of the
concept of productivity, its role and significance in
economic development. Also to increase the knowledge and
understanding of the link between productivity and success
within an organization as well as to give participants a
general overview of some selected productivity improvement
techniques (p. 9).

Thoughts about making the oppressive machinery were also raised at some
of the conferences,

as The Gazette (ibid.) noted, a suggestion by one

of the conference participants said:
It will seem consultative management reduces productivity.
Boer management of yester-year was more effective. Maybe we
should revert to what management of Victorian years where
people are ordered what to do (ibid).

This summary of the state affairs, marks the environment in which
the CABS and DABS program participants and I held discussions about how

Botswana society is structured.
fr£imeworks

,

I

Before

I

report our various conceptual

will describe the process of my field research.

136

In August of 1991, after my arrival
In Botswana,

I

set out to hold

discussions with some individuals associated
with the Certificate and

Diploma in Accounting and Business Studies
educational process at the

University of Botswana.
individuals.

1

held discussions with a total of 43

The group was comprised of 13 faculty
within and in other

University of Botswana departments directly involved
in the design of
the CABS and DABS curriculum.

itself,

and

2

5

5

students in the CABS and DABS program

graduates of the program,

8

managers of business enterprises,

Individuals not associated with the CABS and DABS program,
but

qualified to enter into discussions with me with regard to
how Botswana
society is structured.

Making contact with individuals was to be more difficult than

I

had anticipated; it required long hours of driving, which resulted
in me
suffering from exhaustion and sometimes arriving late for meetings.
Sometimes it was necessary to postpone a discussion to a later date.
other times,

I

At

had to give up the hope of holding discussions with

particular individuals because they could not make time available.

1

later learnt their reluctance may have arisen from fear of reprisal.
One of them enquired in the last days of my field work whether or not

had not met with any resistance from individual participants.

He had

suspected that very few individuals would want to participate in a
research study guided by a Marxian theory.

Discussants were

initially interested in and enthusiastic about my desire to present my
own conceptualization, as a researcher, of how Botswana society is
structured.

They were not accustomed to research activities in which

they could also cross question the researcher.
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Secondly, they were

I

excited by an alternative conceptualization,
provided by post modernist
Marxian theory, of the ways in which
Botswana society is structured. In
particular, graduates of the program,
current students then, the

majority of faculty with whom

I

held discussions at the University of

Botswana were excited by the alternative
theorization that appropriators
of surplus labor are as much, albeit in a
different way. victims of the

class process as laborers.

I

adopted the Marxian theory.

am not claiming here that they have
Rather, they were receptive, displaying a

high degree of cognitive tuning in order to understand
precisely what

Marxian theory holds for society.

In turn.

was also excited and

I

enjoyed the discussions which usually ended up absorbing
the individuals
and myself for longer hours than

I

had anticipated.

However, there were individuals whom

was unable to influence to

I

step out of their own theoretical frameworks to put on a new set
of

lenses through which to view Botswana society.

My assessment tells me

that among those were individuals who hold professional qualifications
in education.

These individuals challenged me strongly.

They had very

strong beliefs in their methods of exposition of the way Botswana

society is structured.

They had been taught, they had read, and they

had taught the concept of class differently

-

class as oppression.

For

them, every individual worker who earns a wage which s/he considers or

they would consider to be inadequate, is exploited.

They found

difficulty in conceptualizing individual workers being categorized as
productive and unproductive.

To think in this way. for them, is to be

indifferent to the other group of workers.
are one process, they argued.
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Oppression and exploitation

When

I

Insisted that Marxian theory considers
class exploitation

and oppression as two distinct processes,
they questioned my ability to

understand Marxian theory.
their tempers.

In two separate meetings, two of them
lost

They wondered how a mere student would
challenge their

undoubted understanding of Marxian theory.
gave me an audience thereafter.

These two individuals never

They had the truth as teachers which

they studied from the orthodox Marxian theory's point of
view.

lack of time,

I

Due to

was unable to arrange further discussions with them
and

to further explore the various conditions that might have
negatively

shaped their behavior towards Marxian theory.
One of the interesting observations

made was that the tendency

I

to conflate class exploitation to oppression seemed to be more
peculiar,

within the sample of individuals with whom

I

held discussions, to the

group of individuals whose profession is educating or teaching.

Even

faculty and students participating in accounting and business studies,
law,

library studies, and others, have a conceptualization that

conflated one to the other.

This offered me an alternative

understanding of the processes of exploitation and oppression.
Then

I

had questions: Why was it difficult for those particular

professors of education to find it more logical to distinguish between

oppression and class exploitation?
intolerant of ambiguity?

What makes these individuals

Of course the answer is clear: their theory

told them they had the true answer which they had disseminated to

society through individual students they have taught in the long history
of their profession.

But it is interesting to ask, why was it peculiar

to those particular educators to refuse to use a different set of lenses

to understand how Botswana society is structured?
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This question

deserves answers which

I

am unable to provide without
further research

into this particular group of
professionals.

I

should point out that

these individuals did not object to the
use of Marxian theory to

conceptualize how Botswana society is structured.

Rather, they rejected

the adoption of the alternative Marxian
theoretical standpoint.

One other observation which came out of my
field research is that
the use of the concept of class exploitation
is taboo within the

Botswana society.

Whenever

I

introduced into the topic of discussion

the view that class exploitation and oppression
exist in Botswana, some

individuals would respond thus: "You know it is not
permissible to use
the word exploitation to refer to a relationship between
individuals who

are participating in a production process!

word."

However,

I

I

was taught not to use that

would explain what it means to be exploited or

oppressed and the individuals would participate by also presenting and
explaining how they understood the two processes.

Each of us would then

argue how we understood the meanings of the two processes.

From this

point onwards, the individual would be free to use the concept of class

exploitation to explain how s/he viewed the social arrangement in
Botswana society.

Below

I

present and critique the CABS and DABS

educational program participants' conceptualization of the class
process
In Chapter III,

I

have tried to specify the conceptions of

culture/education, oppression, and class exploitation as
these processes.

I

understand

It has been necessary for me to define the concepts in

order to reduce the confusion which creates difficulties in
communication.

I

have presented culture, oppression and class

exploitation as distinct but mutually and contradictorily connected
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processes of life which must always be
tackled simultaneously in

political action.

In my field work,

I

found out the CABS and DABS

educational program participants conceptualized
education, oppression
and class exploitation as identical processes.

All of them had an

understanding that every individual in society has the
right to
education, which they associated with schooling, and
that social

relations must be predicated on freedom if society is to
be humane.
none of them thought profit making constitutes social
injustice.

But

As a

corollary to this view, all of those individuals regarded differential
rewards in society, which they experienced in the work situations,
as
necessary, acceptable, and desirable effects of life.

For those

individuals, differences in rewards represent the natural system of

inequality of individual capabilities

.

To illustrate this point some

expressed the following adage (familiar in Botswana society):

Only

teeth can be equal in height. Individual persons are not teeth, and
therefore, cannot be equal in whatever respect one may consider.

Following the way in which individual participants in the CABS and
DABS educational program conceptualize the class process,

I

concluded

that they are more particularly concerned with some aspects of the

oppression process and the making of huge profits by certain individuals
than with the self -expansion of capital itself as such.

In other words,

individuals unconsciously learn and teach in the CABS and DABS

educational program, and society at large, the appreciation of the

processes in which individuals participate, from the Marxian theoretical
point of view, to facilitate self-expansion of capital such as moneylending, merchant ing, and appropriation of surplus labor.

As a result,

whatever they may think of as constituting their political action.
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individuals in the CABS and DABS educational
program, and those already
socialized by it. seem to take a partisan
position in favor of insuring
the continued existence of the class process,
for this and the class

processes are mutually related.

Hence. CABS and DABS educational

program participants' tend to see the problem of
class exploitation or
as they conceptualize it. class oppression, as
dependent on the

magnitude of profit which individuals may realize.
The reasons which the individuals advanced in favor of
profit

making are that: (a) profit represents a reward to risks borne
by the
investor in capital outlay, and

(b)

prospects for profit making

motivate individuals to invest their capital in industrial development,
the effects of which are emplo)rment creation and economic growth.
I

understand, therefore, that the individuals with whom

I

held

discussions during my field research would push political action which
tends to ensure the continued existence of economic activities in which

profit making must be controlled, in order to ameliorate its effects on
workers to acceptable levels.

In response to how profit control might

be achieved, individual participants in my field research offered a

variety of solutions including regulation of income, wages, pricing,
.

rent,

interest, tax. and profit level.

I

group these for simplicity of

exposition, into: property relations; the use of political power to

effect changes in property relations; and educational provision, which,
from the perspective of the research participants, means schooling, for
all individuals in society.
Below,

I

present an overall summary report of why individual

participants in my field research thought property, power, and schooling
relations constituted class exploitation, and how they thought these
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could be resolved in order to create social
justice and freedom.

I

also

present a critique of their conceptualizations of
class exploitation in
terms of the above- mentioned processes.

The Class Pr ocess as Property Relations
The following report represents the property
conceptualization of
the class problem by individual participants in my
field research.

I

understood some of them to conceptualize property ownership as
bequeathing to its possessors economic power with which they are
able to
accumulate revenue in the form of exorbitant rent and huge amounts of
profit.

They explained that property ownership in housing, for example,

enables individuals to perform all sorts of activities to force out of
the tenants huge amounts of rent.

Landlords stipulate oppressive

regulations which, however repugnant, have to be obeyed by tenants.

Under conditions of scarce accommodation in urban areas of Botswana,
tenants have little choice but to obey rules which impose on them

limitations on the kinds of food they can prepare, or the number of

visitors they may bring into the house or room.
are not tolerated beyond 22:00 hours.

For example, visitors

At this time, tenants must go to

sleep or its preparation must be in place, at which point the landlord
locks the main door to the house to debar individuals coming in or going
out.

Tenants who fail to pay rent in time risk being instantly evicted

at the discretion of the landlord.

Individuals explained to me that

even rental charges are imposed on the tenants at the discretion of the
landlord.

This puts financial strain on the tenant, whose only other

option is to move if s/he cannot afford the charges.
I

also learned from the discussants that the landlord reserves the

right to terminate the rental contract, which is usually verbal, at
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will.

The landlord may terminate the contract
irrespective of whether

or not the tenant is willing to obey the
regulations in order to make
the room or apartment available to her/his
relative or friend.

The participants who conceptualized property
relations as

representing the class process also informed me that
property owners use
it to exploit the labor of those who do not possess
it.

For example, a

property owner has the sole right to decide who s/he may employ;
the
right to decide for how long s/he may employ an individual,
the right,

subject to minimum wage regulations set by the state from time to
time,
to decide what wage s/he may pay the individual workers, the right
to

decide who s/he may retrench, that is, lay off, without regard to the

consequences the retrenched individual might suffer.

With the profit

they receive by means of the property they already possess, landlords

and property owners buy, or become eligible to buy more land, while the

majority of propertyless individuals increasingly become dependent on
them.

For some of the individuals with whom

held discussions, thus,

I

land shortage is artificially created.

Variations of the property theory of class were also expressed by
the CABS and DABS participants in terms of wage differentials and over-

pricing leading to income differentials.

High tax rates also were

conceived as constituting class exploitation

the state exploits the

-

classes that earn high income and own property.
The Class Process as Power

Another description of the class process which is conceptually
different from the property conceptualization is based on power
relations.

Some of the individuals with whom

I

held discussions during

my fieldwork research explained that class exploitation occurs whenever
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there exist power Inequalities between
property owning and propertyless

individuals, or between employer and

employees.

The examples they gave

are the power relations which exist between
corporate owners of the

means of production and their employees, or
between the state and its
employees
Some of the female participants of the CABS and
DABS program

conceptualized that their salvation from powerlessness lies
in the

acquisition of education levels with which they can be
empowered.

These

also attributed income and tax differentials to power
inequalities.

For

some individuals who participated in my research, those who
possess

power force the powerless to work at low wages, thereby ensuring
that
income which accrues to power holders is excessively huge.

One of the

popular examples which the individuals cited is that the state of
Botswana has a tendency to crush every state and private industrial
strike by declaring it illegal and then using force to punish

individuals who participate in the strike.

Forced overtime was also conceptualized as representing the class
process of exploitation by my individual participants in the research.
Some explained that corporate organizations demand unpaid overtime for

work from employees on the basis that they have recourse to coercion in
punishing individuals they regard to be recalcitrant.
The Class Process as Cultural Differences
The CABS and DABS participants also conceptualized the class

process in terms of differential educational achievements

-

the

uneducated versus the educated or highly educated versus less educated
individuals.

This conception arises from the historical conditions

which exist in the Botswana society.
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The educated or highly educated

individuals tend to be assured of
employment. Hence, they earn

relatively high wages which afford them
property ownership.
Some understood these cultural
differentials as power

inequalities.

That is, they conceptualized that more
schooled

individuals tend to be bequeathed with
particular skills and knowledge.

Possessing education, they are destined to rule.

To summarize, the CABS

and DABS Educational Program participants at
the University of Botswana

conceptualize the class process as either property
or power
differentiations.

Hence, they are likely to educate other individuals

to deploy them in their theorizations or practices
aimed at achieving

social justice and freedom.
However, in all these theoretical expositions of the class
process
there is no inclusion of the class process as the production
and

appropriation of surplus labor.

As a result, according to Marxian

theory, the CABS and DABS educational program participants do not

problematize production and appropriation of surplus labor, but
property, power, and cultural relations. In the following section,

I

present my critique of the CABS and DABS program participants*
conceptualizations of the class process as property, power, and cultural
relations

Consequences of Property Conceptualizations of Class
Exploitation
While

I

understand the specific role property relations play in

producing the class process,

I

think there has been an over-

generalization of property as embodiment of the class process.

I

think

there is an alternative way in which we can distinguish when property

relations do or do not determine the class process of exploitation.
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I

think by specifying ways in which
property does or does not create class
relations, we can begin to see, think and
act in careful ways to

strategize our political action towards a
creation of a just and free
society.

I

think our consciousness of the consequences
of the

determinist or conflationist conceptualizations of
property relations

with respect to the class process will facilitate
our adoption of
alternative political strategies.

I

intend to illustrate this

conceptualization by following Resnick and Wolff's exposition
of Marx's
theory of the place of property relations in the class
process.
In their exposition of productive and unproductive capital,

Resnlck and Wolff (1987:141) clarify property relations in a different

way than that in which they are understood by individuals who associate

with the CABS and DABS program.

Resnick and Wolff explain what a

capitalist is, a concept crucial to our understanding of property
relations.

The capitalist concept is crucial because the various ways

in which it has been understood have created all sorts of confusion.

Resnick and Wolff's understanding of Marx's definition of a capitalist
is that it is the individual who performs the process of constant

expansion of value either as a money-lender who expands value in the
form of interest; a merchant who uses commodities to mediate the

expansion of money value or an industrialist who, with the aid of means
of production- raw materials, machinery or tools and wages, puts the
labor -power of another individual to the use of producing surplus labor

which s/he immediately appropriates in the form of expanded money value.
Thus, a capitalist is an individual whose function is to ensure

self -expansion of money through one or more of the processes of moneylending, exchanging already appropriated commodities for money, and
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exchanging the surplus labor of other individuals
for money. According
to Marxian theory, money-lending and
commodity exchange processes do not

constitute class exploitation.

Class exploitation occurs within the

production process only.
What is crucial to our understanding of the role of
property
relations in the production of the class process may
begin with a

differentiation among industrial, merchant, and money-lending
capitalists.

In their exposition of Marx's differentiation among these

three personifications of a capitalist. Resnick and Wolff deploy
the

concepts of fundamental and subsumed class positions.

They use these

concepts to explain that the money-lending and merchant capitalists

participate in possessing property.

They name these two

personifications subsumed capitalists- individuals who facilitate the
existence of the industrial capitalist. They respectively make available
to the industrial capitalist money-capital and facilitating the disposal

of surplus labor s/he has already appropriated so that s/he may realize

surplus value in order for her/him to perform each production cycle

within a short space of time.

The industrial capitalist who Resnick and

Wolff regard as holding a fundamental class position, on the other hand,
may not only possess property, but also is the first person to hold the
whole surplus -value in her/his hands irrespective of the ways in which
it may be distributed between her/him and the money-lending or merchant

capitalist.
Thus, if the merchant and money-lending capitalists always possess

property and the industrial capitalist, surplus value, we may conclude
that possession of property is not necessarily the performance of the

class process of exploitation.

Money-lenders and merchants do not
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produce capital or money, they merely
expand its value.

In this way,

the process of production of capital
lies with the industrial

capitalist.

Thus a money-lender's and a merchant's
capital or property

are not productive.

That is to say, property per se is not
productive;

for property to be productive, it has to confront
labor.

Hence the

understanding that capital in the form of money in the
bank, or stock in
the warehouse, or money in the form of rent or land
or building or

machinery or raw material can only be productive in combination
with
labor.

Thus, the industrial capitalist who makes available labor
to use

machines and buildings to transform raw material into expanded capital,
is crucial to our understanding of the relationship between
property

ownership and production and appropriation of surplus value.
Landed propertied individuals must also exist as personifications
of the subsumed class process.

Unlike money lenders and merchants, they

are not involved in self-expansion of capital.

Nevertheless, they may

make land available to the individual capitalist, for which in turn they

may receive rent.

Receipt of rent per se, does not constitute class

exploitation.
Thus, an individual can facilitate a combination of labor with

capital or property for the purpose of appropriating surplus labor

without necessarily possessing it.

To facilitate the production and

appropriation of surplus value does not always require that an
individual possess property.

For example, the laborer who produces

surplus value more often than not does not possess property.

S/he

merely requires to avail her/his labor-power to the capitalist who then
puts it to work.

Also, an individual who does not own property but

wishes to become an appropriator of surplus labor may begin by borrowing
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money from the bank, from a friend, from
a relative or from the laborers
themselves, with which to purchase raw
materials.
S/he may use the

money to hire machinery, rent buildings and
land which s/he has no
interest in owning.

This process of acquiring access to the use
of

property for the purposes of facilitating the
production and
appropriation of surplus labor fits other non-capitalist
ways of
expanding surplus labor.

Individuals who personify the ancient, slave,

feudal, and communist fundamental class processes,
may appropriate and

distribute in the same manner surplus labor in the form
of goods and
services, to property owners in order to have access to
property which

secures their continued appropriation of surplus labor.
Thus we could observe that property conceptualizations of the

class process which exclude industrial relations, are more than likely
to inform political strategies in ways which may be disastrous.

Unnecessarily huge amounts of effort, sometimes involving huge human
losses, may be expended only to find that the revolution reproduces the

class process, albeit under different conditions of existence.

Also to conceptualize the class process in terms of income and
wages which are related to property relations, is one of the ways of

failing political efforts aimed at social transformation for justice and

freedom as

I

explain next.

The concept of income denotes a general

process which is very difficult to specify.

Its meanings range from

returns to capital which could be the commodities realized from capital
outlays or surplus labor appropriated from laborers; it could be

anything which the individual makes- be it wages, gift from relatives or
friends, pieces of wealth s/he produces for personal use. or pieces of

wealth exchanged for expanded value.
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Thus it is difficult to specify in

income -computation what amounts of Income,
and, for that matter, which

parts of the income, have a bearing on the
production of the class

process
This inability to specify the income that is
involved in creating
the class process makes difficult the development
of a political

strategy to even control income magnitudes.

Thus,

income levels cannot

be useful in determining whether or not an individual
is exploiting

others or not.

Nor are they easy to use in determining whether one
is

being exploited or not.

An individual may earn low or high income

without participating in a class process, or vice versa.

Thus,

the

magnitude of income is not a precise indicator of the class process
For this reason, individuals associated with the CABS and DABS

educational program are likely to miss their target if their political
goal is to eradicate the class process, or if they were to continue

thinking that high levels of Income are precise indicators of class
exploitation.

If their intention is to reduce huge income to acceptable

levels, they may entrap themselves in a vicious circle.

Reductions in

levels of incomes of one group of individuals and favoring another may

constitute a juggling of groups of individuals suffering from
oppression, not its removal.
Income is not always a wage, but a wage is always income.

A wage

has a direct bearing on the class process if it represents a process in

which labor power is purchased for the purposes of creating surplus
value.

As we have observed, a wage represents the equivalent of the

use -values the laborer produces for her/his benefit.

It represents a

portion of the totality of what her/his labor-power is capable of
producing at any given time or period of work.
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Such a relationship

between the laborer and employer may not necessarily
represent the
fundamental class process.
But a different wage conceptualization of the
class process

-

the

one preferred by the CABS and DABS educational
program participants,

which includes all kinds of payments, makes it difficult
for a political
strategy to be precise about what it is problematizing, for
not all wage

relationships represent the class process.

I

shall build on the work of

Resnick and Wolff (ibid) to try to demonstrate the difficulty such a
theory runs against as it tries to explain how class exploitation exists
in the Botswana society.

The work of Resnlck and Wolff (1987) is also helpful in explaining
the complex nature of wages.

This complex nature of a wage structure

contrasts with the common sense meanings inherent in the traditional
culture of class societies.

To understand wage computations as a

complex process is another way of calling into question and, perhaps,
escaping, the political circularity arising from the common-sense

conceptualization of the wage process offered by the CABS and DABS
educational program participants.

Resnick and Wolff explain that a

laborer may occupy, in addition to the fundamental class position

producer of surplus value

-

other different positions

subsumed class position and a non-class position.

-

-

a

namely a

We see the latter

position occurs in situations in which wages are paid for the
unproductive labor-power of the laborer as when the laborer may receive
a wage for performing work which does not require the production of

surplus value.

The former position- the subsumed class position is

occupied by the laborer when s/he performs industrial work other than

production of surplus value, as when s/he performs a managerial or
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supervisory role for which s/he receives
a definite wage.

There is

another way in which a laborer may occupy a
subsumed class position.

As

an effective secretary general, or president
of the trade union s/he may

possess the monopoly of influencing availability
of labor-power to
industry.

If s/he receives a wage from an industrialist
for making

available labor power as required by the industrialist,
s/he occupies a

subsumed class position.

S/he facilitates the continued existence
of

the capitalist by offering continued opportunities
to exploit.

Would

such an Individual work vigorously to push the industrialist
to pay high

wages to laborers?

Perhaps not.

In any case, how would raises in wages

of laborers ensure the removal of the class process if the
trade union

has interest in the continued existence of the capitalist?

In fact,

pre- occupation with wage increases as a method for removing class

exploitation may even influence a laborer to be protective of the
industry when their jobs are threatened by demands of high wages.
There are political implications when laborers receive subsumed
class wages.

They are more than likely to be motivated to bring union

decisions into consonance with the industrialist's interests so that
they may continue receiving subsumed class revenues.

Thus, political

theory and practice which do not consider the complexity of wages, may
not understand why strategies aimed at mobilizing the labor movement
collapse.

They may not be conscious of the internal struggles of a

trade union and the connivance which may exist between industry and some

members of the trade union who occupy subsumed class positions within
the industry.

Thus, the use of the term "wages" to conceptualize the class

process, as is preferred by the CABS and DABS educational program
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participants, seems not to be an effective
way of understanding the
class process.

Rather, it appears to be an effective way
of concealing

that consciousness, undermining any political
action aimed at the

removal of the class process.
still to exist.

At the moment

In any case, an optimum wage level has
I

find it difficult to conceptualize it.

Reasons: increasing industrial labor wages can only
be effected up to a

certain level beyond which an industry motivated towards
appropriation
of surplus value may not exist anymore.

Also, increasing industrial

labor wages has a strong effect of driving an industrialist
to speed up

laborers in order to increase surplus value.

Or s/he may increase

surplus value in another way, viz, reducing the number of laborers
to a
level s/he thinks optimal, and then demanding from the remaining

laborers increased productivity without increasing their wages.

There

is no end to the demand of labor so long it is the purpose of the

industrialist to appropriate surplus labor.

Thus, to recognize raises

in wages while permitting the industrialist the monopoly of

appropriating surplus value is to participate effectively in the

exploitation of laborers.
Political Implications for Conceptualizing the Class Process
as the Power Process
1

have already reported in this chapter, that according to the

perspective of some of the individuals who were participating, and had
gone through the CABS and DABS educational program, power relations

constitute the class process.

In chapters

1

confusing power with class relations because

and

2,

I

argued against

think it is a culture

I

which tends to relegate into oblivion the class process.
still unchanged.

As

I

have shown in Chapters

I

My position is

and II, although the

class and oppression processes may contradict each other, there also
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exist mutual relationships between them.

It,

therefore, follows that

the class process which exists in
all its aspects,

(slave,

feudal,

ancient, capitalist and communist forms),
will always inevitably create

oppression

-

power differentials between a corporation
and laborers,

particularly when the cultural process of education
fails to contribute
effects consonant with any of the aspects of the
class process.
It matters to a lesser extent in the manner in
which power

relations are arranged, so long as the class process is
allowed to
thrive unscathed.

For example, whether power is abused, concentrated
in

the hands of one or a few individuals, or distributed
democratically

among individuals in society, all tend to become conditions of
existence
of the class process and vice versa.

The seemingly democratic societies

are known to have used force, to keep individuals in manufactories
to

continue producing surplus. For example, the Botswana state tends to be

intolerant to labor

(

The Midweek Sun

.

November

6,

1991).

Also, power struggles between an industrialist and individual

laborers may not necessarily be over class issues but job security.

Of

course, an industrialist may use her/his power to lay off laborers

because the amount of their wages constitutes a diminution of his/her

appropriated surplus labor. But, without a class consciousness, laborers
themselves may be using their union power not necessarily to do away

with class exploitation, but to secure a decent wage, or job security.
Whoever wins the struggle takes action to continue with the process of
class exploitation.

For example, if laborers understand that lack of

job security threatens their continued assurance of a wage, they may
cease to be antagonistic to the industry.

They may work diligently

within industry with an understanding that what is good for the industry
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is good for them.

That is. they may cooperate in
being exploited so

long as they are secure with their
jobs.

Job security for the laborers

may also become security for the industrialist
fundamental class
process, for the industry will be relatively
assured of labor supply.
In this way. the industrialist is assured
in his/her function of

surplus labor appropriation.

The industrialist may enjoy the existence

of a self-disciplined labor force.

Thus, power struggles over wages,

income, tax, interest and rent rates are not
necessarily class

struggles.

In any case, an individual who wields power may
not

necessarily be the appropriator of surplus labor.

For example, the

president of a country may hold power but not necessarily occupy
the
fundamental class process of appropriating surplus labor.

While s/he

may use power to oppress workers on behalf of industry, the
industrialist may be appropriating surplus labor

-

a different process

from power relations.
Therefore, to think of power relations as constituting the class

process as the CABS and DABS educational program participants think, is
not necessarily a contribution to social transformation, the goal of

which is to achieve social justice and freedom.

Rather, it involves

securing concessions within the class process.
Political Implications for Conceptualizing the Class Process as Cultural
Inequalities
Also to think of class exploitation in terms of schooling
inequalities creates conceptual problems.

Of course the provision of

knowledge and skills which enable individuals to reproduce their own
lives is another way of enabling individuals to confront the oppression

process.

But if it is not intended for the removal of class process, it
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becomes also a question of securing
concessions within the existing
class society rather than being transformative.

Individuals who participate in such a cultural
process of

education become less concerned with discovering
the meaning of being a
producer and appropriator of surplus labor.

Rather, they become

concerned about being mere wage earners, individual
producers, sober,
disciplined, industrious, knowledgeable and skillful

-

all qualities

aimed at ensuring that production of surplus labor for the
industrialist
is efficient and more competitive.

Female students in the CABS and DABS

educational program who had interrupted their schooling due to
certain

circumstances such as pregnancy, marriage, ill-health, and examinations

which denied their learning capabilities a place in the school, required
an education, that is, knowledge and skills which would enable them to

bargain for increased wages within the existing class structure in the
Botswana society.

They also hoped to have their social standing

improved due to having participated in the CABS and DABS educational
program.

While

I

sympathize with the viewpoint of these female individuals

associated with the CABS and DABS educational program,
be confronted with a mammoth problem

-

I

think they may

a movement from being exploited

in the feudal class arrangement within the household to being exploited
in the capitalist class process.

Thus, this point illustrates how

conceptualization of the class process in terms of educational
inequalities is methodologically problematic.

Dealing with issues of

access to education, the CABS and DABS educational program participants
are not necessarily dealing with issues of class exploitation, but

oppression.
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To summarize, property, power, and
educational relations,

according to the CABS and DABS educational
program participants,
represent class exploitation.

because

I

I

have been critical of these viewpoints

think they tend to miss the essence of the
class process by

conflating it to each or a composite of those processes.
To express horror against power, property and
cultural relations

does not resolve the problem if we then fail to see
the class process of

exploitation which coexists mutually with these processes, for
in doing
so we stand to repeat the same errors committed by those
we try to

chastise
However, as

I

have already indicated, the CABS and DABS

educational program participants regard profit making as a necessary and
acceptable aspect of the production process because they think it
represents returns to risk-taking by capitalists. The effect of this way
of conceptualization of the relations of production is that it prevents

individuals from seeing profit making as a process which tends to create
the oppression process.

Therefore,

I

think it deserves to be critiqued

in order to create an alternative understanding of it.

First,

I

pose the following questions;

What is a risk?

it be said that an individual has incurred a risk?

to be the possibility of suffering harm or loss.

an imagined harm or loss.

I

When can

understand a risk

Therefore, a risk is

It is not the real loss or suffering of harm.

In this way, an individual who deploys capital intent on expanding it

cannot be said to have necessarily suffered harm or loss if s/he
receives the total value of deployed capital.

Does then such an

individual deserve extra payment in the form of surplus labor for

suffering no loss or harm?

A response to this question can be found in
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Marxian conception of gain to the deployment
of means of production.
According to Marxian theory, the production
process can be undertaken
not for the purpose of appropriating surplus
labor, but use-value, in

which case the producer does not realize surplus
labor or profit.
individual receives back the input

production and labor
did not have.

Thus,

-

An

raw material and instruments of

-

in the form of goods and services s/he initially

if the deployed is realized in the form of
goods

and services, then no risk is incurred.

Therefore, logically, the

deployer of raw materials and instruments of production ought not
to be

paid risk allowance, as neo-classical theory claims.
To conclude, individual participants in the CABS and DABS program

with whom

I

held discussions during my fieldwork research, tend to

conflate the class process to property, power, and cultural relations.
The confusion arising therefrom, as

I

pointed out, appears to be

disastrous for political action. There is, therefore, a need for re-

structuring the CABS and DABS program' curriculum to produce the sort of
cultural meanings consonant with political efforts aimed at achieving
social justice and freedom.

Summary
In this chapter,

I

have attempted to show that education in

Botswana society is a condition of existence of the class and oppression
processes.

It establishes a view that economic growth is the ultimate

determinant of existence or non-existence of poverty, unemployment,

property ownership.

Its consideration of social problems rests on the

consciousness in which the idea for the class process does not exist.
This establishes the background against which class conceptualizations
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of the Certificate and Diploma In
Accounting and Business Studies
program (CABS and DABS) was understood.
Secondly,

I

have presented in this chapter the view
that

Individuals associated with the CABS and DABS
program tended at the time
of my field research to understand the concept
of class as represented

by property, power, and cultural inequalities
between individuals or
groups of individuals.

I

then moved on to explain political

implications of those understandings.
II,

I

argued as

I

did in Chapters

I,

and III, that to label property, power, and cultural
differentials

as class differences is to misguide political strategies
on to

confronting only one or two of all the problems identified by
society.
Political action is led on to attempting to remove any oppression
rather
than simultaneously both oppression and class processes.

My critique of

those conceptualizations was also aimed at showing that the kinds of

cultural processes of education created by them produce, teach, and
store meanings about good life as only resting on either possession of
large quantities of property, wielding of power, or acquisition of the

highest level of schooling or a combination of one, two, or all of these
processes.

These become individual goals, even if it means oppressing

and exploiting another individual or acquiescing to being oppressed and

exploited by others.
Concerned that these consequences make it difficult for society to
achieve freedom and justice,

I

suggested a re -orientation of the

cultural process of education toward adopting an alternative,
overde termini St Marxian theory, the application of which may create
social justice and freedom.

But,

to aim at achieving justice and

freedom requires a reformulation of the class structure of Botswana
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society.

Consequently, to be clear about „bat
problems Botswana society

has, one might develop a logical
view about what It outhr to be.
the structure of the Botswana society
Is

-

how Its class structure Is

mutually and contradictorily related to
oppression and education
pi^ocesses

-

is the subject of Chapter V.
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What

CHAPTER

V

^

OVERDETERMINI ST CONCEPTUALIZATION OF HOW
EDUCATION
OPPRESSION, AND CLASS PROCESSES CONSTITUTE
ONE ANOTHER IN
BOTSWANA SOCIETY
Here.

I

intend an application of the method of
overdetermination

to try to understand and demonstrate
how the Certificate and Diploma in

Accounting and Business Studies educational
program at the University of
Botswana (CABS and DABS) in particular, reciprocally
interacts with the

oppression and class processes and how these three
processes tend to
contradict each other to structure the Botswana society.

I

hope that

alternative choices of political action will also emerge
following the

conceptualization below.

begin my task by stating an alternative way in which to

I

conceptualize how the Botswana society is structured.
IV,

I

In Chapters

I

to

have referred to the processes of class, oppression, and education

without describing in detail the particular individuals who personify
them.

This chapter provides a detailed description of how each process

is constituted by its own processes

how each is personified.

-

Later,

shall try to produce a concrete story of how the mutual and

contradictory relationships among these processes and their
occupiers/performers constitute the Botswana society.
First, the constitution of the class process

appropriation of surplus labor.

-

production and

According to Marxian theory's

nomenclature, the class process is a fundamental aspect of the Botswana
society.

Its fundamental ity lies in it being Marxian theory's first

entry point to analysis of society.

The label fundamental is analogous

to the "first" person in a queue which connotes no ranking in order of

importance of individuals in the queue.
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From a Marxian theoretical

I

standpoint, Individuals participating
In the fundamental class process
In Botswana, as In other class
societies, are observed to be
subdivided

according to particular positions they occupy.

Some of these

individuals perform necessary and surplus
labor.

appropriation of surplus labor.

Others perform the

According to Marxian theory, the former

are the "direct producers" or laborers.

These constitute the group of

individuals who are being exploited in Botswana

-

while the latter

constitute the group of individuals who are exploiting.

Marxian theory cautions us to be wary of fixing individuals
into
permanent and monolithic positions within the fundamental
class process.
In this way, the Marxian theory of overdetermination
tells me that a

laborer in one particular social site may be an appropriator
of surplus
labor in another and vice versa.

For example, it is not unusual to find

in Botswana a laborer in an industry being an appropriator of
surplus

labor at the cattle post.

In the same manner, individuals who are

laborers in a manufactory tend, at the same time, to be appropriators of
surplus labor in the household, as when men exploit women in some

households in Botswana.

Therefore, individuals in Botswana, tend, to

occupy one class position or another or both.
For the purpose of simplifying the complexity of the class

process,

I

shall, in my conceptualization of how Botswana society is

structured, treat each class position as occupied by a distinct group of

individuals

Marxian theory identifies relations in which individuals confront
each other as laborers and appropriators of surplus labor as taking

place exclusively in the production process in which necessary and
surplus labor are produced and appropriated.
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Therefore, every industry

in Botswana, whatever its geography,

in which individuals participate in

the production of pieces of wealth as either
laborers or appropriators

of labor, constitutes class exploitation.

Private manufactories and

livestock ranches and cattle posts and agricultural
forms, and public
industries such as Botswana Livestock Development
Corporation, Botswana

Development Corporation, Water Utilities Corporation,
Botswana Power
Corporation, Botswana Agricultural Marketing Board, Botswana
Meat
Commission, and others are some concrete examples of exploitative

industries in Botswana.
In the above organizations, surplus labor is produced and

immediately appropriated by non- laborers

In the process of their

.

existence, the occupiers of the fundamental class positions in Botswana,

create other non- fundamental class processes.

unintended oppression process.
positions.

One of them is the

In it, individuals occupy subsumed class

The transition from the fundamental class process to the

subsumed class process

-

an aspect of the oppression process

-

can be

understood in the following manner:
The process of appropriation of surplus labor marks the end of the

class process.

place

-

At this point a different class process must take

the subsumed class process in which Individuals occupy non-

fundamental class positions.

In this process, individuals in the

Botswana society perform the distribution and receipt of the already

appropriated surplus labor.

Individuals enter into this process, into

social relations of oppression.

These relations of oppression arise

purely from the distribution and receiving processes.

Therefore,

distribution and receiving processes in a class society like the
Botswana society, tend to be oppressive.
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I

am also aware that

individuals performing the oppression
may occupy one or more of its
distinct subsumed class positions. For
example, an individual may

occupy both the position of being a
distributor and receiver of already

appropriated surplus.

For simplicity's sake,

I

shall also classify

individuals according to the forms in which the
oppression process is
created.
vniat are

subsumed class occupiers, and how do they perform
the

oppression process?

Subsumed class occupiers are regarded as such,

according to Marxian theory, because they do not participate
directly in
the production and appropriation of surplus labor.

Rather, they

facilitate the actual process of production and appropriation
of surplus
labor by distributing or receiving already appropriated
surplus labor.
There are two subdivisions in the group of individuals who occupy

subsumed class positions: these are (a) distributors and (b) receivers
of already appropriated surplus labor.

Examples of the distributors of

already appropriated surplus labor are wholesalers and retailers.

These

perform the merchanting process of buying and selling commodities which
are produced in industries and receiving profit for performing this

process
How,

in Botswana society, do distributors of already appropriated

surplus labor become oppressive?

To recapitulate, wholesale and retail

merchants occupy particular positions in the subsumed class process as
buyers and sellers of commodities which have already been produced and
appropriated.

Merchants are either sales departments of industries or

independent commercial enterprises.

Whether they are sales department

personnel of industrial enterprises or not, merchants perform the

function of securing the fundamental class process by facilitating the
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industrial capitalists' realization of
surplus value.

Merchants ensure

that industrial capitalists' appropriated
surplus labor is sold quickly.

Merchants then give back part of the value,
money, to industrial
capitalists with which they can pay wages,
purchase raw materials and
repair machines in order to continue performing
the production and

appropriation of surplus labor process.

Merchants keep part of the

realized surplus value from sales, as their own profit.

By ensuring the

security of industrial capitalists, merchants are also
ensuring the

continued existence of the oppression process which takes
place in the
fundamental class process
In order for merchants in Botswana to continue receiving
profit

from sales of industrial commodities, they must also secure
their own

conditions of existence besides the industrial fundamental class
process.

In this way, merchants use part of their profit to pay wages
,

clerks, traveling sales individuals, depot managers,

rent, and water, repair, electricity, transport, and other costs.

These

processes are performed by merchants contingent upon certain social
relations.

Individuals hold various hierarchically arranged power

positions within the distribution process.

For example, managers have

authority over the sales bookkeepers, the clerks, the general duty

maintenance workers, traveling sales staff and others.
time,

From time to

individuals wielding power use it to push others to behave in ways

that secure the distribution process's continued existence.

Managers

use their power to keep other individuals' wages at levels which will

ensure increased profit for the merchants.

Managers lay off

recalcitrant individuals without due regard to the consequences for
these individuals and their families.

166

Managers also make decisions with

respect to mandatory durations of rest time,
meal time, overtime, and
others which must be obeyed by other workers.

Thus, wholesale and

retail merchants perform oppression processes
which ensure that they

exist in a mutual relationship with the individuals
participating in the

fundamental class process.
Examples of receivers of distributed surplus labor are
(i) the

usurers

-

money-lenders, namely, bankers and others; (ii) landed

property owners- land owners; or owners of what is in or on
the land,
(ili) Wielders of power

-

the Botswana state, and corporate managers

within and without the state.

Bankers perform the process of borrowing

and lending out money to other individuals or organizations for which
they receive interest in turn.

Land owners receive rent for providing

land to appropriators of surplus labor and non-approprlators of surplus
labor, alike. Power wielders perform rule making in respect of property

relations, production relations, and cultural relations for which they

receive tax and/or dividends.

How then are financial institutions oppressive?

From the Marxian

theoretical perspective, banks are considered to use money savings of
individuals in the Botswana society for the borrowing and lending of

money for which they respectively pay and receive interest.

They wield

power by making decisions as to sources and receivers of credit.

In

other words, they deny certain individuals the opportunity to save or

borrow money.

The process of denying, through financial or property

deprivation, another individual the opportunity to gratify her/his needs

constitutes oppression.
else.

Beyond denial, the process becomes something

Individuals who are suffering the denial effects more often than

not are further oppressed, pushed to desperation, in which case they
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become susceptible to exploitation.

They may have fewer alternatives

left to them through which they may gratify
their needs.

They may be

pushed to endure wages and other conditions of
work they would otherwise
refuse had they had a better alternative.
In the same manner, by permitting other individuals
to borrow and

save money, banks in Botswana inevitably end up being
pushed to adopt

oppressive action.

The interest the banks charge for lending money puts

pressure on the individual borrowers.

The threat of having personal or

corporate property being confiscated for failing to pay the bank
the

required interest may turn individuals into captive slaves of others
in
order that they may receive a regular wage no matter how inadequate
with

which to pay back the loan.

In another way, by making money capital

^^^il3.ble to individual capitalists, the banks enable those individuals
to appropriate surplus labor.

Capitalists, force laborers to produce

quantities of surplus labor, part of which pays the banks' interest.

Capitalists increase the length of the working day by denying individual
laborers adequate time for rest, for Intellectual activity and other

social needs in order to extract surplus labor.

Thus, money-lending by

the banks in Botswana society has the effect of creating both oppression

and class processes.
In a similar manner, banks become oppressive in order to secure
the class process which is one of their condition of existence.

employ individuals to perform some of their own conditions.

Banks

Individual

employees perform accounting, customer and other services which enable
the banks to continue borrowing and lending money.

Wages which accrue

to these individuals arise as part of the interest the banks receive

from distributions of the already appropriated surplus labor.
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The wages

constitute a drain from the quantities of
interest which banks may avail
to capitalists from time to time.

In response, the banks tend to

oppress their own employees by denying them
raises in wages and

compelling them to work unpaid overtime.

How do landed property owners become oppressive
in Botswana?
Owners of property in the means of production

-

ranch owners, borehole

(water-points) owners, mine owners, renters of transport,

telecommunication, building facilities, also perform aspects
of the

oppression processes which create the fundamental class process.

By

virtue of their possessing the limited pieces of land surface of
the
earth,

including all the natural resources on it, certain individuals in

the Botswana society automatically possess the right of exclusion.

Thus, logically, they possess the right to oppress by exclusion.

For

example, borehole owners in Botswana possess the exclusive right to deny

access to the water source to other individuals.

Effectively, borehole

owners are de facto owners of grazing land around the boreholes.

Non-

borehole owning livestock farmers are being oppressed by being denied
effective rights in spite of their de jure ownership of land.

Borehole

owners effect oppression through several processes, namely, charging

high water fees which sometimes are stressful to other livestock
producers; fencing land usually within a radius of eight kilometers for
the borehole owners' exclusive access to grazing (Picard, 1987).

Thus, exclusive private ownership of land, instituted in Botswana,

which would otherwise be available through negotiation to individuals'
intent to use it for production, is one of the effective ways for

performing the oppression process.
prole tar ianized.

Through it, individuals are

Subsequently, denied access to land, proletarians have
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little choice but to acquiesce to being
used up in the class process.
In the same manner, private ownership
of land bestows upon landlords the

ability to oppress appropriators of surplus labor
by limiting
appropriators of surplus labor, through their exorbitant
rentals or

personal preferences, access to land, one of the
essential conditions of
production.

Desperate for access to land, appropriators of surplus
labor

capitalists

-

-

distribute part of their extracted surplus labor in the

form of increased rent to the land owners.

High rents, which constitute

an erosion on industrial profit, push appropriators of surplus
labor to

either speed up laborers, impose a moratorium on wage increases, or
lay
off some of the laborers to avoid erosion on their appropriated surplus
labor.

Landlords in Botswana also perform the process of oppression on
the distributors of surplus labor.

Landlords Impose rent increases on

wholesale and retail merchants from time to time, or permit no access to
the land capriciously.

To summarize, oppression in Botswana

society is characterized, inter alia, by landlords having to make their
land available for use by appropriators of surplus labor.

In turn, they

compel appropriators of surplus labor to part with a portion of their
surplus in the form of rent.

Landlords also, through exclusion,

proletarianize individuals in Botswana, thereby depriving them of the
means of production.

In this way, proletarians are exposed to

exploitation in the fundamental class process.
Therefore, the oppression process meted out on the industrial

capitalists and proletarians pushes both of these groups of individuals
to participate in the fundamental class process.

170

In turn, participants

In the fundamental class process
pay rent to secure landlords
as their

condition of existence.

Thus, each group of individuals,
in its ovm

way, combines to contribute toward
oppression and class exploitation in

Botswana
To conclude, certain subsumed classes,
among them merchants,

bankers, and landlords, perform the oppression
process.

classes contributes to oppression in different
ways.

Each of these

Merchants

perpetuate oppression as they perform the processes
of buying and
selling already appropriated surplus labor.

Bankers produce oppression

in the process of borrowing and lending money.
so by renting out their landed property.

Landlords themselves do

A totality of their aspects of

oppression then creates the fundamental class process.

In turn, each

group of individuals receives a portion of surplus labor
in the form of,

respectively, profit, interest and rent.
The wielders of power, for example, individuals directing the

application of rules and force of conduct (i.e., the Botswana police,
the Botswana Defence Force in the Botswana legal system, and managers

and supervisors in production process within the state of Botswana)

perform the processes of the judicial apparatus for adjudicating and
enforcing contractual relations between employers and employees.

They

perform rule making and enforcement processes which secure
simultaneously their own existence and the class process.

How the State and Corporate Managers Perform the Oppression
Process
The process of oppression in the Botswana society is personified
in the state and corporate boards of directors.

The state of Botswana

performs some certain oppression processes besides political ones.
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The

scope of this dissertation
prohibits discussion of the political

processes which are performed by the
state In the Botswana society
Rather, the focus of my presentation
Is on the oppression process
and
how Its effects combine with the class
and education processes to make
the realizations of social Justice and
freedom difficult.

The state of Botswana creates and causes
recognition of the law

and public policies by which social behavior
Is regulated.

For example

through the law of contract, with respect to
employment, a relationship

between Individuals within the production process
Is established and
enforced.

The law of employment reads thus:

(1)

Every employer shall, unless the employee has
broken
contract of employment or the contract of
employment becomes, without default on the part of the
employer, impossible of performance, provide [her/his]
employee with work in accordance with the contract of
employment during the period for which the contract is
^ number of days equal to the number of working
days provided for, either expressly or by implication, in
the contract of emplo)rment.

(2)

If an employer fails to provide work in accordance with
subsection (1), [s/he] shall pay to [her/his] employee, in
respect of every day on which [s/he] so fails, wages at the
same rate as if the employee had performed a full day's
work, whether the employee had performed a full day's work,
whether the employee is or is not released from the work
place (Republic of Botswana, Emplo 3nnent Chapter 47:01
No. 16).

Accordingly, this law coerces both the employer and employee
alike.

Both must abide by the law, the employer is required without

fail to pay the already agreed-upon basic wage, and, in the same manner
the employee must present him/herself to the employer who must put the

employee's labor-power to use.
At this juncture, the state, through its employment contract,
ensures justice wherein the employer provides means of production and
the laborer avails her/himself to confront those means of production in
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order to produce pieces of
wealth.

For example, "employ" means,
in

relation to the person employing,
to use as an employer the
labor of an
employee (Republic of Botswana.
Employment Chapter 47:01. p.47-8)
Thus, on who should work and who
should not. the contract of

employment is clear.

At this juncture, justice ceases
to exist.

The

law is not specific as to how much
work the laborer must perform.

The
law leaves the decision to the employer,
by implication the individual

who must appropriate work performed by
the laborer.

Therefore, through

the law of contract of employment, the
state exerts more oppression on

the laborer than on the employer.

At this point, the employer is

experiencing relative freedom, the freedom to
oppress the laborer to

work and to produce surplus labor.
As if the law of contract of employment is not
harsh enough on the
laborer, the state determines, through income policies,
minimum wage

levels which the laborer must earn from time to time
(Republic of
Botswana. Emplo 3nnent Chapter 47:01).

A minimum wage establishes the

least wage which the employer is compelled to pay to the
employee for

work carried out.

However, the law permits the employer the discretion

of deciding wage levels beyond the minimum wage.

Through the tax process, the Botswana state performs the

oppression process.

Individuals and enterprises alike are taxed

willingly or not.
Another oppression process which the state of Botswana performs
regards the issue of property ownership in the land.

The tendency to

concentrate land holding in a few hands constitutes an aspect of
oppression.

Policy (TGLP)

Through such public policies as the Tribal Grazing Land
.

which appears to be similar to the enclosure process
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which took place In England
(Marx, 1987), Individuals
are being
proletarlanlzed (Picard, 1985). They
are being pushed off the
land so
that In the long run they retain
nothing but their labor power
which
they can then sell as a commodity
to other individuals.
Picard (1987),
for example, following Che 1980
FAO Report on TGLP, observed
the
existence of this process of oppression;
The major criticism of the new
system of land tenure was that it
development of a property-owning
the
»e TGLP emerged primarily as a mechanismTllZll
for
a
v!^?!e
e
variety of medium and large scale cattle
owners to enhance their
position through exclusive land rights
which amount to a form of
private ovmership "
.

.

,

increased as a result of the TGLP.
In 1979, in the
official evaluation of the new policy, it
was alleged that the
policy was having an enormous effect upon
Botswana's economic
stratification.
"There is no doubt that the TGLP will
effect the
already skewed income distribution more
negatively."
... the FAO warned of the danger that
under the TGLP, "development
ot the poor [could be] made more difficult
as they are
progressively impoverished; income disparities grow;
and
dependency increases" (pp. 256-257).
To ensure that rule and public policy aspects
of the oppression

process are always effective, other aspects of the
oppression process
are put in place in order to guard against arbitration.

For example,

the Botswana state exists to adjudicate disputes
over the interpretation

of such laws and policies, through the judicial process.

The Minister

of Labor has the power to determine the lawfulness or
unlawfulness of an

industrial strike by laborers according to his/her own discretion
(Republic of Botswana, Trade Disputes Chapter 48:02).

Furthermore, the

state of Botswana enforces the execution of the law, public policy, and

decisions of the judicial process whenever these are challenged, through
recourse to the police and military processes.
effect of human power and weapons

vehicles

-

-

Here, the combined

batons, tear gas, guns, armored

and the threat of their use against individuals who may be
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challenging the various aspects
of the oppression process
Is used to
perpetuate oppression.
The declaration by the state of
Botswana of the illegality of
the
November 1991 work strike by members
of the National Amalgamated
Local

Government and Parastatal Manual Workers
Union and their subsequent
dismissal, is a concrete example of
executive actions which represent
the administering of the law.

The workers went on a strike when
their

request for a 154X wage increase was rejected
by the government of
Botswana.

Subsequently, they were dismissed from work
following their

failure to take heed of state threats of dismissal
(Ngakane in The
B otswana Gazette

.

6

November. 1991).

The National Amalgamated Local and

Central Government. Parastatal Manual Workers
Union were, however, later
re -instated but under new contracts (Kgaswe.

November 13. 1991).

in The Midweek Sim

The new contract represented another aspect of
the

oppression process
The terms of the new contract were non-negotiable

;

they were those of

the state and para-statal organizations.

From a Marxian Theoretical Viewpoint. Whv noes
the State o f Botswana Perform the Oppression Process?
The act of oppression secures the state of Botswana's own

conditions of existence.

Botswana's state oppresses individual workers

in order to achieve the following: that individuals must stop

participating in political activities that tend to deprive the state of
its continued appropriation of surplus labor.

It pushes individuals to

participate in the production of surplus labor within the state of
Botswana, in which also exists the fundamental class process, especially
in such industrial sites as the Botswana Meat Commission. Botswana
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Agricultural Marketing Board, Botswana
Development Corporation, and
Botswana Power Corporation, Water
Utilities Corporation, and Botswana
Telecommunications and Postal Services
Corporation, to mention only a
few.
From these, the state appointed boards
of directors appropriate
surplus labor in the form of revenue
from respectively, meat, grain,

hotel services, electricity, water, and
telephone and postal sales.
The Botswana state

police departments

-

-

represented by lawmakers, the military and

also performs the oppression process on
behalf of

private sector fundamental and subsiomed classes
such as respectively,
industrial capitalists and financiers, land owners,
and merchant
capitalists.

The state of Botswana also augments oppression
processes

which are carried out by managers of industrial and nonindustrial
social classes.
In turn, the state of Botswana receives revenue from sales
of its

appropriated surplus labor, and tax revenue, as a portion of surplus
labor which industrial enterprises distribute to the state, and
tax

remittances by productive and unproductive laborers, landlords, bankers,
merchants, and managers within the state and the private sector.

What does the state of Botswana do with the revenue it receives
from the class process?

On one hand, the Botswana state distributes

part of its revenue in order to secure non-class conditions of life for
individuals in society.

The Botswana state performs socialized medical

care; communication facilities

-

roads, railways and airline services,

police and military protection of every individual, who the state deems
is not a threat to its sovereignty, within the Botswana society.

also performs a socialized cultural process of education

-

It

through

schooling, museums, national archives, public libraries. Radio Botswana,
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and the Botswana Dally Newspaper.

The state of Botswana also
performs

apeclalited aspects of the cultural
process of education.

It carries

out dissemination of information
with respect to agricultural

production, community and social welfare
work and health work, etc.

While these processes may not
necessarily be intended as

conditions of oppression and class exploitation,
however, they are
always in the process of becoming bound
up with the continuance of

oppression and class processes.

I

discuss in detail how education,
for

example, becomes a condition of existence
of oppression and class

exploitation later in this chapter.
Besides performing the processes which are
not necessarily

directed toward the class process, the state of
Botswana uses its
revenue as salaries which it pays to managers,
lawmakers and

administrators in the state bureaucracy with regard to
judicial decision
making.

Salaries of the police and military personnel also are
drawn

from the revenue the state receives from the fundamental
class, subsumed
class, and non-class processes within and without it.

The cultural process of education in Botswana is a condition
of

existence of the class process, that is, a process that, though not

directly connected to the fundamental class process of production and

appropriation of surplus labor, is a recipient of part of the surplus
labor.

Part of surplus labor which accrues to the state of Botswana in

the form of tax is passed to educationists and the education process in
the form of salaries and budget funds.

The cultural process of education also exists as a subsumed class

process in private social sites such as financial institutions, hotels
and others.

Education in these social sites is meant to increase the
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managers' and laborers' understanding
of how oppression and class
exploitation could be made more effective
within the Industrial and nonindustrial enterprises.

Education for future oppression and class
processes in Botswana is
also carried out as a commodity, that
is. it is exchanged for money
by

private institutions.

Private schools such as English medium
schools

primary and secondary schools

-

-

sell education as a commodity.

Laborers, managers, property owners, merchants,
state employees,

bankers, lawyers and others, purchase education
as a commodity out of

their own wages, salaries, dividends, profits,
interest and rent

receipts

Members of Board of Governors of the cultural process
of education
also occupy a non-class position associated with
oppression within the

Botswana society.

They perform management processes associated with

control over curriculum, faculty recruitment or promotion, the
methods
of teaching, and accreditation procedures.

Such management processes

can also be found in teacher -student relationships.

examinations

.

Through

educationists may deny certain individuals the opportunity

to manage, and or appropriate surplus labor in the future.

By failing

certain individuals, educationists tend to reinforce the

proletarianization process.

Failed individuals are further deprived an

educational means that would enhance their option to cease being
laborers.

The failing process has the effect of creating, therefore,

laborers or a reserve army of them, a condition conducive for oppression

and class processes.
However, as

I

pointed out in Chapter III. the cultural process of

education does not perform the oppression nor the class process.
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Individuals participating In
this procesa consciously or
not, perfom,
the process of educating other
Individuals for future productive
labor,
for future appropriation of
surplus labor and oppression.
How, then, is the cultural
process of education also mutually
related
to the processes of oppression
and class in the Botswana society?
I

shall use the CABS and DABS program
to Illustrate.

Given that the CABS

and DABS program receives part of
surplus labor in the form of tax

distributed to it by the state, it is to be
expected that the CABS and
dabs program Is mutually related to the
processes of oppression and
class exploitation.

Consciously or not, by following educational

objectives laid down by the state of Botswana,
the CABS and DABS program
excludes from Its curriculum the study of the
class process (see, for
example, the works of Musgrave & Musgrave

Practice

;

Hodge tts & Kuratko

Advanced Accounts

;

-

Management

;

:

Public Finance In Th.ovu

Garlaut [1986]

Laws of Botswa na: Companies

An Introduction to Positive E c onomics

— mplified

-

and Appleby

-

:

-

Wheldon

-

Carter's

Chanter 42:10

:

Lipsey

-

Cost Accminrinp

Modern Business Administration .')

Individuals with whom

I

held discussions were in agreement with

the stated official purpose of the CABS and DABS program

Botswana Academic Calendar

-

.

(

University of

1987), that it intends a provision of

education to individuals as future occupiers of middle -management levels
in business enterprises.
3-nd

For this reason, as

I

found out, educationists

learners in the CABS and DABS program take for granted as common

"good" the contents of the program's curriculum, which each individual

must receive unimpeded.

Thus, the CABS and DABS program is largely

concerned with interpretations of the practice of educational

deprivation and the politics of democratizing educational provision.
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By systematically excluding
from Its curriculum studies
of class
exploitation, the CABS and DABS
educational process creates a
hidden
curriculum which is a condition of
existence of the capitalist

fundamental class process In Botswana
society.

Through the hidden

curriculum, the CABS and DABS educational
process influences learners to
understand that class exploitation is a
natural way of life of Botswana
society.

Thus,

it influences its own students to
unconsciously

appreciate their being exploited by other
individuals from the

perspective of a class approach.

In the same manner, it prepares them

psychologically not to feel ashamed of exploiting
other individuals.

In

this way, CABS and DABS is seen by Marxian
theory, to be justifying and

rationalizing the class process in Botswana society.
In a similar manner, by excluding explicit discussions
of the

oppression process in the work place, and emphasizing managerial
skills
and knowledge for the purposes of discipline and control
over workers,
marketing, accounting knowledge, and other subjects, the CABS
and DABS

educational program performs the unintended dissemination of social
meanings which shape individual participants' conceptions of oppression
as a process which does not happen in work places.

individuals with whom
in Botswana,

I

Indeed, some of the

held discussions during my field work research

informed me that their view of a good manager is an

individual who does not only retain, but also fires those who resist
orders.

Thus,

if capitalist workers came to understand that the duty of

a manager is to push them to work, and to fire them away when they

resist, they would not conceptualize management as an aspect of

oppression.

Rather, they would accept it as a necessary process of

work.
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want to point out at this Junctura,
that, largely, Individuals
who enlist for study In the CABS and
DABS prograa., would be already
1

performing any one or a composite number
of the processes of management
laboring, appropriation of surplus labor,
and teaching.

akllls and knowledge the

Thus, the

CABS and DABS program participants
learn may

have immediate application with more effect.
As managers, following their acquired knowledge
from the CABS and

DABS program, individuals are conceptualized by
Marxian theory as

performing the process of commanding others to work or
laying them off,
to stop working. They make rules of work which
guide decisions in

respect of wage levels, rules pertaining to overtime work,
rules on

which decisions about when an individual worker can take
time off to
attend to personal chores may be based,

hiring and firing of workers.
oppression imposed on workers.

and rules pertaining to the

These rules constitute a process of

Without these oppression processes

capitalists, in their respective positions

-

industrialists, bankers,

and merchants, may find difficulty in securing their own conditions of
existence.

As managers, individuals who go through the CABS and DABS

program induce laborers to expend more effort in work.

They also

facilitate sales of produced commodities or money or landed property.

They perform also the accounting process, that is they keep proper
financial and commodity records to enable capitalists to make decisions

with regard to the rate of exploitation and the extent to which force
can be used to induce laborers to work harder.

As personnel officers,

managers perform also processes of discipline and control over other
managers and workers

,

Graduates of the CABS and DABS program also

facilitate class and oppression processes by teaching skills and
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knowledge consonant with those processes to
individuals in their work
places

Marxian theory tells me that while the cultural process
of
education in general, and the CABS and DABS cultural process
of
education in particular, creates oppression and class processes,
these
two processes also simultaneously create that cultural
process of

education.

The oppression process creates the CABS and DABS program by

creating a need, the fulfillment of which can be realized through the
requisite educational qualifications.

For example, power and property

relations which are oppressive, create social problems such as unjust

distribution of pieces of wealth, and lack of freedom for certain
individuals in society.

The class process creates the CABS and DABS

program by distributing a portion of surplus labor by which its

reproduction is ensured.

I

illustrate mutual relationships between the

CABS and DABS program and the processes of oppression and class next.
As

1

have already pointed out, the oppression process in Botswana

produces and enforces rules and laws which are commensurate with the

existence of these social problems.

As a result, individuals seek the

acceptable theoretical frameworks and skills in the CABS and DABS

educational program with which they may realize their desired income
levels, and the requisite educational attributes.

Thus, the CABS and

DABS program unconsciously tends to have no concern with creating an

alternative conceptualization of how Botswana society can be structured.
Rather, the CABS and DABS program enables individuals to reproduce

themselves within oppressive conditions in Botswana society.

Oppressive

conditions in Botswana society, therefore, push individuals to

participate in the cultural process of education in order to acquire the
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knowledge and skills acceptable
for their participation
in performing
the oppression process In
the Botswana society.
The CABS and DABS
educational process having been
established with the need to
provide
mlddle-level management, has, from
the Marxian theoretical
viewpoint,
become an accomplice to the creation
of oppression and class
processes
In Botswana society. It appears
to fit individuals In both
of these
processes
The CABS and DABS cultural process
of education Is also a product

of the class process in Botswana.

In order for capitalist
production to

take place, individuals In society
must possess an appropriate culture.

There must be a

widespread distribution and social acceptance
of a
produced economic knowledge that does not
recognize the
existence of the economic process of extracting
surplus
labor (Resnick & Wolff, 1987, p.21).
.

.

.

The existence of a consciousness of the
non-recognition by

productive laborers of their own exploitation is a
function of the
cultural process of eduction, which the class
process demands from the
CABS and DABS program.

The CABS and DABS program is required to teach

work ethics consonant with the class process to individuals
who are
future laborers and appropriators of surplus labor.

Oblivious of the

class process, individuals can then ensure the existence
of it by

ignoring the negative effects of the class process on both laborers
and

appropriators of surplus labor.

By unconsciously concentrating thought

and physical action on the well being of the class process under the
guise of economic development, they insure its continued existence.
To create the CABS and DABS program, and to enable it to perform
the cultural process of education, the class process distributes a

portion of surplus labor to it. Certain industrial enterprises
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distribute part of their surplus
labor as program fee for
their
employees to the CABS and DABS
program.
The class process also
indirectly distributes, to the
CABS and DABS program, part
of its
surplus labor.
It distributes it as interest
to financial institutions.
as rent to landlords, as
profit to merchants, and as tax
to the Botswana

state.

In turn, these institutions
distribute part of the surplus
labor

received from the class process to
the CABS and DABS program In
the
following manner. They distribute
surplus labor in the form of wages
and salaries, to their Individual
employees who. In turn, distribute
a

portion of It to the CABS and DABS program
as program fees.

The state

of Botswana itself, also distributes
part of Its tax revenue as grant
to
the CABS and DABS program.
Thus, the CABS and DABS program
existence at
the present time Is conditional upon
the existence of the class process

and vice versa.
To summarize, Botswana's cultural process
of education in general,

and specifically, the CABS and DABS program,
is a creature of the class
and oppression processes and their performers.

In appreciating the

cultural process performed by the CABS and DABS educational
program, the
^PP^^opriators of surplus labor in Botswana directly distribute
part of
it as refunds to the program fee paid by their
employees; and part of
it,

indirectly, as interest, rent, tax, and profit. The CABS and
DABS

program also thrives from the existence of the process of oppression.
are pushed to seek skills and knowledge in order to survive
in the oppressive conditions in Botswana society. CABS and DABS program

provides those skills and knowledge which exclude conceptions of the
class and oppression processes from its curriculum. For performing the

cultural process of education consonant with class and oppression
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processes, the CABS and DABS program receives
a portion of surplus
labor
However, Marxian theory is not content with
a description of only
the mutual relationships which exist among
actors therein, of class,

oppression, and cultural processes.

Marxian theory approaches

relationships also by describing the contradictory effects
on others of
the processes of class, oppression and culture

-

education.

Next,

I

elaborate a concrete example of contradictions within and among
the
class, oppression ad cultural processes which constitute Botswana

society.

Contr adictions Within and Among the Processes of Class.
Oppression, and Education in Botswana Society
The 1991 Wage strike by the National Amalgamated Local and Central

Government, Parastatal Manual Workers Union and subsequent adamant

rejection by the Botswana state of the workers' request for a 154% wage
raise,

is in part,

a concrete example of how individuals occupying

certain class positions within the fundamental class process, undermine
the highly acclaimed democratic process in Botswana society. Individuals

are continually pushing and pulling each other in contradictory ways.

Laborers

-

direct producers of surplus labor and, its appropriators

boards of directors
other.

-

in state industrial enterprises

-

-

confronted each

Laborers had not had their wages proportionately raised while

appropriators of their surplus labor were realizing huge salaries.

As a

result, laborers staged a wage strike to demonstrate that they were

right in claiming 154% wage raises as a way of achieving social justice.
The state rejected the laborers' claim on the grounds that the claim did
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not represent reality

(

Mmegl/ The Renm-r^y

Vol.8, No. 42, 8-14
November

1991)

Force had to prevail to quell
the rebellion.

Dlsnlsaal threats

and ultlnatuns Intended to
create fear of loss of
Job In the
consciousness of Che laborers were
Issued by the state of Botswana.
Threats were followed by actual
mobilization of antl-rlot police
force,
and recourse to law, enforced
Co actually lay off laborers
for
dishonoring It (Kgaswe, In Ihe Midweek
S.in, Wednesday, November
6,
1991)

Therefore, the confrontation that
exists between productive

laborers and appropriators of surplus
labor is a concrete demonstration
that a production process predicated
on the existence of classes creates

oppression.

In other words, the class process
negates the intended

social justice and freedom in Botswana
society.

Laborers are denied the

political right to decide for how long, when,
for whom they should
produce surplus labor.

Saddled with the anxiety of suffering pressure

from state and industrial managers' oppressive
apparatus, laborers

express their dissatisfaction with the class
process with great
difficulty.

Appropriators of surplus labor too, are caught between the
anxiety
of antagonizing laborers and eroding surplus labor accruing
to them, if
they were to yield to demands of wage raises by laborers.

Oppression and anxieties which arise from laborers and
appropriators of surplus labor confronting each other, are not only

confined to the fundamental class process.
society to a greater extent.

They permeate Botswana

Firstly, repression of laborers

constitutes a contradiction which invalidates cultural meanings of
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tranquility and good life in Botswana society which education attributes
to the growth of the economy.

For many years, laborers in Botswana were

taught to appreciate lower wages on the understanding that this would
enable the state and private industries to offer continuous job

opportunities to every individual in Botswana society.

Laborers had up

to now, been influenced to believe that lower wage levels would enable

the state to realize increased revenues which it would then extend to

rural areas where their relatives reside.

Such educational

rationalization as the following example are not uncommon:
If wages are allowed to rise to a
lion's share of the benefits from
Developments, then we will not be
facilities ... to the rural areas

point where they take the
industrial and Mining
able to extend the
(Kwelagobe, Minister of
Public Service Management addressing Botswana Railways
Workers Union, 1976:2-3).
Therefore, class struggles with the resultant oppression and anxiety

suffered by both laborers and appropriators of surplus labor alike,
contradict educational ideologies which equate good life with the class
process
Secondly, appropriators suffer the anxiety of having to part with

huge portions of their appropriated labor.

To secure their own

conditions of existence they have to distribute part of their surplus
labor to the Botswana state to influence it to protect their industries

and to formulate fiscal policies relevant for their continued

appropriation of surplus labor.
To sximmarize, this chapter, has offered an elaborated example of

mutual and contradictory relationships among the processes of education,
order to
oppression, and class exploitation in the Botswana society in
the
illustrate an example of a concrete story which is implied by

Marxian theory of overdetermination and contradiction.
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My goal has been

to use the Marxian logic of
overdetermination to produce an alternative

understanding of how the CABS and DABS program,
a specific aspect of
culture at the University of Botswana, combines
with oppression and the

process of class exploitation to shape the
behavior of Botswana.

Marxian theory vis-a-vis neo-classical which informs
the CABS and DABS
program, adds the process of class exploitation to
its analysis of the

structure of Botswana.

Marxian theory understands that the class

process is one among many processes that constitute Botswana
society.
It understands that this process is overdetermined by,
as it also

determines, the processes of oppression and the CABS and DABS
program,

which it has selected to study.

Neo-classical theory, on the other

hand, instructs the CABS and DABS program to ignore class consideration,

not on the basis of its inability to handle it, but on the view that it
is non-existent in the Botswana society.

I

have created such a

comprehension with a view that individuals within the Botswana society,
in particular those individuals associated with the CABS and DABS

program, will adopt it to make a contribution toward concrete social

interventions aimed at achieving social justice and freedom.
I

am aware that a complex story of how the processes of education,

oppression, and class exploitation constitute each other within the

Botswana society cannot be presented within a few pages of a
dissertation.

However, my intention has been to provide a template, a

starting point which

I

hope other individuals might use to unravel the

complex interconnections among the cultural process of education,
oppression, and class exploitation which lie hidden in the social fabric
of the Botswana society.
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have tended to narrow the scope of
my study to some aspects of
the cultural process of education,
specifically the Certificate and
I

Diploma in Accounting and Business study
program at the University of
Botswana, and the state as a social site
which represents an aspect of
the oppression process, and class
exploitation in the Botswana society

because those are the processes about which
information.

I

have tried to produce

In no way should it be noted that my treatment
of

education, oppression, and class, suggests that these
are the most

important processes constituting Botswana society.

Not at all.

There

are many other processes which are as crucial as these
three in shaping

Botswana society.

I

have not been able to incorporate them into my

thesis

However, education, class, and oppression processes constitute

each other in Botswana society. The Certificate and Diploma in

Accounting and Business Studies program at the University of Botswana in
particular, from a Marxian theoretical point of view, is understood to

support class exploitation in Botswana society despite the understanding
that it is not aware of that support.

Consequently, it teaches cultural

meanings that are consonant with both the class process and oppression.
In other words, the CABS and DABS program is a condition of existence of
the class process and oppression in Botswana society, in spite of its

being unconscious of those processes.

On the other hand, oppression and

class processes create, simultaneously, the cultural process of
education, specifically the CABS and DABS program.
To explain how Botswana society is constituted by the combined

effects of the processes of education, oppression, and class, is to

suggest how it ought to be structured.
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In Chapter VI,

I

present and

explain how society In general,
and Botswana society In
particular,
ought to be constructed with an
aln, at achieving freedoo,
and justice
than has been the case from the
neo-classical theoretical viewpoint.
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CHAPTER

VI

AN ALTERNATIVE THEORIZATION OF HOW
SOCIETY CAN BE STRUCTURED
In the preceding chapters.

I

have sought to make a description
of

how class societies in general, and
Botswana class society in
particular, are constituted by mutual and
contradictory relationships

among the processes of culture, oppression,
and class exploitation.

My

intention is to indicate and bring into sharp
relief the effects, or the
consequences of the combined effects, of these
processes which,

consciously or not. tend to be celebrated in
contemporary class
societies.

In this chapter.

I

seek to present and explain a

conceptualization of a new way of life. or. to be sincere,
to reinscribe into education a conceptualization of society
as a classless

and free association of individual human beings.

In other words.

I

intend here to prescribe an ideal society with a view to
influence

political action aimed at the achievement of social justice and
freedom,
as general goods for all humanity.

During my field work research, the majority of individuals with

whom

I

held discussions regarding how Botswana society is structured

were curious to understand how a society whose existence for centuries
has been predicated on class and oppression relations, and a cultural

process of education which reciprocally creates them, can be
transformed.

In spite of their fascination with the alternative Marxian

conceptualization of how Botswana society is structured which

I

presented to them, they were still awed with what they perceived as a
daunting task, to be precise, a seemingly impossible task of creating a
classless and free society.
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The need to speculate a classless society
arises as a way through

which the concerns of my research participants can
be addressed.
Therefore, in this chapter

I

mean an alternative conceptualization of

the ways in which society can be transformed.

That is,

I

intend a

speculation of how reciprocal relationships among the cultural
process
of education, oppression, and class exploitation can be eradicated
and

replaced with different processes.
I

intend an argument here that the particular determinist and

conflationist theories of education and the concrete processes of

oppression and class exploitation are in process.

These processes are

socially constructed, and as such they can also be socially eradicated
or replaced with alternative processes.

In order to carry out the task

of theorizing the ways in which the processes of determinist and

conflationist theories of education, oppression, and class exploitation
can be removed,

I

intend a variant of the theory of overdetermination

which deploys an alternative set of concepts to conceptualize how
society can be restructured.

overdetermination with which

The alternative theory of
I

intend to inform the cultural process of

education deploys the concepts of classlessness and politics in order to
conceptualize how society can be transformed.

How then would a cultural process of education guided by an
overdeterminist theory imbued with the concepts of politics and
classlessness understand relationships between itself and the processes
of classlessness and politics?

To answer this question

demarcating the concepts of classlessness and politics.
this chapter,

I

I

begin by
Later on in

apply the theory of overdetermination to conceptualize

192

how education, classlessness, and
politics can be related to constitute
3n alternative society.

The Concen t of ClasslessnPQc
1

build on the work of Resnick and Wolff
(Rethinking Marxism,

Spring 1988) to define the concept of
classlessness.

For Resnick and

Wolff, classless society is or can be
characterized by the absence, in
the production process, of the distinction
between necessary and surplus

labor,

that is, the absence of the fundamental class
process.

In other

words, in the production process, individual performers
cease to exist

by occupying two distinct positions

-

as direct producers, or laborers,

and appropriators of surplus labor, or non- laborers
To think of a production process in which there exist
no

distinctions between the class of laborers and that of appropriators
of
surplus labor is to ask questions about how labor might be
distributed
in a classless society.

question as follows.

Resnick and Wolff (ibid) respond to this

All human labor applied to the production of use-

values for social utilization becomes necessary.

That is, whether

individuals perform the production of concrete pieces of wealth

and services

-

-

goods

or facilitating processes such as planning, managing,

accounting, distribution, aesthetic creation, production and

dissemination of cultural meanings, and law-making, they are not ranked
in order of importance with respect to decisions of distribution of

rewards for work.
In contrast, class divisions of labor may be correlated with a

ranking of work.

Laborers are perceived to be less important than

capitalists, or managers of industrial enterprises.

not be the only influence

.

Class divisions may

Ranking of individual producers may also be
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predicated on age, in which case, adults
become more important and,
therefore, deserving of increased
rewards than children. Ranking of
producers of surplus labor is also based
on gender and race characters.
For example, work which women perform

production, and health care

performed by men.

-

-

childbearing and raising, food

counts less in terms of rewards than
that

In the same manner, certain individuals,
due to their

race characteristics, find their labor
considered to be less important

regarding remuneration than that of individuals
from other races.
To summarize, classlessness is a concept
which represents a

production process in which the absence of a distinction
between
necessary and surplus labor, exists. It could become
a condition of
existence of a social formation in which no form of work,
no matter how

different from others and by whom it is performed, weighs less
or more
than the others for the purposes of reward-decisions. For
classlessness

requires that any work in which use -values are created, either for

production or direct consumption purposes, be recognized as necessary
labor and, therefore, must weigh equally to other forms of work in

considerations of rewards.
The performance of distribution of labor is the function of

politics, a concept which

I

demonstrate next.

The Concent of Politics

To recapitulate, the demarcation of the concept of politics, which
I

defined in Chapter II, is a different and distinct process from

oppression.

I

have re-established a thought that property relations,

power relations and cultural relations, in which certain individuals,
irrespective of age, race, sex, or other characteristics, are pushed or

pulled to oppression.

I

established that such social relations,
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therefore, contrast with political relations.

works of Crick (1972)

and Althusser (1972).

I
I

built my thought on the

pointed out that Crick's

idea for politics represents a practical
process in which human activity
is for the general good of every individual
or groups of individuals in

society.

Althusser himself, writing about politics, as

focuses on the law, a particular aspect of politics.

I

indicated,

He distinguished

between law which is particular and law which is general.

For

Althusser, law that is particular constitutes an aspect of
oppression,

and one that is general strives towards or constitutes politics.
To conclude, the conception of politics

I

have adopted is a

process in which thoughts and decisions intended for achieving

classlessness and freedom for all are actually practiced.

politics is distinct from classlessness.

Thus,

Politics is the use of power

for the general purpose of ensuring that classlessness exists in

practice and in theory.

Politics, therefore, is also different and

distinct from the cultural process of education.

It is a social

activity which guards itself against an education process of cultural
meanings inimical to a classless society.

How the Combined Effects of the Process of Classlessness.
Politics and Culture Might Create a Just and Free Society
Here again, my theorization of a just and free society has

recourse to the work of Resnick and Wolff (in Rethinking Marxism
1988).

.

Spring

In this work. Resnick and Wolff provide a story of how politics,

classlessness, and education would determine each other; that is, how

each would be overdetermined by others with which it co-exists.
In my definition of the concept of classlessness,

I

pointed out

that the production and appropriation of surplus labor does not exist in
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a claasless society.

Therefore, given that the
existence of the

distinction between necessary and
surplus labor presupposes
the
existence of the oppression process,
its absence may ameliorate
the
oppressive conditions of life. For
example, In the peasant way
of life,
in which rent. Interest, and
profit do not exist, they are
relieved of
the anxiety and stress of having
to always meet these needs.
Production
Is not conditional upon labor,
but rather on the Individuals'
capacities
to consume pieces of wealth.
For example, an Individual can
only reside
in a single house in any given time.

In this way, his/her housing
needs

would be gratified with as soon as s/he
possesses one.
point his/her desire for more houses would
be pointless.

Beyond this
Only

individuals whose housing requirements would
not be satisfied would use
labor on their own bodies or of others to
construct for themselves
houses.

In this way, the enslavement of an
individual by another would

cease to exist.

Individuals would democratically make decisions
about

how labor ought to be distributed.
leisure.

This would become available for

But for classlessness to exist requires also
the simultaneous

existence of relevant conditions.
Politics as a condition of existence of classlessness,
politics,
the antithesis of the oppression process

order to reproduce the classless process.

-

would have to be in place in
The process of politics,

therefore, would constitute a necessary condition of the classless

society

-

a situation that may not arise in an oppressive society.

For

the desire for profit and the tendency for rent and interest charges by

property owners tend to push individuals towards maximum extraction of
surplus labor.

Appropriators of surplus labor try to realize maximum

surplus labor by reducing wages to laborers.
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Laborers on the other

hand, exparlanclng rising rent
charges, high prices of
goods and

aervlces which they need to solve,
are pushed to tolerate wage
levels
which otherwise they would not
were they free fro. those
payments.
Politics, a process not oriented
towards particularity but
generality,
might ensure that forms of oppression
represented In concepts of wages,
rent.

Interest, and profit, do not exist.
There may be no need for their
existence, for Individuals would be
Imbued, through education, with
a

view that the Individual receiving
her/his share of use-values will
be
ready to tomorrow to give the same to
the
producer of today.

Individual
use-values.

s

today

s

An

giving will be recompensed by tomorrow's
taking of

Of course, there may be an existence of
certain forms of

oppression, but these may be unrelated to the
class process.
One of the aspects of freedom which might
arise from non-existence

of property relations is freedom of choice
as to what kind of work, for

how long and in what ways individuals need and want
to perform.

For

example, an individual who has a dire need for a
house as a use-value,

may put in more hours of work in order to meet his//her
shelter needs at
the shortest possible time.

S/he may undertake building of the house

recognizing that s/he has the choice to carry out other tasks
which may
be more crucial before or after the task of building a house
has been

completed.

Being his/her own manager, and limited by his/her own will,

s/he may choose to work in the morning, rest in the afternoon, and

resume work in the evening.

But if s/he is confronted, for example,

with endless deadlines for rent and interest payments, s/he loses the
freedom of choice.

Thus, an individuals' choice of what to perform, is

a condition that can only exist when individuals produce use -values

necessary labor, not surplus labor

-

-

a classless process of production.
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Therefore, It would be the purpose of
politics to ensure the continued

existence of classlessness.

Resnick and Wolff (ibid) cite the systematic
rotation of all work
tasks among individuals as another condition of
the tendency of

classlessness.

Rotations of all work tasks prevents the tendency
to

fossilize individuals in particular positions in the
process of work.
For example, an individual in an industrial enterprise
may oscillate

between the processes of laboring and management with respect
to all
tasks of work.
In order for rotation of work to exist, it would require that

another different and distinct process of life exist
process of education.

-

the cultural

Politics would also have to ensure the existence

of a cultural process of education properly attuned to the production of

meanings consonant with the existence of the classless process of
production.

Next

I

suggest how the political process may be a condition

of existence of that specific educational process.

Politics as a Condition of Existence of Education

Politics would also prevail in the allocation of the cultural

process of education in ways which would ensure that rotation of work is
effected.

Provision of education to all individuals would be the

unswerving aim of the political process if abuse of skills and knowledge
were to be prevented.

For example, individuals deliberately not

performing their part of work as a result of their monopoly in skills
and knowledge, thereby holding others to ransom, would be inhibited.
Therefore, the political process would have to ensure that the provision
of education is democratized.

Individuals would participate in

educational process contingent upon their needs.
198

For example, individuals would choose
what, for how long, and in

what ways they want to study recognizing
that productive, design, and

managerial processes crucial to their capabilities
and will are, in the
main, their limitations.

Individuals would not have to suffer the

anxiety of being denied access to education through
selection processes.
That is to say, political will and action aimed at
ensuring the

existence of classlessness would be commensurate with
education and
production.

In this way, therefore, politics would have the
effect of

creating democratic learning activities in which individuals
learn about
a variety of production processes anchored in classlessness.

A template

for political action to this end already exists in Botswana
society.

Elaborate and extensive state and privately funded educational resources
are being provided to enable individuals to participate in learning

skills and knowledge.

Individuals choose what, for what, for how long,

and in what ways they want to learn.

The difference between the present

beyond- school education extension program in Botswana society, and the
one

I

am suggesting lies in the kinds of meanings about production,

power, property, and cultural relations which the cultural process of

education produces.

I

suggest kinds of social meanings of life, an

alternative cultural process of education would produce and disseminate
in order to create a classless and free society.

An Alternative Process of Education as a Condition of
Existence of Classlessness and Politics
By now it may be common knowledge that the cultural process of

education in class societies, in spite of its ignorance of the class
process, is viewed, from the viewpoint of Marxian theory, to be a

condition of existence of class exploitation and oppression.
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In an

alternative way of life, once classlessness
and politics become some of
the means for good life, the cultural
process of education would have to

perform the production and dissemination of
meanings of life which
cherish the processes of classlessness and
politics in order for society
to achieve justice and freedom.

What

I

mean by education having to produce the existence
of

classlessness and politics in order for society to
realize justice and
freedom is that, the combined effects of classlessness
and politics are
not necessarily sufficient conditions of existence
of justice and
freedom.

Rather, the effects of the processes of classlessness and

politics, would require augmentation by the effects of the
alternative

cultural process of education

-

that is, they would require the

production and dissemination of different meanings about production and
politics.

To illustrate how the alternative cultural process of

education might conceptualize the purposes of classlessness and
politics,

I

refer to the work of Entwistle (1979).

Entwistle

understands Gramsci to argue that the cultural process of education

would have the effect of enabling individual participants in the
production process to understand the technical and political
implications of work.
For Entwistle, Gramsci conceived of the combined effects of work,

politics and culture/education as vocation.

Entwistle states that

Gramsci 's meaning of vocation recognizes, beyond mere training in
technical work, that the worker is involved in both the production of
pieces of wealth

-

use -values

of other individuals.

-

and action committed to the well-being

As Entwistle wrote;

Thus, to have a vocation is to want more than mastery of the
technical skill and knowledge required to complete an
200

industrial or professional task competently
It also
entails an awareness of moral obligation,
an appreciation of
tne political and economic implications
of a job of work
and, often, of the aesthetics of
production (p. 130 ).
The alternative cultural process of education
would create

understandings about the purpose of production of pieces
of wealth not
as the dry concerns with economic growth but that
work itself

production

-

-

ought to be an activity in which individuals find

satisfaction to their physical and social or moral needs.

That is,

according to the alternative cultural process of education,
work would
represent moral obligation.

Education would also perceive politics as

the process by which the production process is made classless,
and

educational provision, distributed equitably and democratically.

having shown how a just and free society might be conceptualized
and created,

I

conclude that it is possible that the combined effects of

the classless process of production, political process, and the cultural

process of education can produce a just and free society.
be found in contemporary societies.

Examples can

Classless production processes

still exist in some of the communities in the Botswana society.

For

example, some individual production is largely, though not always,

characterized by the absence of necessary and surplus labor.
Individuals in some instances produce crops and animals as use -values,
not as exchange value.

That is, they consume what they produce.

In

instances where some individuals require the labor of other individuals,
they do not consume it, in the production of surplus labor but use-

values

.

An individual who offers labor-power to another individual,

receives use-value(s)

either in kind, as when an individual may have

his/her land ploughed in exchange for the labor s/he offers to the other
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Individual, or In money form which
the Individual then traneforms
Into
use-value (s)

Summary
Thus, politics

-

liberation of individuals, offering
them the

leverage of producing and distributing
whatever they want, in whatever
ways, and whenever they deem fit

-

is itself a participatory process
in

which individual producers are themselves direct
participants.

They

negotiate among themselves the kinds of work, the
length of the working
day for each work task, and the methods of
production they wish to carry
out.

With respect to the distribution process, all
individuals, able-

bodied producers, non- able -bodied, and future
producers of use-values

would negotiate their needs.

For example, determining a certain

quantity of grain each individual must consume, would be
a question of

negotiation among all the individuals in society.

Of course, the

quantity of grain required by each individual would be overdetermined
by
a variety of other processes such as the labor- time, the
amount of grain

available to the entire society, physical and social needs of
individuals, culture of distribution, security reasons, to mention a few

of them.

Whatever the conditions, however, individuals would have to

negotiate a formula that is acceptable to all individuals lest each one
of them fails to get what they wanted

-

some failing to get the

necessary amounts of use-values, and the others, receiving the quantity
or quality of use-values unnecessarily excessive for their selfless
needs.

In the next chapter

I

conclude the thesis of this dissertation.
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CHAPTER VII
CONCLUSION

The question with which

I

began this dissertation was concerned

with constructing an alternative general knowledge about how
education
is related to the other two processes of oppression
and class.

It was

concerned with the consequences resulting from determinist and
conflationist theories.

Overdetermination was suggested as an

alternative theory for conceptualizing the structure of society and how
it might be transformed with a view to achieve freedom and social

justice.

Following Marxian logic of overdetermination, a template of a

just and free society was developed.

Marxian theory believes that not

every human practice exclusively originates from previous practice.

It

believes that human practice is also created by abstract practice.

Human beings theoretically construct the kinds of concrete practice they
wish to establish.

The combined effects of theoretical and concrete

constructs, then, produce the desired human practice or something

unintended.

The construction of a theory of classless and

oppressionless society, therefore, came into being with the belief that
a concrete classless and oppressionless society can be developed from
it.

Painstakingly, the processes of education, oppression, and class

have been specified with an explicit objective to reject the view that

human practice should be contented with recognition of various
conceptions of the structure of society per se.

The goal of this

exercise was to point out that satisfaction with the varied multiple
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conceptu- alizations of processes of education,
oppression, and class,

compromises human efforts aimed at creating unity of
purpose and

experimentation of novel ideas.
I

hope this study, by clarifying in detail what it means
to

educate, to oppress, and to exploit from a Marxian theoretical

viewpoint, has shown that it matters what meanings are assigned
to a

concept or to the concrete process represented by that concept.
also,

I

hope,

that a Marxian understanding that each of the education,

oppression, and class processes, and indeed other processes not

considered in this dissertation, is as crucial as others to the

construction of current society and its resultant consequences on life,
and will be considered to have alternative implications for policy.
Educational and political policy construction following deteminist
and conflationist logics in respect of how, in particular, the desired

changes in education, oppression, and class exploitation are to be

effected have tended to be essentialist and confusing in approach.
Results tend not to be particularly desirable, for there has been a
tendency to ignore contradictions which gnawed at the efforts aimed at

achieving desired changes in these three aspects of life.

From a

Marxian theoretical perspective, construction of policy requires a
movement from obsession with changes that are particular to ones that
are general.

This requires a holistic view of the effects emanating

from all three processes considered in this thesis, and, depending on
capacity, from other processes whose effects are equally crucial for the

existence or non-existence of freedom and justice in society.
Finally, this thesis is only an aspect of many Marxist works.
is aimed at stimulating further study,
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It

to ever re -define the structure

of society.

Furthermore, it is to encourage expansion of the
list of

processes to be analyzed through the logic of
overdetermination.

Rudiments of this process are reflected in Chapter VI
wherein concepts
of politics and classlessness were considered in addition
to concepts of
class, education, and oppression.
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